FOCUS ON LEARNING

VISITING COMMITTEE REPORT

For
 John Marshall High School
19 64733 568
3939 Tracy Street

Los Angeles

Los Angeles Unified School District  

March 30 – April 1, 2009
Members of the Visiting Committee

Mrs. Judy Bright






Mr. Quentin Brown
Coordinator of Testing/Evaluation



Assistant Principal
Anaheim Union High School District



Millikan High School
Anaheim, California





Long Beach, California
Mr. Brad Bryeans






Mrs. Miriam Duggan

Assistant Principal





Assistant Principal        
Cathedral High School





Castle Rock High School
Palm Springs, Californai





Chula Vista, California

Mr. Richard Evers (Chairperson)




Mr. Jon Hurst
Director of Secondary Education




Principal
Charter Oak Unified School District                                            Elsinore High School


Covina, California                                                                        Elsinore, California
Mrs. Megan McGroarty                                                                Mr. Rudy Ramirez

Teacher                                                                                          Principal

John W. North High School                                                          Indio High School

Riverside, California                                                                     Indio, California

WESTERN ASSOCIATION OF SCHOOLS AND COLLEGES

CALIFORNIA DEPARTMENT OF EDUCATION
TABLE OF CONTENTS – VISITING COMMITTEE REPORT

 JOHN MARSHALL  HIGH SCHOOL

CHAPTER I………………………………………………………School Community Profile
· Description of school and community

· Pertinent data from school’s Self Study 

· School’s analysis of achievement data

CHAPTER II………………………………………………………………….Progress Report

· The school’s major changes and follow-up process since the last 

 Self-Study

· The progress made on the recommendations from the last visit

CHAPTER III………………………………………………………………Self Study Process

· Expected Schoolwide Learning Results

· Accomplishment of the expected outcomes

CHAPTER IV………………………………………………..Quality of the School’s Program

· Organization: Vision and Purpose, Governance, Leadership and Staff and Resources

· Standards-Based Student Learning: Curriculum

· Standards-Based Student Learning: Instruction

· Standards-Based Student Learning: Assessment and Accountability

· School Culture and Support for Student Personal and Academic Growth

· Synthesis of Schoolwide Areas of Strength and Schoolwide Critical Areas For Follow-up

CHAPTER V……………………………………………………..Ongoing School Improvement

· Marshall High School - Schoolwide Action Plan

· School Improvement Issues

CHAPTER I:  High School Community Profile

Description of School and Community

Located in Local District 4 of the Los Angeles Unified School District, John Marshall High School opened its doors in 1931. Easily recognizable by the Gothic bell tower, the school is located in the Franklin Hills area of Los Angeles, serving students in the Los Feliz, Atwater, Elysian Valley, Echo Park, and Silverlake areas. The school is in a neighborhood of single-family homes and apartment buildings approximately eight miles north of downtown Los Angeles. The school currently serves approximately 4,000 students in a three-track, year-round school calendar known as Concept 6. Marshall High School is the only year-round comprehensive high school in Local District 4. The school’s enrollment has declined steadily since the 2005-2006 school year due to the opening of another high school which resulted in a change in the attendance boundary and a change in LAUSD policy regarding attendance permits The ethnic distribution of the school is as follows: 68.1% Hispanic, 11.6% White, 9.3% Filipino, 7.3% Asian, 2.2% African American, and 1.5% other. There are 854 English Learners; 709 of whom speak Spanish. Other languages include Filipino, Korean, Armenian, and Thai. 
In addition to the Principal, the staff for Marshall High School includes 213 certificated teachers, 124 classified staff, 14 counselors, six Vice Principals, three Deans, ten Program Coordinators, a Diploma Project Advisor, a Pupil Services and Attendance Counselor (PSA), two Academic Coaches (one literacy and one math coach). The School also has a full time Librarian, two Psychologists, a Nurse, a School Police Office and a Probation Officer.
In 2005 the school applied for, and received, a Smaller Learning Community (SLC) Grant. The school currently has nine academies and a Gifted and Talented (GATE) magnet program in the three tracks including: STARS Academy, Performing Arts Academy in A track; Renaissance Academy, Design and Technology Academy, and Humanitas Global Studies Academy in B track; and School for Environmental Studies, Artistic Visions Academy, Social Justice Academy, and School for Advanced Studies in C track. The Los Angeles Unified School District  process for schoolwide implementation of SLCs includes a requirement of 67% approval by the faculty. In 2008 65% of the faculty approved full implementation; however the LAUSD Office of School Redesign recommended full implementation of schoolwide SLC reform. As a result of grants such as a California Partnership Grant, the Smaller Learning Community Academy has developed partnerships with local businesses some of which include: The Sierra Club, The Constitutional Rights Foundation, The Greek Theater, The Southwest Chamber Orchestra, Kaiser Permanente, Fashion Institute of Design and Merchandise (FIDM), The LA Opera, The Getty Center, and the Salvation Army.
In 2007, Marshall High School became a Shared Decision Making (SDM) school.  Decisions about school policies, staff development, school activities, student discipline guidelines, guidelines for the use of school equipment, and certain budgets are made collaboratively with the staff and the administration. The School Site Council (SSC) serves as the decision making body for categorical programs and is comprised of teachers, students, parents, community members, and the principal. In consultation with other advisory committees (CEAC, ELAC) at the school, the SSC monitors, updates and approves the Single Plan for Student Achievement.
Marshall High School provides low-cost or no-cost health care to students through the Health Center. These services include: general health check-ups, reproductive health services, immunizations, counseling services, mental health counseling and education for students who may not otherwise receive health care. The Health Center also provides assistance for families enrolling in state and federal health insurance programs. The school is also the recipient of a federal GEAR UP grant which provides college and career awareness programs, tutoring services, summer /intersession programs, counseling programs, parenting programs, professional development programs and articulation activities between Marshall High School and its feeder schools.
Approximately ten percent of the Marshall High School student population is identified as Special Education (364 students). They are served by 22 Special Education Teachers and 34 paraprofessionals. The Resource Specialist Program utilizes the full inclusion model with the Special Education teachers co-teaching with general education teachers. Students also have access to a learning center which provides targeted academic intervention activities.

Marshall High School became a schoolwide Title 1 school in 1998. The program is designed to implement programs  that increase student achievement, attract and train highly qualified teachers, increase parent involvement and provide additional support on state assessments. Title 1 has also been used to provide professional development for teachers as the school has transitioned to the Smaller Learning Communities model. Title 1 funds also provide students with supplemental counseling, attendance support and psychological services.
Marshall High School met its Adequate Yearly Progress (AYP) goal in the 2004-2005 school year. As a result of this achievement, Marshall High School moved out of Program Improvement status, a first for a year-round school in the LAUDS.  In 2005 Marshall did not meet the growth target for Academic Performance Index (API). To address this issue, the school entered the School Assistance and Intervention Team (SAIT) program the following school year 

(2005-2006). As a result of the successful implementation of the SAIT plan, the school met the growth target set for the school and exited the SAIT program in 2007.  In 2008 Marshall was again identified as a Program Improvement school as a result of not meeting the participation rate for Adequate Yearly Progress (AYP). After a 22 point growth in API from 2006 to 2007, the staff at the school is in the process of identifying and developing solutions to address the factors that contributed to the decline of six API points between 2007 and 2008. The CST scores for English Learners in all content areas are significantly lower than the scores of English only and English Proficient students. The staff has also identified achievement for English Learners as a priority. Over 97% of the English Learner population is not proficient in all CST subject areas.
In 1997 Marshall High School received a six year accreditation term with a one day, on site mid-term visit. In 2003, the school received a three year term and in 2006, after a two day revisit, the school received a three year extension to complete the six year cycle in 2009.

Pertinent data from the John Marshall High School Self-Study

DEMOGRAPHIC DATA
Enrollment by Grade Level
	Year
	9
	10
	11
	12
	Ungr. SpEd
	Total

	2008-09
	1,049
	1,042
	834
	776
	150
	3,851

	2007-08
	1,371
	1,066
	1,083
	889
	0
	4,414

	2006-07
	1,326
	1,141
	1,201
	893
	0
	4,561

	2005-06
	1,598
	1,044
	1,204
	750
	164
	4,760

	
	
	
	
	
	
	


Free and Reduced Meals
	Year
	Free & Reduced Price Meals
	Unofficial Enrollment Used for Meals

	2008-09
	2,980
	4,374

	2007-08
	3,177
	4,487

	2006-07
	 3165  
	4,561

	2005-06
	 3,357 
	4,760


Parent Education Level
	Year
	Percentage with a response* 
	Of Those with a Response: 
	Average Parent Education Level**

	
	
	Not a high school graduate 
	High school graduate 
	Some college 
	College graduate 
	Graduate school 
	

	2007-2008
	61%
	32%
	30%
	17%
	16%
	4%
	2.30

	2006-2007
	54%
	30%
	29%
	17%
	18%
	6%
	2.40

	2005-2006
	55%
	31%
	26%
	17%
	22%
	5%
	2.45


*This number is the percentage of student answer documents with stated parent education level information.

 **The average of all responses where "1" represents "Not a high school graduate" and "5" represents "Graduate school."

Ethnicity
	Year
	American Indian/ Alaskan Native
	Asian
	Pacific Islander
	Filipino
	Hispanic/ Latino
	African-American
	White not Hispanic
	Multiple/No Response
	Total

	2007-08
	10
	320
	4
	409
	2,999
	98
	513
	52
	4,405

	2006-07
	15
	309
	3
	421
	3,100
	111
	557
	45
	4,561

	2005-06
	17
	352
	4
	480
	3,150
	118
	639
	0
	4,760


Predominant languages other than English
	Year
	Spanish
	Armenian
	Filipino 
	Thai
	Korean
	Cantonese
	Bengali
	Mandarin
	Russian
	Other
	Total

	2007-08
	754
	62
	36
	12
	10
	3
	6
	3
	0
	22
	908

	2006-07
	874
	74
	45
	13
	11
	5
	4
	3
	1
	17
	1,047

	2005-06
	916
	75
	57
	12
	17
	10
	4
	5
	2
	23
	1,121

	2004-05
	1,083
	103
	60
	12
	16
	9
	2
	2
	11
	29
	1,327


English Language proficiency
	Year
	 Enrollment  
	 English Learners

EL  
	 Fluent-English-Proficient Students 

IFEP 
	 Students Redesignated FEP

	2007-08
	4,414
	908 (20.6%)
	2479

(56.2%)
	100 (9.6)

	2006-07
	4,561
	1,047 (23.0%)
	2,565 

(56.2%)
	104 

(9.3%)

	2005-06
	4,760
	1,121 

(23.6 %)
	2,542 

(53.4 %)
	144 

(10.9 %)


Attendance Rates

	Year
	Stability Rate
	Transiency Rate
	Average Daily Rate of Attendance

	2007-08
	79.03
	29.09
	89.12%

	2006-07
	80.74
	27.59
	88.30%

	2005-06
	83.22
	25.39
	87.90%


Truancy Rates

	Year
	Enrollment
	 Number of Students with Unexcused Absence or Tardy on 3 or More Days (truants)  
	 Truancy Rate

	
	
	
	

	2007-08
	4414
	403
	9.16%

	2006-07
	4,561
	487
	10.68%

	2005-06
	4,834
	1,626
	33.64%


Mobility Rates

	Mobility

	Year
	School
	District

	2007-08
	95%
	97%

	2006-07
	94%
	96%

	2005-06
	94%
	95%


Suspensions and Expulsion

	
	School
	District

	Year
	# Suspensions
	% Suspensions
	# Expulsions
	% Expulsions
	# Suspensions
	% Suspensions
	# Expulsions
	% Expulsions

	2007-08
	225
	5%
	1
	0.0%
	52,432
	7.7%
	419
	0.1%

	2006-07
	324
	7%
	3
	0.10%
	  60,962
	 8.4%
	  512
	 0.1%

	2005-06
	273
	6%
	1
	0.037%
	  72,868
	 9.8%
	  500
	 0.1%


Teachers teaching outside their credential area

	Year
	Teaching Outside Subject Area of Competence
	Misassignments of Teachers of English Learners
	Total Teacher Misassignments

	2007-08
	101
	133
	195

	2006-07
	90
	71
	172

	2005-06
	100
	120
	210


* At the Secondary level, this count is at the course assignment level and is a duplicated count of teachers.
Teacher credential status and number of years teaching

	Year
	Total Teachers
	Fully Credentialed
	Univ. Intern
	Dist. Intern
	Pre-Intern
	Emergency Credentials
	Waivers
	Average Years Teaching
	Average Years in District
	# First Yr Teachers
	# Second Yr Teachers

	2007-07
	192
	182 

(94.8%)
	4

(2.1%)
	7

(3.6%)
	0

(0.0%)
	11

(5.7%)
	0

(0.0%)
	12.3
	12.2
	2
	10

	2006-07
	198
	  182 

(91.9 %)  
	  4

(2.0 %)  
	  4 

(2.0 %)  
	  0 

(0.0 %)  
	  43 

(21.7 %)  
	  0

(0.0 %)  
	11.4
	11.3
	11
	11

	2005-06
	209
	  200 

(95.7 %)  
	  4 

(1.9 %)  
	  2 

(1.0 %)  
	  0

(0.0 %)  
	  3 

(1.4 %)  
	  0

(0.0 %)  
	11.6
	11.3
	8
	7


Ethnicity – Certificated staff
	Year
	American Indian/Alaskan Native
	Asian
	Pacific Islander
	Filipino
	Hispanic/ Latino
	African American/ Black
	White not Hispanic
	Multiple/No Response
	Total

	2007-08
	0 (0.0%)
	24 (10.6%)
	0 (0.0%)
	6 (2.6%)
	41 (18.1%)
	7 (3.1%)
	149 (65.6%)
	0 (0.0%)
	227

	2006-07
	0 (0.0%) 
	27 (11.6%) 
	0 (0.0%) 
	7 (3.0%) 
	44 (18.9%) 
	6 (2.6%) 
	149 (63.9%) 
	0 (0.0%) 
	233

	2005-06
	0 (0.0%) 
	33 (13.7%) 
	0 (0.0%) 
	4 (1.7%) 
	45 (18.7%) 
	11 (4.6%) 
	148 (61.4%) 
	0 (0.0%) 
	241


NCLB compliant teacher – 05-06

	NCLB Core Classes
	NCLB Compliant Classes
	NCLB Percent Compliant Classes
	NCLB Core Teachers
	Percent Teachers in Professional Development
	Para-

Professionals
	Percent Para-

Professional Compliant

	670
	587
	88
	NR
	NR
	31
	90


NR: Data not reported
Ethnicity – Classified staff

	Year
	American Indian/Alaskan Native
	Asian
	Pacific Islander
	Filipino
	Hispanic/ Latino
	African American/ Black
	White not Hispanic
	Multiple/No Response
	Total

	2007-08
	2
	6
	2
	5
	71
	13
	9
	0
	108

	2006-07
	0
	3
	1
	3
	69
	11
	8
	0
	95

	2005-06
	0
	4
	1
	4
	66
	10
	9
	0
	94


Support staff – number and title

	 
	Counselors
	Library Media Teacher
	Library Media Staff
	Psychologist
	Social Worker
	Nurse
	Speech/  Language/  Hearing Specialist
	Resource Specialist
	Other
	Number of Academic Counselors 
	Ratio of Pupils to Academic Counselor

	No
	15.0
	1.0
	0.0
	1.0
	0.1
	1.0
	0.0
	0.0
	10.3
	15.0
	304.3


Expenditures/Funding Source

	Expenditures per Pupil*
	Funding Sources

	Total 
	Restricted Source
	Unrestricted Source 
	Title I 
	Title III
	EIA LEP
	SLIP
	Grants

	$7,556
	$3,220 
	$4,336 
	$1,064,169 
	$35,648 
	$322,118 
	$93,888 
	$1,638,216

	*Fiscal Year 2005-06
	
	
	
	
	
	


STUDENT PERFORMANCE DATA

Academic performance Index
	Number of Students
	API
	Met 2007-08 Growth API Target

	
	2008 Growth
	2007 Base
	2007-08 Growth Target
	2007-08 Growth
	Met Growth Target
	Comparable Improvement (CI)
	Both Schoolwide and CI

	2915
	647
	653
	7
	-6
	No
	No
	No

	Number of Students
	API
	Met 2006-07 Growth API Target

	
	2007 Growth
	2006 Base
	2006-07 Growth Target
	2006-07 Growth
	Met Growth Target
	Comparable Improvement (CI)
	Both Schoolwide and CI

	3055
	653
	630
	9
	23
	Yes
	Yes
	Yes


API Growth – Subgroup populations

	Subgroups  
	Number of Students
	Numerically Significant in Both Years
	 Subgroup API   
	Met Subgroup Growth Target

	
	
	
	2008 Growth 
	2007 Base
	2007-08 Growth Target 
	2007-08 Growth 
	

	African American
	46
	 No  
	--  
	--  
	--  
	--  
	-- 

	American Indian or Alaska Native
	8
	No 
	 --
	 --
	 --
	 --
	 --

	Asian
	230
	Yes 
	815
	810
	A
	5
	Yes

	Filipino
	278
	Yes 
	741
	751
	5
	-10
	No

	Hispanic or Latino 
	2,014
	Yes 
	606
	607
	10
	-1
	No

	Pacific Islander
	5
	No 
	 --
	-- 
	-- 
	-- 
	-- 

	White (not of Hispanic origin)
	333
	Yes 
	699
	739
	5
	-40
	No

	Socioeconomically Disadvantaged 
	2,367
	Yes 
	633
	639
	8
	-6
	No

	English Learners 
	1,545
	Yes 
	554
	567
	12
	-13
	No

	Students with Disabilities 
	236
	Yes 
	452
	448
	18
	4
	No


California Standards Test Information

	CST from 2005-06 to 2007-08 – Language Arts

	EXAM
	YR
	# Students Counted
	% Adv 
	% Pro 
	% Basic
	% Below Basic
	% Far Below Basic
	% Not Meeting Standards

	ELA (GR 9)
	 2005-06
	1,311
	13%
	17%
	26%
	23%
	21%
	70%

	
	 2006-07
	1,210
	15%
	23%
	29%
	21%
	13%
	62%

	
	2007-08
	1,233
	15%
	20%
	26%
	23%
	16%
	65%

	ELA (GR 10)
	 2005-06
	1,083
	14%
	20%
	26%
	22%
	19%
	66%

	
	 2006-07
	1,015
	13%
	20%
	29%
	24%
	14%
	67%

	
	2007-08
	899
	14%
	20%
	29%
	22%
	15%
	66%

	ELA (GR 11)
	 2005-06
	972
	12%
	17%
	25%
	22%
	24%
	71%

	
	 2006-07
	975
	17%
	19%
	24%
	20%
	20%
	64%

	
	2007-08
	899
	14%
	19%
	25%
	24%
	18%
	67%


	CST from 2005-06 to 2007-08 - Mathematics

	EXAM
	YR
	# Students Counted
	% Adv 
	% Pro 
	% Basic
	% Below Basic
	% Far Below Basic
	% Not Meeting Standards

	GEN MATH
	 2005-06
	9
	0%
	11%
	0%
	33%
	56%
	89%

	
	 2006-07
	10
	0%
	0%
	20%
	50%
	30%
	100%

	
	2007-08
	6
	0%
	0%
	0%
	60%
	40%
	100%

	ALGEBRA I
	 2005-06
	849
	0%
	5%
	12%
	46%
	37%
	95%

	
	 2006-07
	804
	0%
	3%
	17%
	48%
	32%
	97%

	
	2007-08
	778
	0%
	3%
	10%
	54%
	33%
	97%

	GEOMETRY
	 2005-06
	1285
	1%
	6%
	12%
	46%
	35%
	93%

	
	 2006-07
	1101
	1%
	4%
	14%
	44%
	38%
	95%

	
	2007-08
	1,036
	1%
	6%
	14%
	44%
	35%
	93%

	ALGEBRA II
	 2005-06
	651
	1%
	8%
	10%
	33%
	48%
	91%

	
	 2006-07
	663
	1%
	6%
	17%
	33%
	43%
	93%

	
	2007-08
	597
	1%
	7%
	16%
	34%
	43%
	92%

	HS MATH
	 2005-06
	406
	6%
	16%
	26%
	37%
	15%
	78%

	
	 2006-07
	457
	6%
	16%
	21%
	39%
	17%
	78%

	
	2007-08
	445
	6%
	19%
	18%
	36%
	20%
	75%


	CST from 2005-06 to 2007-08 – Science

	EXAM
	YR
	# Students Counted
	% Adv 
	% Pro 
	% Basic
	% Below Basic
	% Far Below Basic
	% Not Meeting Standards

	LIFE SCIENCE
	2005-06
	1044
	13%
	17%
	32%
	22%
	17%
	70%

	
	2006-07
	995
	11%
	20%
	27%
	22%
	20%
	69%

	
	2007-08
	NA
	NA
	NA
	NA
	NA
	NA
	NA

	BIOLOGY
	2005-06
	1389
	11%
	18%
	32%
	25%
	14%
	71%

	
	2006-07
	1246
	15%
	18%
	30%
	19%
	17%
	67%

	
	2007-08
	1214
	17%
	24%
	30%
	13%
	16%
	59%

	CHEMISTRY
	 2005-06
	894
	2%
	10%
	35%
	28%
	26%
	88%

	
	 2006-07
	859
	4%
	14%
	34%
	21%
	27%
	82%

	
	2007-08
	736
	5%
	11%
	29%
	14%
	41%
	84%

	EARTH SCI
	 2005-06
	23
	0%
	0%
	0%
	13%
	87%
	100%

	
	 2006-07
	8
	0%
	0%
	0%
	0%
	100%
	100%

	
	2007-08
	3
	0%
	0%
	0%
	0%
	3%
	100%

	PHYSICS
	 2005-06
	57
	5%
	16%
	47%
	19%
	12%
	79%

	
	 2006-07
	95
	0%
	6%
	51%
	27%
	16%
	94%

	
	2007-08
	121
	2%
	12%
	37%
	30%
	20%
	86%

	INT SCI I
	 2005-06
	571
	0%
	1%
	27%
	39%
	34%
	99%

	
	 2006-07
	577
	0%
	2%
	28%
	32%
	37%
	97%

	
	2007-08
	568
	0%
	1%
	20%
	29%
	50%
	99%

	
	
	
	
	
	
	
	
	


	CST from 2005-06 to 2007-08 – Social Science

	EXAM
	YR
	# Students Counted
	% Adv 
	% Pro 
	% Basic
	% Below Basic
	% Far Below Basic
	% Not Meeting Standards

	WORLD HISTORY
	 2005-06
	1,069
	11%
	13%
	28%
	18%
	31%
	76%

	
	 2006-07
	1,254
	13%
	14%
	28%
	20%
	25%
	73%

	
	2007-08
	1,087
	13%
	15%
	25%
	17%
	29%
	72%

	US HISTORY
	 2005-06
	952
	10%
	14%
	31%
	21%
	25%
	76%

	
	 2006-07
	949
	12%
	17%
	30%
	25%
	16%
	71%

	
	2007-08
	830
	14%
	15%
	26%
	21%
	23%
	71%


End of Course Grades
Math
	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	MATHEMATICS (31)
	491
	600
	768
	605
	902
	14.6
	17.8
	22.8
	18
	26.8

	Fall 2007 08
	MATHEMATICS (31)
	549
	468
	736
	667
	962
	16.2
	13.8
	21.7
	19.7
	28.4

	Spring 

2007 08
	MATHEMATICS (31)
	522
	576
	661
	540
	862
	16.5
	18.2
	20.9
	17.1
	27.3


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	2006-07 Spring
	ALGEBA 1
	94
	104
	174
	174
	377
	10%
	11%
	19%
	19%
	41%

	2007-08 Fall
	ALGEBA 1
	101
	82
	203
	168
	305
	12%
	10%
	24%
	20%
	36%

	2007-08 Spring
	ALGEBA 1
	79
	129
	169
	152
	372
	9%
	14%
	19%
	17%
	41%


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	GEOMETRY
	167
	178
	243
	209
	390
	14.1
	15
	20.5
	17.6
	32.9

	Fall 2007 08
	GEOMETRY
	169
	150
	209
	240
	400
	14.5
	12.8
	17.9
	20.5
	34.2

	Spring 20007 08
	GEOMETRY
	144
	179
	208
	218
	347
	13.1
	16.3
	19
	19.9
	31.7


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	ALGEBRA 2B
	94
	104
	174
	174
	377
	10%
	11%
	19%
	19%
	41%

	Fall 2007 08
	ALGEBRA 2A
	103
	118
	166
	148
	167
	14.7
	16.8
	23.6
	21.1
	23.8

	Spring 

2007 08
	ALGEBRA 2B
	102
	133
	158
	103
	112
	16.7
	21.8
	25.9
	16.9
	18.4


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	TRG/MATH AN B
	54
	88
	108
	60
	26
	16.1
	26.2
	32.1
	17.9
	7.7

	Fall 2007 08
	TRG/MATH AN A
	50
	64
	83
	91
	72
	13.9
	17.8
	23.1
	25.3
	20

	Spring 

2007 08
	TRG/MATH AN B
	77
	72
	68
	51
	20
	26.7
	25
	23.6
	17.7
	6.9


English
	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	ENGLISH (23)
	1,025
	1,119
	1,016
	697
	736
	22.3
	24.3
	22.1
	15.2
	16

	Fall 2007 08
	ENGLISH (23)
	857
	1,035
	1,025
	661
	748
	19.8
	23.9
	23.7
	15.3
	17.3

	Spring 

2007 08
	ENGLISH (23)
	968
	922
	972
	633
	672
	23.2
	22.1
	23.3
	15.2
	16.1


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	CONTEMP COMP
	174
	229
	226
	162
	169
	18.1
	23.8
	23.5
	16.9
	17.6

	Fall 2007 08
	EXPOS COMP
	92
	155
	151
	94
	80
	16.1
	27.1
	26.4
	16.4
	14

	Spring 

2007 08
	CONTEMP COMP 
	182
	208
	179
	119
	140
	22
	25.1
	21.6
	14.4
	16.9


English
	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	ENGLISH 10B
	234
	273
	259
	163
	218
	20.4
	23.8
	22.5
	14.2
	19

	Fall 2007 08
	ENGLISH 10A
	159
	201
	256
	198
	251
	14.9
	18.9
	24
	18.6
	23.5

	Spring 

2007 08
	ENGLISH 10B 
	179
	168
	238
	185
	232
	17.8
	16.7
	23.7
	18.4
	23.1


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	ENGLISH 9B 
	187
	233
	205
	180
	170
	19.2
	23.9
	21
	18.5
	17.4

	Fall 2007 08
	ENGLISH 9A
	191
	222
	236
	157
	174
	19.5
	22.6
	24.1
	16
	17.7

	Spring 

2007 08
	ENGLISH 9B
	185
	186
	256
	154
	193
	19
	19.1
	26.3
	15.8
	19.8


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	MODERN LIT
	157
	116
	140
	97
	71
	27
	20
	24.1
	16.7
	12.2

	Fall 2007 08
	AM LIT COMP
	133
	218
	200
	129
	191
	15.3
	25
	22.9
	14.8
	21.9

	Spring 

2007 08
	MODERN LIT
	110
	148
	145
	94
	55
	19.9
	26.8
	26.3
	17
	10


Science

	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	SCIENCE (36)
	509
	616
	862
	621
	596
	15.9
	19.2
	26.9
	19.4
	18.6

	Fall 2007 08
	SCIENCE (36)
	487
	637
	865
	591
	607
	15.3
	20
	27.1
	18.5
	19

	Spring 

2007 08
	SCIENCE (36)
	546
	587
	748
	577
	522
	18.3
	19.7
	25.1
	19.3
	17.5


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	BIOLOGY B
	190
	247
	241
	194
	242
	17.1
	22.2
	21.6
	17.4
	21.7

	Fall 2007 08
	BIOLOGY A
	190
	177
	281
	211
	327
	16
	14.9
	23.7
	17.8
	27.6

	Spring 

2007 08
	BIOLOGY B
	249
	208
	215
	191
	248
	22.4
	18.7
	19.3
	17.2
	22.3


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	CHEMISTRY B
	140
	162
	282
	220
	108
	15.4
	17.8
	30.9
	24.1
	11.8

	Fall 2007 08
	CHEMISTRY A
	116
	187
	243
	143
	96
	14.8
	23.8
	31
	18.2
	12.2

	Spring 

2007 08
	CHEMISTRY B
	94
	156
	227
	156
	94
	12.9
	21.4
	31.2
	21.4
	12.9


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	INTCOOR SCI 1B
	77
	111
	162
	136
	223
	10.9
	15.7
	22.8
	19.2
	31.5

	Fall 2007 08
	INTCOOR SCI 1A
	93
	145
	153
	150
	150
	13.5
	21
	22.1
	21.7
	21.7

	Spring 

2007 08
	INTCOOR SCI 1B
	90
	119
	175
	141
	162
	13.1
	17.3
	25.4
	20.5
	23.5


Science
	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	PHYSICS B
	63
	53
	118
	45
	10
	21.8
	18.3
	40.8
	15.6
	3.5

	Fall 2007 08
	PHYSICS A
	61
	61
	121
	52
	18
	19.5
	19.5
	38.7
	16.6
	5.8

	Spring 

2007 08
	PHYSICS B
	77
	51
	76
	62
	12
	27.7
	18.3
	27.3
	22.3
	4.3


Social Science
	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	SOCIAL SCIENCE (37)
	730
	750
	726
	587
	637
	21.3
	21.9
	21.2
	17.1
	18.6

	Fall 2007 08
	SOCIAL SCIENCE (37)
	674
	740
	697
	613
	713
	19.6
	21.5
	20.3
	17.8
	20.7

	Spring 

2007 08
	SOCIAL SCIENCE (37)
	751
	724
	667
	486
	619
	23.1
	22.3
	20.5
	14.9
	19


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	ECONOMICS
	74
	128
	146
	115
	83
	13.6
	23.4
	26.7
	21.1
	15.2

	Fall 2007 08
	ECONOMICS
	50
	87
	71
	72
	68
	14.4
	25
	20.4
	20.7
	19.5

	Spring 

2007 08
	ECONOMICS
	120
	110
	107
	65
	46
	26.8
	24.6
	23.9
	14.5
	10.3


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	PRIN AM DEMOCR
	30
	48
	47
	43
	45
	14.1
	22.5
	22.1
	20.2
	21.1

	Fall 2007 08
	PRIN AM DEMOCR
	116
	111
	85
	84
	53
	25.8
	24.7
	18.9
	18.7
	11.8

	Spring 

2007 08
	PRIN AM DEMOCR
	40
	66
	85
	61
	62
	12.7
	20.9
	26.9
	19.3
	19.6


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	US HIST 20TH B
	173
	170
	199
	196
	222
	18
	17.7
	20.7
	20.4
	23.1

	Fall 2007 08
	US HIST 20TH A
	201
	174
	174
	178
	206
	21.5
	18.6
	18.6
	19.1
	22.1

	Spring 

2007 08
	US HIST 20TH B
	214
	179
	170
	140
	191
	23.9
	20
	19
	15.7
	21.4


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	WHG: MOD WLD B
	252
	202
	217
	187
	256
	22.6
	18.1
	19.5
	16.8
	23

	Fall 2007 08
	WHG: MOD WLD A
	152
	188
	221
	189
	311
	14.3
	17.7
	20.8
	17.8
	29.3

	Spring 

2007 08
	WHG: MOD WLD B
	194
	190
	199
	153
	279
	19.1
	18.7
	19.6
	15
	27.4


2008 California High School Exit Exam (CAHSEE) grade 10 results for Mathematics and English Language Arts (ELA) by Program.

	
	Subject
	All Students 
	Special Education Students 
	English Learner (EL) Students 
	Redesignated Fluent-English Proficient (RFEP) Students 
	Socio- economically Disadvantaged 
	Not socio- economically Disadvantaged

	# Tested 
	Math
	887
	53
	182
	456
	710
	85

	Passing 
	
	682 (77%)
	27 (51%)
	85 (47%)
	392 (86%)
	536 (75%)
	68 (80%)

	# Tested 
	ELA
	895
	58
	188
	453
	713
	88

	Passing 
	
	688 (77%)
	19 (33%)
	62 (33%)
	403 (89%)
	539 (76%)
	73 (83%)


Adequate yearly progress – Participation Rate
	
	English-Language Arts : Target 95%
	Mathematics: Target 95%

	
	Met All Participation Rate Criteria?  No
	Met All Participation Rate Criteria?  No

	Groups
	Enrollment First Day of Testing 
	Number of Students Tested
	Rate
	Met 2007 AYP Criteria
	Alternative Method
	Enrollment First Day of Testing 
	Number of Students Tested
	Rate
	Met 2007 AYP Criteria
	Alternative Method

	[image: image3.emf]
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Schoolwide
	945
	895
	95
	 Yes  
	  
	942
	892
	95
	 Yes  
	 

	  African American or Black (not of Hispanic origin)
	20
	19
	95
	-- 
	 
	20
	20
	100
	-- 
	 

	  American Indian or Alaska Native
	1
	1
	100
	-- 
	 
	1
	1
	100
	-- 
	 

	  Asian
	67
	66
	99
	-- 
	 
	67
	66
	99
	-- 
	 

	  Filipino
	88
	88
	100
	--
	 
	89
	87
	98
	--
	 

	  Hispanic or Latino
	648
	607
	94
	No 
	
	645
	607
	94
	No 
	

	  Pacific Islander
	0
	0
	--
	-- 
	 
	0
	0
	--
	-- 
	 

	  White (not of Hispanic origin)
	121
	114
	94
	Yes 
	Y2 
	120
	111
	93
	Yes 
	Y2 

	  Socioeconomically Disadvantaged
	751
	713
	95
	Yes 
	 
	749
	714
	95
	Yes 
	 

	  English Learners
	499
	465
	93
	No 
	 
	495
	463
	94
	No
	 

	  Students with Disabilities
	70
	58
	83
	-- 
	 
	69
	58
	85
	--
	 


Annual Measurable Objectives – Percent Proficient
	
	English-Language Arts : Target 33.4%
	Mathematics: Target 32.2%

	
	Met All Participation Rate Criteria?  No
	Met All Participation Rate Criteria?  No

	Groups
	Valid Scores
	Number At or Above Proficient
	Percent At or Above Proficient
	Met 2007 AYP Criteria
	Alternative Method
	Valid Scores
	Number At or Above Proficient
	Percent At or Above Proficient
	Met 2007 AYP Criteria
	Alternative Method

	Schoolwide
	867
	396
	45.7
	 Yes  
	  
	863
	380
	44.0
	 Yes  
	 

	  African American or Black (not of Hispanic origin)
	18
	8
	44.4
	-- 
	 
	18
	8
	44.4
	-- 
	 

	  American Indian or Alaska Native
	1
	-- 
	-- 
	-- 
	 
	1
	-- 
	-- 
	-- 
	 

	  Asian
	61
	44
	72.1
	-- 
	 
	61
	49
	80.3
	-- 
	 

	  Filipino
	86
	52
	60.5
	--
	 
	85
	52
	61.2
	-- 
	 

	  Hispanic or Latino
	589
	221
	37.5
	Yes 
	 
	589
	205
	34.8
	Yes 
	 

	  Pacific Islander
	1
	-- 
	-- 
	-- 
	 
	1
	-- 
	-- 
	-- 
	 

	  White (not of Hispanic origin)
	112
	70
	62.5
	Yes 
	 
	109
	65
	59.6
	Yes 
	 

	  Socio-economically Disadvantaged
	692
	293
	42.3
	Yes 
	 
	692
	283
	40.9
	Yes 
	 

	  English Learners
	457
	87
	19.0
	No 
	
	455
	102
	22.4
	No 
	 

	  Students with     Disabilities
	56
	2
	3.6
	-- 
	 
	55
	9
	16.4
	-- 
	 

	
	
	
	
	
	
	
	
	
	
	

	Academic Performance Index (API) - Additional Indicator for AYP

	2007 Base API
	2008 Growth API
	2007-08 Growth
	Met 2008 API Criteria
	Alternative Method
	CDE

	653
	647
	-6
	 Yes  
	 
	

	2007 API Criteria for meeting federal AYP: A minimum "2007 Growth API" score of 590 OR "2006-07 Growth" of at least one point.


	Graduation Rate

	Rate for 2007, Class of 2005-06
	Rate for 2008, Class of 2006-07
	Change
	Average 2-Year Change
	Met 2008 Graduation Rate Criteria
	Alternative Method

	68.6%
	76.2%
	7.6%
	1.2
	 Yes  
	 

	2007 Graduation Rate Criteria: A "Rate for 2007" of at least 82.9 OR "Change" (improvement in the rate from the previous year) 

	    of at least 0.1 OR "Average 2-Year Change" (improvement in the average two-year rate) of at least 0.2.
	


California English Language Development Test.
	Overall Proficiency

	2007-08
	2006-07

	Grades
	9
	10
	11
	12
	Total Tested
	9
	10
	11
	12
	Total Tested

	Advanced
	8
	8
	11
	5
	32
	11
	8
	10
	11
	40

	
	3%
	3%
	6%
	5%
	4%
	4%
	3%
	5%
	7%
	4%

	Early Advanced
	71
	76
	76
	37
	260
	94
	66
	68
	47
	275

	
	25%
	31%
	42%
	38%
	32%
	30%
	24%
	32%
	31%
	29%

	Intermediate
	131
	104
	65
	44
	344
	124
	126
	92
	66
	408

	
	47%
	42%
	36%
	45%
	43%
	40%
	45%
	43%
	44%
	43%

	Early Intermediate
	50
	40
	22
	12
	124
	52
	50
	38
	20
	160

	
	18%
	16%
	12%
	12%
	15%
	17%
	18%
	18%
	13%
	17%

	Beginning
	20
	20
	5
	0
	45
	31
	27
	7
	6
	71

	
	7%
	8%
	3%
	0%
	6%
	10%
	10%
	3%
	4%
	7%

	Number Tested
	280
	248
	179
	98
	805
	312
	277
	215
	150
	954

	
	100%
	100%
	100%
	100%
	100%
	100%
	100%
	100%
	100%
	100%


SAT Information
	Scholastic Aptitude Test 

	Year
	Grade 12 Enr.
	Number Tested  
	Percent Tested  
	Verbal Average  
	Math Average  
	Writing Average   
	VMW>=1,500 Number  
	VMW>=1,500 Rate

	2006-07
	893
	494
	55.32%
	452
	445
	455
	133
	14.9%

	2005-06
	750
	460
	61.33%
	463
	469
	470
	166
	22.1%

	2004-05
	781
	395
	50.58%
	464
	470
	146
	18.7
	*


Advanced Placement Test Information
	Advanced Placement Test

	Year
	Grade 12 Enr.  
	Grade 11 + 12 Enr.  
	Number of Test Takers   
	Exams Scr=1  
	Exams Scr=2  
	Exams Scr=3  
	Exams Scr=4  
	Exams Scr=5

	2006-07
	893
	2,094
	623
	329
	362
	314
	232
	120

	2005-06
	750
	1,954
	662
	322
	390
	329
	224
	143

	2004-05
	781
	1,777
	614
	357
	384
	340
	189
	107


Early Assessment Program - CSU
	Year
	Subject
	EAP Students Tested
	CST Students Tested
	% of EAP Participation
	Ready for College
	% of Readiness
	Ready for College - Conditional
	% of Conditional
	# of Did Not Demonstrate College Readiness on This Assessment 
	% of Did Not Demonstrate College Readiness on This Assessment 

	2006-2007
	English
	929
	978
	95%
	131
	14%
	 
	 
	779
	84%

	
	Algebra II
	228
	310
	74%
	1
	0%
	7
	3%
	220
	96%

	
	HS Math
	285
	345
	83%
	23
	8%
	156
	55%
	106
	37%

	
	Math Total
	513
	655
	78%
	24
	5%
	163
	32%
	326
	64%

	2005-2006
	English
	920
	974
	94%
	67
	7%
	 
	 
	853
	93%

	
	Algebra II
	255
	312
	82%
	2
	1%
	8
	3%
	245
	96%

	
	HS Math
	216
	294
	73%
	14
	6%
	115
	53%
	87
	40%

	
	Math Total
	471
	606
	78%
	16
	3%
	123
	26%
	332
	70%


UC – A-G Requirements

	A-G Requirements, 2006-07

	Grade
	Enrollment
	ART 
	ESL  3/4
	ENGLISH 
	FOREIGN LANGUAGE 
	MATH 
	MUSIC 
	SCIENCE 
	SOCIAL SCIENCE 

	GRADE 9
	A-G Enroll
	267
	90
	2,520
	680
	2547
	190
	2306
	889

	
	% Pass C & Above
	58.4%
	55.6%
	61.5%
	72.5%
	51.6%
	64.7%
	58.9%
	54.3%

	GRADE 10
	A-G Enroll
	308
	46
	2,187
	1,226
	2107
	147
	1,995
	1990

	
	% Pass C & Above
	64.3%
	78.3%
	70.9%
	78.3%
	56.3%
	79.6%
	62.9%
	64.1%

	GRADE 11
	A-G Enroll
	713
	98
	2,460
	1,219
	1844
	169
	1,974
	2377

	
	% Pass C & Above
	73.6%
	81.6%
	70.4%
	77.9%
	59.0%
	83.4%
	61.1%
	61.4%

	GRADE 12
	A-G Enroll
	608
	20
	2,085
	410
	974
	146
	931
	2120

	
	% Pass C & Above
	79.4%
	70.0%
	76.8%
	79.3%
	67.9%
	85.6%
	76.4%
	71.7%


Graduation Rate
	Year
	Dropouts 
Gr. 9 
(02-03)
	Dropouts 
Gr. 10 
(03-04)
	Dropouts Gr. 11 
(04-05)
	Dropouts Gr. 12 (05-06)
	Dropouts 
Gr. 9 
(02-03) through 
Gr. 12  
(05-06)
	Grade 12  Graduates (05-06)
	Graduation Rate

	2006-07
	56
	24
	16
	140
	236
	755
	76.2%

	2005-06
	69
	66
	32
	111
	278
	681
	71.0%

	2004-05
	81
	112
	67
	41
	301
	722
	70.6%


PERCEPTION DATA
Parent Survey – 829 responses




       (++)
      (+)


    (-)
                 (--)
Area


Strongly Agree    Agree     Neutral
Disagree      Strongly Disagree
Quality of 

     


Instructional Program
       20.6%
     42.7%      25.3%
  6.4%

     2.3%

Support for

Learning

       15.0%
     39.2%      28.1%
   9.4%

     5.0%

School Climate                   19.8%
     42.1%      25.0%       7.1%                  2.9%

Parent/School

Relationships

       15.1%
     42.9%      28.9%
   7.5%

     3.8%

Resource

Management

       15.5%
     39.8%      29.5%
   5.9% 
     6.2%

Student Survey – 1382 responses

Quality of

Instructional Program         14.6%
      39.4%     31.3%
     9.3%
     4.0%

Support for

Learning

        16.6%
      38.5%     28.6%
     9.1%
     5.2%

School Climate
        13.6%
      32.2%     30.0%
   12.0%
     9.5%

Student/School

Relationships

        13.5%
      38.4%     29.4%         9.2%    
    3.9%

Teacher Survey – 52 responses

Quality of

Instructional Program         11.3%             46.0%    24.5%        11.1%             4.9%

Support for

Learning

        12.6%
       48.2%    18.2%        14.2%             6.4%

School Climate
         2.9%
       23.9%    17.5%        26.7%            27.5%

School organization

and Administration
         5.3%
       29.3%    20.8%        19.0%            23.6%
School’s Analysis of Achievement Data and summary of findings from profile
· There is a significant achievement gap between English Learners and the general school population.
· There is also a significant achievement gap between immigrant English Learners who have been enrolled in the EL program less than five year and those who have been enrolled for more than five years.
· Approximately 93% of the students at Marshall are not proficient in Algebra and Geometry CST assessments.
· The poor performance in the math CST assessment is related to the high rate of “D” and “F” grades in all subject areas that a school culture of re-taking courses.
· CAHSEE results also show that students are not achieving as well in math as they are in English/language arts.
· The advisory programs being implemented in many of the SLCs appear to have a positive impact on student achievement.
· The class of 2006 graduated 681 students while 278 students in the class dropped out of school, 111 students dropped out during their senior year.
· The class of 2007 graduated 755 students while 236 students dropped out of school, 140 students dropped out during their senior year.
· There is a need to identify the factors contributing to the large number of students dropping out of school in their senior year. 
After an analysis of the data, the stakeholders at Marshall High School decided to focus their effort in the following areas of critical academic needs:

· Improve the academic achievement of English Learners

1. Focus on academic progress of short-term and long-term English Learners.

2. Improve language comprehension and master for short-term English Learners.

3. Continue to offer Extended Learning Academy program on Saturdays.

4. Implement varied instructional strategies that connect the curriculum to student understanding using background knowledge and practical application.

5. Continue to utilize student advisory programs to build positive relationships with students to keep them engaged in their learning.

· Improve achievement in mathematics for all students
1. Math curriculum and instruction will be aligned to the California State Content Standards.

2. Math coaches will continue to provide professional development activities enabling teachers to improve students’ critical thinking and problem solving skills.

3. Continue to utilize student assessment data to drive the instructional program.

· Increase the graduation rate
1. Conduct graduate follow-up studies to determine the factors that contribute to students dropping out.

2. The school will develop programs to intervene and remediate students’ academic needs.
CHAPTER II: Progress Report

The purpose of this chapter is to comment on the school’s major changes and follow-up procedures since the last full Accreditation Visit in 2003 and the Three Year Term visit in 2006. This chapter also describes the progress made on the recommendations provided by the WASC Visiting Committee and to what extent those recommendations have been addressed.

Major Changes since the last Self-Study
Notable are the following changes impacting Marshall High School since the visits in 2003 and 2006 include:

· The student enrollment has declined by approximately 500 students since 2003.
· The school is making the transition from a comprehensive high school to a complex of smaller learning communities beginning in 2005.
· The school has a new principal and several new assistant principals since 2006.
· The school has implemented a general education/RSP collaborative.
· The school is implementing mandated curriculums in English and ESL.
· To improve passing rates on the CAHSEE, the school has implemented the Extended Learning Program.
· The position of Diploma Project Advisor was added to the staff to assist students in meeting the graduation requirements.

· The school received a GEARUP Program Grant and is implementing programs serving tenth grade students to increase the number of traditionally underserved students in attending post-secondary educational institutions.
· The school entered the School Assessment and Intervention Team Program (SAIT) in 2006. The SAIT corrective action plan called for the addition of a Special Education Coordinator position to monitor the timely completion of Individualized Education Plans and 504 plans and to support the RSP Collaborative Teams.

· In 2007, after completing the SAIT corrective action plan and having improved the school’s API, Marshall exited the SAIT program.
Follow-up Process 

Through the 2006, three year revisit and the WASC processes, extensive focus was placed on improving academic progress. In the spring of 2007 because of improved API scores and overall improvement in other indicators, the school exited the SAIT program. Due to the decline in API score in 2008 of six points and a failure to meet the participation rate objectives for Adequate Yearly Progress (AYP), the school became a Program Improvement School. Since 2003, the WASC Action Plan has been integrated into the Single Plan for Student Achievement for monitoring purposes. The school has made an effort to monitor and implement recommendations made by the previous Visiting Committees and has the capacity to continue the efforts currently underway.
Progress on Past Recommendations

The 2003 WASC Visiting Committee identified ten (10) recommendations for follow-up for Marshall High School. 

1. JMHS teachers, guided by the Data Team, need to refine and increase their use of formative assessment data in order to increase students’ mastery of content standards.
· A Data Team was formed in 2002 and included the Assessment Coordinator, the Title 1 Coordinator, and an Assistant Principal. The Data Team was restructured in 2004 and its membership was expanded to include representatives from all departments and SLCs.

· Assessment data is currently used to place students into programs such as the Extended Learning Academy, the Required Learning Academy for at-promise ninth grade students, and the Emergency Immigration Education Program.

· Professional Development activities on differentiation of instruction and the use of data to address the EL achievement gap have been conducted for the entire school faculty.
· All ninth, tenth, and eleventh grade students are offered the opportunity to take the PSAT free of charge so students can evaluate their level of math and verbal skills.
2. With the assistance of the Literacy Cadre and coaches, teachers must begin to consistently    implement research-based instructional strategies to increase students’ reading comprehension skills.  Department chairs must assist teachers in core classes to work collaboratively to align targeted instruction to the content standards 

· A Literacy Cadre was initiated and met weekly beginning in January of 2003. During these meeting, the Literacy Coach provided professional development in the areas of differentiated instruction, SDAIE, and Lesson Studies.

· The Cadre was restructured and expanded in 2005 to include Lead Teachers from the four core area of math, English, science and social studies.

· A majority of the faculty have participated in Standards-based workshops.

· Professional Learning Communities have been established at the school consisting of teachers from math, English, science, social studies, art, and special education teachers in seven interdisciplinary teams meet weekly to discuss instructional issues.
3. Teachers need practice in using data to better understand students’ achievement needs and to select the best instructional practices that will impact student assessment results.
· The academic coaches have been assisting teachers in the analysis of student assessment data and the use of data to drive instruction.
· With the implementation of the Smaller learning Communities model, SLC lead teachers have been facilitating the use of data within the individual SLCs.
· Professional Development release time has been used to assist teachers in the use of assessment data.
· The school provides additional release time for teachers to collaboratively score District Benchmark tests being used in English, math, and science.
· Administrators conduct regular classroom visitations to monitor the implementation of Standards-based instructional practices.
4. The Curriculum Council should organize and ensure that time is provided for interdepartmental collaboration around articulated, effective use of research-based instructional strategies.
· The Curriculum Council has become the instructional Leadership Team and includes the SLC lead teachers and department chairs.
· Within each SLC interdepartmental collaboration is focused on the use of research based instructional strategies. It is not clear if release time is provided for SLC collaboration.
5. In a comprehensive format, the distribution of course descriptions should be made available to all students and their parents at registration and upon request.
· The Counseling Office has prepared a list of all the required classes and electives available for students in order to meet the A-G, UC requirements.  Course descriptions are available on the Marshall High School website and in the Counseling office. It is not clear how this information is distributed to stakeholders.
6. JMHS needs to continue and greatly expand efforts to improve the access to, explanation of, and distribution of student achievement information to all parents.  However, it is imperative that the information flow is not only one way, but information and communication from the community and parents should also inform the school and their programs for students. 
· A teacher focus group has identified improved parent-teacher communication as a school priority.

· Currently, the school utilizes the following methods to communicate with parents:

1. Letters mailed home

2. Letters given to students to take home.

3. PhoneMaster telephone messages.

4. A school newsletter is mailed home monthly

5. Phone calls from counselors and teachers

6. Marshall High School website

· The school communicates school expectation and requirements through the use of a student handbook, a frequently asked questions (FAQ) packet, a parent information booklet, and a yearly ninth grade orientation program held at the school.

· A special newsletter for seniors (Seniors 411) is published and distributed quarterly.
· The school conducts both Open House activities and a Parent Conference Night to communicate with parents about students’ school progress.

· Marshall High also conducts a yearly College and career Fair for parents, students, and community members.

· Parents are members of the School Site Council, the English Learners Advisory Council, the Instructional Leadership Committee, the Compensatory Education Advisory Committee, and the Shared Decision Making Council.

· Parents are surveyed yearly to gauge their views about the school.

7. There are many different programs with similar goals and requirements involving parents, in      
    order to increase and impact communication across the school and beyond, JMHS staff, while   

    maintaining  program integrity, needs to consider methods of alignment and consolidation
    of the various program communications, goals, and parent meetings.

· Representatives from all the different programs are members of the Leadership Team, and it is through this team that alignment and consolidation of goals and services takes place
8. Since the goal is rigorous standards-based instruction and high expectations for all students, then we agree that there is a need to establish equity of class offerings on all tracks and we encourage you to continue with your plans to expand the Humanitas Program on Track B and explore other ways to increase the rigor of the instruction for ALL students, especially those not currently in enrolled in academies or other challenging programs.
· The current focus for Marshall High School is the continued development of the Smaller Learning Communities (SLC) model. While each SLC has a different theme, they all require that students are enrolled in UC, A-G approved courses.

· The two year Algebra class has been replaced by the more rigorous one year Algebra class for all students.
· Advanced Placement (AP) courses have been added to each of the three tracks.

· An Independent Study option is now available for students who wish to take an AP course which may not fit into the student’s class schedule.
9. JMHS must continue to address sub-groups’ learning needs, especially the English Learner students, who are the largest sub-group at JMHS.  ELD Standards should be used as a guide for teachers who work with EL students to ensure they have access to the core program and master grade-level standards.
· Literacy coaches have conducted workshops specifically focused on the needs of English Language learners.
· The EL coordinator provides support for teachers with EL students in their class with instructional aides to assist with translation of course information.

· The school recognizes this as an area for emphasis and an area of critical need in their current action plan.
10. JMHS must engage all members of the school community (administrators, teachers, support 
      Staff, students, and parents) in addressing attendance and tardies.  The current tardy policy is 

     Beginning, but should be re-evaluated and/or expanded.

· The school is implementing an attendance policy that includes both incentives and consequences that include truancy citations by the school police and the SART/SARB process for all students.
· Attendance rates have improved from 87.90% in 2006 to 89.1% in 2008 and the truancy rate has gone from 33.64% in 2006 to 9.16% in 2008.
Progress on Additional Recommendations 
In 2006, Marshall High School had a three year term, two day visit. The Visiting Committee made the following recommendations:
1. The Curriculum Council needs to continue to develop as a leadership group in articulating

    the school’s goals and working towards their completion

· What was the Curriculum Council in 2006 has now become the Leadership Team. When  schoolwide decisions need to be made, the leadership Team is the first group to discuss the issue. Upon reaching consensus, Leadership Team members go back to their departments and SLCs to continue the discussion to ensure that all stakeholders have input into the decision making process.
2. JMHS should investigate ways to establish equity of class offerings across all tracks.

· Advanced Placement classes have been added to different tracks at the school while other AP courses have been moved from one track to another track to provide for equity among the three tracks.
· Students are given the opportunity to cross track and enroll in classes not offered on their own track.
· As the school implements “wall-to-wall” SLCs equity of honors classes will continue to be a focus for the staff at Marshall High School.
While the school has made progress addressing the recommendations from previous Visiting Committee reports, the Visiting Team continues to be concerned about the following issues:

· The three-track year round schedule, in which one-third of the staff and students are “off-track” at any given time, continues to be a concern for ongoing communication, professional development, and collaboration efforts.
· As the Smaller Learning Communities (SLC) reform continues to be the focus for the school, emphasis needs to be placed on expanding Professional Learning Communities and the emerging student Advisory programs.
· While the parent and student survey results indicate that those two stakeholder groups are generally satisfied with the school, the teacher survey results indicate that there is a significant faculty concern in the general areas of school climate and school organization and administration.
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CHAPTER III: Self-Study Process

General comments
Marshall High School began the Focus on Learning self-study process in the Spring of 2008 with the establishment of focus groups.  Stakeholders were given the opportunity to self-select one of five school focus groups. Stakeholders analyzed data, reviewed the school's vision statement and worked to clarify the school's Expected Schoolwide Learning Results. 

During the self-study, the Leadership Team reviewed the ESLRs with input from stakeholders. The ESLRs have been disseminated to staff, students, and parents through a variety of means.

Marshall High School Vision Statement
John Marshall High School graduates will be responsible and productive members of society.  John Marshall High School will provide the academic, social, and multicultural environment needed to give students a positive direction for their future
Marshall High School ESLRs 
JMHS SCHOOLWIDE LEARNING GOALS

Graduates from John Marshall 

High School will be:
1.
Effective communicators who:

· Speak effectively
· Write competently

· Utilize technology

2.
Critical Thinkers who:

· Read with comprehension
· Solve problems

· Apply analytical skills

· Identify and utilize resources

3.
 Active Citizens who:
· Respect themselves, other people and property

· Contribute to their community

· Value and accept cultural diversity

Accomplishment of the Expected Outcomes of the Self-Study

1. The involvement and collaboration of all staff and other stakeholders to support student achievement.

Some stakeholders of the school community were involved in Focus Groups or provided input to Focus Groups.  The WASC Leadership Team composed of administrators, Focus Group chairpersons, SLC lead teachers and other stakeholders provided leadership and guidance to the process. Dialogue occurred between the Leadership Team, the Focus Groups, and the Home Groups so that the Self-Study is a reflection of input provided by school stakeholders.  Parent members of the various advisory committees did have an opportunity to provide input in the process and surveys were utilized to gather information from both students and parents. The Visiting Committee is concerned that there are no parent or student members on the Focus on Learning Leadership Team. While the Focus Groups did have student members, there were also no parent members of the Focus Groups.  Since, 2007, professional development release time has been utilized for the self-study process.  School stakeholders felt the process of analyzing student work and developing programs to meet the needs of all students at the school was valuable.

2. The clarification and measurement of what all students should know, understand, and be able to do through expected schoolwide learning results and academic standards.

The ESLRs were reviewed and revised in 2002 and reviewed during the Self-Study process. Demographic, outcome, and process data were used to analyze the needs and achievement of all students at the school. Since 2006 the school has worked to integrate the ESLRs into all the courses offered at the school. The school still needs to develop methods to measure students progress in achieving the ESLRs based on their belief that all students can learn and achieve the outcomes stated in the ESLRs.
3. The gathering and analyzing of data about student achievement.

Academic achievement was a key focus of department meetings, staff meetings, SLC meetings and in-service training. Local District 4 provided assistance with student data collected from external and internal sources. This data was reviewed and disaggregated by the Leadership Team before being distributed to the Focus Groups. The analysis of the data took place schoolwide in a variety of staff meetings including Leadership Team meetings, Focus Group meetings, SLC meetings, Professional Learning Communities meetings, Cadre meetings, and department meetings. The findings from this analysis influenced discussions and resulted in the areas of strength for the school and the identification of weaknesses in the existing program as well as the three schoolwide critical academic needs of academic achievement for English Learners, academic achievement in mathematics, and low graduation rates.

4. The assessment of the entire school program and its impact on student learning in relation to the expected schoolwide learning results, academic standards and the WASC/CDE criteria.

It is obvious to the Visiting Committee that stakeholders reviewed the school’s program in relation to the state standards and the WASC/CDE criteria. Stakeholders used the Self-Study process as a method to identify new school improvement efforts and to review and revise other improvement efforts already underway. The school needs to continue review the ESLRs to ensure alignment with the schoolwide Action Plan and to ensure that the ESLRs are both measurable and attainable.
5.  The alignment of a long-range action plan to the school’s areas of need; the development           and implementation of an accountability system for monitoring the accomplishment of the plan.  
The findings of the Self-Study were used to design the Action Plan.  The major goals for the Action Plan include

1. To improve short-term English Learners’ academic language comprehension and mastery.
2. To reengage long-term English Learners in order to improve their academic performance.

3. To increase the number of students scoring proficient and above in Algebra I and Geometry.

4. The graduation rate will improve on a yearly basis to meet the 2010 NCLB benchmark of 82.9%.

5. To reduce the number of 9th grade students retaining their 9th grade status.

The staff with the Leadership Team has formalized the Action Plan based on these goals and will assess student work based on Standards-based instruction, District benchmark assessments and State standardized assessments. The collaborative analysis of student assessments, especially within SLCs, will result in improved communication among the various programs at the school. As the school moves forward with the implementation of the Action Plan, attention will need to be given to the alignment of all the various programs at the school to determine their impact on student learning. The Action Plan also needs greater specificity in terms of program implementation, timelines, and accountability
CHAPTER IV: QUALITY OF THE SCHOOL’S PROGRAM

A. Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources

A1

· To what extent does the school have a clearly stated vision or purpose based on its student needs, current educational research, and the belief that all students can achieve at high levels?

· To what extent is the school’s purpose supported by the governing board and the central administration and further by expected schoolwide learning results and the academic standards?
Supported by the LAUSD Board of Education, the LAUSD Superintendent, Local Area 4 administration, and the faculty of John Marshall High School, the school’s vision statement establishes high expectations for learning and student achievement.  The academic expectations are articulated by the school’s Expected Schoolwide Learning Results and vision statement.  District mandates and policies based on research support the development and implementation of smaller learning communities (SLCs) as a vehicle for personalizing the students’ experience and promoting high levels of achievement for all students
A2

· To what extent does the governing board have policies and bylaws that are aligned with the school’s purpose and support the achievement of the expected schoolwide learning results and academic standards based on data-driven instructional decisions for the school?

· To what extent does the governing board delegate implementation of these policies to the professional staff?

· To what extent does the governing board monitor regularly results and approve the single schoolwide action plan and its relationship to the Local Educational Agency (LEA) plan?

The LAUSD Board of Education approves school policies and bylaws of various school committees.  At Marshall, the Single Plan for Student Achievement (SPSA) is developed by the Shared Decision Making Council (SDM) with input by the Compensatory Education Advisory Council (CEAC), English Learner Advisory Committee (ELAC) and the Leadership Team. The CEAC, ELAC and Leadership Team consist of representatives from all stakeholder groups. The SPSA is monitored by the Shared Decision Making Council (SDM) and approved by the SSC on a yearly basis. The SPSA is submitted to Local District 4 for approval annually.
A3

· To what extent based on student achievement data, does the school leadership and staff make decisions and initiate activities that focus on all students achieving the expected schoolwide learning results and academic standards?

· To what extent does the school leadership and staff annually monitor and refine the single schoolwide action plan based on analysis of data to ensure alignment with student needs?

Marshall’s leadership and staff make decisions based upon student data including CST results, CAHSEE results and attendance records. The school utilizes a Data Team who regularly compiles various data. Some teachers use CSTs and District Benchmark results to align curriculum and inform instruction. Teachers also talk with other teachers informally about student results and effective practices. The Visiting Committee found limited evidence that the SLCs are engaging in Professional Learning Communities (PLCs) practices.

Categorical budgets are developed based on the analysis of data to ensure alignment with student needs. A major focus of these budgets is professional development whose goals are aligned with the school’s action plans to improve student achievement. For the 2008-09 school year the bulk of professional development funds were allocated to SLCs to implement personalization and strengthen instructional strategies.
A4

· To what extent does a qualified staff facilitate achievement of the academic standards and the expected schoolwide learning results through a system of preparation, induction, and ongoing professional development?
Core academic teachers have received training in aligning curriculum to California state standards. Teachers have received training in various standards-based instructional strategies.  Teachers have also received training to understand the barriers that affect student learning.  Some SLCs have common conference periods to collaborate and focus on student engagement and to develop intervention strategies. There was limited evidence of consistent and regular teacher collaboration within all SLCs.
The major focus of professional development has been on developing and implementing a standards-based instructional system. Currently, the predominant focus of professional development has been to support the transition to SLCs, which is the school’s primary reform effort.  Marshall Teachers have also participated in training to use District mandated curricula.
Staff members hold or pursue advanced degrees or National Board Certification, or have attended conferences and workshops in which current educational research, student data, and SLC implementation are emphasized.
.
A5

· To what extent are leadership and staff involved in ongoing professional development that focuses on identified student learning needs?
The Leadership Team establishes the professional development plan with input from the SLC Lead Teachers and the Data Team. Additionally, SLC teachers collaborate informally about best practices. Some of the data that is considered to help address these plans is attendance, graduation rates, classroom grades, and test scores.

Local District 4 has dedicated resources to a Science lead teacher, a Math coach and a Literacy coach in order to aid in the professional development of core content teachers.

There is evidence that some instructional staff have been involved in professional development activities that were based on educational research including SDAIE, Reciprocal Teaching, Carnegie Math Program, College Preparatory Math (CPM), Shared Inquiry, and Backwards Planning of Standards-Based Instruction.
A6

· To what extent are the human, material, physical, and financial resources sufficient and utilized effectively and appropriately in accordance with the legal intent of the program(s) to support students in accomplishing the academic standards and the expected schoolwide learning results?
Marshall’s campus was designed to educate far fewer than 3000 students, and the school’s current enrollment is down to approximately 3900. In many ways, Marshall is an overcrowded and understaffed school with insufficient resources available. Regardless of these challenges, the resources Marshall does have are used appropriately in accordance with the legal intent of the programs to support student achievement. Resources are allocated for enrichment, intervention, continuing implementation of the SLC model, and support of effective academic programs.

Areas of Strength for Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources:

· The reorganization into SLCs has provided a platform to build personalization that supports the school’s vision statement and ESLRs.

· To date, the following SLCs have distinguished themselves as models of improved student achievement:  Humanitas, School for Advanced Studies, Highly Gifted Magnet, and the School for Environmental Studies. 

· Some SLCs have a protocol for collaboration to examine student work.

· Marshall has a dedicated staff committed to their students. Marshall has eleven National Board Certified teachers and numerous teachers with advanced degrees some of whom are college professors.
Key Issues for Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources that need to be addressed to ensure quality education for all students:

· In order for the SLCs to properly meet student needs they must function as Professional Learning Communities which regularly collaborate on student achievement. 

· A formal process must be in place to provide for regular collaboration on assessment results.
· Professional development in effective teaching, strengthening instructional rigor, implementing content standards, improving student achievement, and attaining ESLRs is a priority.

· The Marshall High School Leadership Team needs to assume responsibility for full implementation of the SLCs. The Leadership Team should also provide leadership for the staff focusing on effective standards-based instructional practices.
· Marshall needs to continue to expand and refine their use of data to guide Professional Learning Community development, professional development, school-wide decisions and instructional practices.
· The school should consider how to best utilize the expertise of the Science lead, Math coach and Literacy coach.
Important evidence about student learning from the Self-Study and the visit that supports these strengths and key issues include the following:

· Self-Study document
· After school tutoring

· School Accountability Report Card

· District documents

· Assessment data

· Parent Student Handbook

· Meeting with WASC Leadership Team, Department Chairs and Administration

· SLC Implementation Grant

· School Impact Report

· STAR Test Data

B. Standards-Based Student Learning: Curriculum

B1

· To what extent do all students participate in a rigorous, relevant, and coherent standards-based curriculum that supports the achievement of the academic standards and the expected schoolwide learning results?

· To what extent are the expected schoolwide learning results accomplished through standards-based learning (i.e., what is taught and how it is taught)?
All students at John Marshall High School participate in a rigorous, relevant, and coherent research-based curriculum that is designed prepare them to meet the State content standards and the school’s expected schoolwide learning results (ESLRs).   The curriculum emphasizes learning about subjects in depth, connecting new learning across disciplines, connecting new learning to prior knowledge, constructing new knowledge, and applying learning in real world contexts.  Marshall is working toward a requirement for students to complete the A-G requirements in order to graduate, and all students have access to advanced placement and honors classes and to career-related technical skills and practical skills classes.  

Content curriculum varies thematically across SLCs, but all SLCs emphasize standards-based instruction.  Teachers at Marshall High School use district-authored and approved instructional guides as part of their curricula, and all students have access to grade-level core curricula.  Students attend school on one of three tracks, and the school has been working to ensure that students on all tracks have equal access to curriculum and learning opportunities.  Teachers and coaches at Marshall collaborate to establish, design, and modify the curriculum as a result of assessment data an on an as-needed basis.

B2

· To what extent do all students have access to the school’s entire program and assistance with a personal learning plan to prepare them for the pursuit of their academic, personal, and school-to-career goals?

John Marshall High School offers students a comprehensive curriculum that incorporates the
A-G requirements within a small learning community environment.  Beginning with the class of 2013, all students will be required to complete the A-G requirements to graduate.  Students attend school on one of three tracks, and the school has been working to ensure that students on all tracks have equal access to curriculum and learning opportunities.  To enrich students’ educational experience, a variety of activities are offered throughout the school year, and all students have access to membership in school clubs, organizations, after-school tutoring, Saturday School, and an opportunity to try out for athletic teams.

In collaboration with their parents and school staff, all students create a four-year personal learning plan. These plans reflect their interests and post-secondary goals, and they are reviewed twice annually by counselors with the students and their parents to enable students to plan and reflect on options available to achieve academic goals.  In their senior year, students create a culminating student portfolio.

B3

· To what extent are students able to meet all the requirements of graduation upon completion of the high school program?
Most students understand all of the graduation requirements.  The school staff monitors and provides support to help ensure successful completion of the high school program.  The Smaller Learning Communities and Programs collaborate with community organizations to provide learning that is relevant to real-life experiences.  John Marshall High School maintains relationships with post-secondary institutions to provide opportunities for students to complete college-level courses while they are still in high school. 

Students develop learning plans individually with their counselors and parents.  Student progress is monitored by counselors and faculty, and the learning plans are reviewed twice annually.  Additionally, the Smaller Learning Communities provide internships for students to gain real-life experiences in partnerships with outside agencies.  Students are also provided post-secondary educational experiences through college visitations, on-site presentations by college representatives, tutoring provided by college students, and the annual opportunity for students in grades 9-11 to take the PSAT free of charge.

Areas of Strength for Standards-Based Student Learning: Curriculum:
· The number of AP courses offered and the number of AP tests taken;

· All 9-11th grade students take the PSAT free of charge;

· Multiple intervention and mentoring programs available to support student achievement;

· Collaborative teams of regular education and special education teachers deliver curriculum and instruction in a co-teaching model to both regular education and special education students.
Key Issues for Standards-Based Student Learning: Curriculum that needs to be addressed to ensure quality education for all students:
· John Marshall High School will continue to provide an engaging, rigorous, and relevant standards-based curriculum;
· John Marshall High School will continue to address the low proficiency rate of students on math California Standards Tests;
· John Marshall High School core curricula will emphasize essential content standards to enable students to be successful on common assessments of core content.
Important evidence about student learning from the Self-Study and the visit that supports these strengths and key issues include the following:
· Classroom visitations including use of technology by students and teachers

· Focus Groups discussions

· Leadership Team discussions

· Self-Study

· Site documents
· Student Registration material

· Interviews
C.  Standards-Based Student Learning: Instruction 
C1

· To what extent are all students involved in challenging learning experiences to achieve the academic standards and the expected schoolwide learning results?
The Self Study Report indicates that all students participate in a challenging and standards-based curriculum within the Small Learning Communities.  The report indicates that all students have access to and are engaged in a curriculum that is aligned to the California Content Standards that supports the achievement of the ESLRs.  There are indications that teachers are working to align curriculum and instruction to the standards. The staff writes that they participate in standards-based staff development opportunities to enhance and improve their knowledge of standards-based instructional strategies that are researched based. However there needs to be ongoing consistency in the use of peer review, reading of student essays, use of benchmark assessment, and a consistent use of data to drive instruction. Classroom visits suggest that some, not all, students are experiencing standards-based instruction. There is evidence of higher order thinking skills and engaged students in higher level and/or honor classes as well as some other classrooms. Some classrooms had posted standards and objectives. Some of the classrooms with objectives had no measurable component. It is unclear how pacing guides are used by all departments. Not all classes were engaging and challenging. These classrooms did not focus on what students were learning, and lacked a consistent model for checking for understanding. More use of pacing plans need to be used within the Small Learning Community format. Differentiated instructional strategies needs to be used in working with all students. There is evidence of the clustering of special education students using a co-teacher. The evidence suggests that there is some cross-curricular and thematic units, but a formal implementation plan needs to be developed.
C2

· To what extent do all teachers use a variety of strategies and resources, including technology and experiences beyond the textbook and the classroom, that actively engage students, emphasize higher order thinking skills, and help them succeed at high levels?

The Self Study Report indicates that teachers utilize technology and teach beyond the textbook.  The Self Study also indicates that students have access to computers. There is use of technology available through the use of LCD projectors, teacher and student power point presentations, and the use of technology by teachers and students. Classroom visits did not support the general use of technology by teachers and students. There are students working beyond the textbook, in student centered activities, while a number of the classes used textbooks and worksheets as the only instructional support. There was evidence of higher order thinking skills, but this occurred more often in the AP classes than the regular classrooms. Some classrooms used group instruction, activity based learning, and simulations, while other classroom lessons were textbook driven where students answered questions and completed problems given at the end of the chapter.

There is evidence that the library is open and available to students, along with access to computers in the career center and the computer and mobile labs.
Areas of Strength for Standards-Based Student Learning: Instruction:
· Teachers are working to align curriculum and instruction to the standards and participating in standards-based staff development opportunities to enhance and improve their knowledge of standards-based instructional strategies.
· Higher order thinking skills and students working beyond the textbook is occurring in a number of classes.

· Access to computers, some teacher and student power point presentations, and the use of the computer and mobile labs, library, and Career Center support student learning.
Key Issues for Standards-Based Student Learning: Instruction that needs to be addressed to ensure quality education for all students:
· The school must focus on consistency in the use of peer review, reading of student essays, use of benchmark assessment, and the use of assessment data to drive the instructional program.
· Since classroom visits did not support the wide spread use of technology to support student learning, departments and SLCs need to work together to implement the schoolwide use of technology to facilitate the learning process.

· An increase emphasis on Standards-based lessons using measurable objectives need to be a focus for the entire instructional staff.
Important evidence about student learning from the Self Study and the visit that supports these strengths and key issues include the following:
· Focus Groups discussions

· Classroom visitations

· Leadership Team meetings

· Observation of student work

· Self Study document

· Discussion with parents

· Discussions with students

· School documents

· Master schedule

· Registration manual

· Course outlines

· Sign in agendas

· Math and literacy logs
D. Standards-Based Learning: Assessment and Accountability

D1

· To what extent does the school use a professionally acceptable assessment process to collect, disaggregate, analyze and report student performance data to the parents and other shareholders of the community?

John Marshall High School utilizes assessments, such as the STAR and CAPA summary reports, AYP reports, school-wide CAHSEE reports, CELDT reports, Advanced Placement (AP) exams, benchmark assessments, attendance reports, and academic grades to analyze student performance. This data is distributed to all stakeholders, including students, parents, faculty, and community members through home mailings, internet postings, newspaper articles, and parent advisory groups.
D2

· To what extent do teachers employ a variety of strategies to evaluate student learning?

· To what extent do students and teachers use assessment results to enhance the educational progress of every student?
Teachers at Marshall use a variety of instruments to assess student learning, including portfolios, projects, essays, diagnostic tests, presentations, labs, graphic organizers, homework, warm-ups, performances, and Socratic discussions. Math, science, social studies, and English teachers administer quarterly benchmark assessments. Annually, English teachers give the district writing prompts and collaboratively grade them with the district rubric. 

Some departments use the results of the CSTs to align their curriculum to the state standards. The results of assessments are also used to identify students for Saturday school enrollment and other outside-of -class interventions. Science teachers meet and collaborate on the results of the benchmarks, re-teach as needed, and identify best practices. Geometry teachers have begun to develop common lessons and assessments.  They meet to collaborate on the results.

The Visiting Committee found limited evidence that the assessment results are used routinely to guide or modify instructional delivery within classrooms.

D3
· To what extent does the school with the support of the district and community have an assessment and monitoring system to determine student progress toward achievement of the academic standards and the expected schoolwide learning results?
LAUSD supports Marshall High School by providing testing procedures and various data to the school. The school has a full-time Testing Coordinator, English Learner Coordinator, and a Data Team. The school assesses its own progress by analyzing student performance through classroom assessments, standardized tests, district quarterly benchmark tests, AP exams, attendance, and graduation rates. Special Education student progress is monitored through the IEP process. The GEAR-UP staff monitors the progress of participating math students. The Data Team and the Title I Coordinator provide assessment data to teachers and to leadership. They also provide other data as requested.

The Visiting Committee found limited evidence of common, formative, standards-based assessments given to teachers routinely and regularly.   Although there are informal processes, there is no formalized process for teacher collaboration for the purpose of data analysis aimed toward improving student learning.
D4

· To what extent does the assessment of student achievement in relation to the academic standards and the expected schoolwide learning results drive the school’s program, its regular evaluation and improvement and usage of resources?
The Data Team analyzes student data and makes recommendations to the Leadership Team. The School Site Council allocates categorical funds based on data. The Small Learning Communities analyze data to develop instructional strategies and interventions.

Students are recommended for interventions such as Saturday School, CAHSEE Boot Camp, Read 180, Carnegie Math, after-school tutoring, and Jaime Escalante Math Class based on assessment data.

Some individual departments meet to align their curriculum with state standards based on the results of assessment data.
The staff, through the Data Team, has begun the process of evaluating achievement data to modify academic programs.
Areas of Strength for Standards-Based Learning: Assessment and Accountability:

· The school has full-time Testing, Title I, and English Learner Coordinators to facilitate and coordinate the use of data. 

· Marshall uses test data to plan and implement student intervention programs which provide assistance outside of the classroom.

· Some departments have begun the process of developing common lessons, assessments, and the collaborative process around student learning.

Key Issues for Standards-Based Learning: Assessment and Accountability that need to be addressed to ensure quality education for all students:

· There is a need to better monitor and identify students to provide appropriate interventions/enrichments.

· There is a need to increase the use of data by teachers to effectively align curriculum and guide instruction.

· There is a need to formalize a structured time for regular teacher collaboration on student learning.

· There is a need for the school to increase the use of data to guide program decisions and to allocate resources to improve learning for all students

Important evidence about student learning from the Self Study and the visit that supports these strengths and key issues include the following:

· WASC Self Study

· Focus Group meeting

· Classroom observations

· Discussion with the Leadership and Student Leadership

· Assessment data

· Personal interviews

· Student meetings
E. School Culture and Support for Student Personal and Academic Growth

E1

· To what extent does the school leadership employ a wide range of strategies to encourage parental and community involvement, especially with the teaching/learning process?

Partnerships recently formed with various outside organizations have improved Community and parental involvement at the school. The school’s Small Learning Community focus on personalization also has promoted parental and community involvement. The students informed the Visiting Committee that parents are expected to attend monthly SLC meetings.  Parents serve on some school governance committees and are involved in some aspects of school life, including ELAC. The 8th grade orientation and New 9th grader orientation have been successful in bringing parents to the school.  The drama department has performed on Back to School night in an effort to improve parent attendance, with strong results.  Improved parent involvement in all aspects of school life including the formation of a viable PTSA or a booster organization, is an area of growth for the school.  The formalization of a Parent Center would also help to make the campus more accessible to parents. The school makes efforts to communicate with parents in multiple ways including a monthly newsletter and the ISIS attendance notification system used to inform parents of absent or tardy students. This helps keep parents informed of students’ attendance and upcoming events.  Communication is routinely conducted in the appropriate home languages.

E2

· To what extent is the school a safe, clean, and orderly place that nurtures learning?
· To what extent is the culture of the school characterized by trust, professionalism, high expectations for all students, and a focus on continuous school improvement
Marshall High School is a safe environment, well suited for learning. The plant manager and crew members do an outstanding job of keeping the school clean. The students especially noted how quickly and efficiently all graffiti and trash are cleaned up by the custodial staff.  Administrators, school police, and security are highly visible throughout the day, especially during nutrition and lunch.  Teachers keep order in their classrooms and they are supported by the administration and deans.  Students are surrounded by a caring staff including the plant manager, clerical, security, and faculty. Small Learning Communities are assisting with personalization to make students feel that they are part of a nurturing environment. Students are proud to be at Marshall.  They are extremely respectful and polite.
E3

· To what extent do all students receive appropriate support along with an individualized learning plan to help ensure academic success?

Students receive support through the counseling office and the Small Learning Communities. Counselors meet at least every semester with students to assess educational growth, and 10th grade counseling sessions include a meeting with parents. Parents are beginning to come to the counseling office to seek academic assistance, not just for behavioral corrections.  Small Learning Communities meet informally to assess student progress. Each member of some SLC’s  has ‘adopted’ a couple of at-risk students for additional monitoring of academic and social progress.  
E4

· To what extent do students have access to a system of personal support services, activities and opportunities at the school and within the community?

Intersession, Saturday School, and Rock on Education provide academic intervention and enrichment. Extended resources including library services and technology promote academic achievement.  Personal support services are provided through the SLC personalization, the College/Career Center, the IMPACT program and the Asian Pacific HealthCare clinic located on campus.  To address current attendance issues, teachers expressed a concern with the lack of follow through on the part of officers to write citations for truancies, which is due in part to the District’s recently enacted discipline policy.  Prioritized areas of growth include early and planned intervention as well as expansion of psychological services available to students.  English learners and Special Education students receive additional support services in order to enable them to succeed in a rigorous academic program.  A myriad of student activities reflect a wide range of interests.  
Areas of Strength for School Culture and Support for Student Personal and Academic Growth: 
· A 20,000  member strong, active alumni association 
· The students are tremendously proud to attend Marshall High School

· The number of academic and social programs available to the students

· The sense of family and loyalty to the school expressed by the faculty

· The Health Center on campus provides much needed health services for all students.
Key Issues for School Culture and Support for Student Personal and Academic Growth that need to be addressed to ensure quality education for all students:

· Expand the capacity of SLCs to personalize instruction
· Improve parental involvement in all schoolwide structures

· There is a need for more consistent enforcement of campus rules
Important evidence about student learning from the Self-Study and the visit that supports these strengths and key issues include the following:

· WASC Self Study

· Focus group meetings

· Classroom observations

· Parent, student and staff interviews and meetings

· Bulletin board displays
· AB1802 academic review forms
· Student four year plans
· Student and parent handbook
Synthesis of Schoolwide Areas of Strength and Schoolwide Critical Areas for Follow-up
The school is commended for investing the time and effort required to complete the Self-Study.  As a result of this Self-Study, some staff members feel they have improved communication among departments, programs, and SLCs and have refined their focus on instruction, learning, and assessment.

The Visiting Committee was impressed with the variety of programs enumerated within the report and implemented at the school.  

The important evidence that supports both schoolwide areas of strength and the critical areas for follow-up include: the Self-Study; conferences with members of the schoolwide focus groups, stakeholder groups and District staff; observations of classrooms and support areas; examination of student work samples; interviews with parents, students, staff and discussions with the Leadership Team.

Schoolwide Areas of Strength
The Committee commends Marshall High School for the following:

1. The warm, courteous and friendly atmosphere created at Marshall High School by the staff and students.

2. The active alumni organization contributes to the strong sense of tradition and pride that permeates the school environment at Marshall High School and helps to maintain a positive school culture.
3. The Leadership Team demonstrated both depth and breath of knowledge and expertise in SLC implementation and the improvement process at the school. Their knowledge and dedication to the students at Marshall was evident to the Visiting Committee.
4. The numerous and varied informal strategies and activities being implemented in the Smaller Learning Communities promote a “personalized” educational experience for many students.
5. The capacity of the staff at Marshall to fully implement the Smaller Learning Communities reform across the school.

6. The Classroom Learning Walks (peer observations) conducted by teachers was an effective way for staff to share most promising teaching strategies.
7. The strong commitment from classified staff in maintaining a functional and attractive learning environment at Marshall High School.
8. The collaborative model being implemented for Special Education students promotes increased academic achievement for all students, improves staff collegiality and results in more effective instructional practices.
9. The comprehensive support services provided at Marshall High School are meeting the diverse needs of students in an environment of trust and mutual respect for all students. Examples of these services include the Health Center which regularly provides walk-in health services for students, project IMPACT which provides mental health services for students, and the GEAR UP program which supports and encourages students to prepare for life after high school.

Schoolwide Critical Areas for Follow-up
The needs identified below are intended to support those included in Marshall High School’s Action Plan as well as to address areas of concerns identified by the Visiting Committee.
1. In the school’s ongoing effort to increase parent and student involvement at Marshall High School, increased outreach efforts such as dedicated space for a Parent Center or parent participation on the Leadership Team will promote increased parent involvement.
2. The continued focus on effective Standards-based instructional strategies for all students must be a high priority for Marshall as the instructional staff shifts the focus from what teachers teach to what students learn. This focus includes the following:
· Daily measurable lesson objectives tied to State Standards that students understand.
· Instructional strategies that are thematic, go beyond the textbook, and are rigorous 

and relevant for all students.

· The analysis of on-going in-class assessment data to inform instruction and ensure appropriate monitoring, adjusting and re-teaching of essential concepts.

· Increased instructional supervision by administrators and increased instructional

monitoring and support by coaches and peers. 

3. Marshall High School needs to complete the transition to full schoolwide implementation of Smaller Learning Communities across the campus. The necessary characteristics of schoolwide Smaller Learning Communities include:

· Common collaborative time for SLC teachers

· Contiguous instructional space for each SLC

· SLC Professional Learning Communities focusing on student work for Professional Development Activities. 

· Formalized personalization programs that promoted student connections to school.
· Integrated student support/intervention efforts across all classrooms within each SLC.

· A focused academic identity, with stakeholders who share a distinct and compelling vision.
4. As the school moves forward with refining and implementing the Action Plan, it is critical that the Leadership Team formalizes the governance structure and decision making process to ensure that the specific action steps in the Action Plan remain the driving force in the improvement process at the school. The Leadership Team will need to provide leadership in decisions related to Action Plan implementation so that all stakeholders at the school will assume responsibility and accountability for the improvement in standards-based instructional practices and full implementation of the Smaller Learning Communities reform efforts at Marshall High School.
CHAPTER V: Ongoing School Improvement

Summary of the Schoolwide Action Plan

The school’s Action Plan was revised as a part of the self-study process and focuses on five major goals. These goals and the rationale for each are:

1. To improve short-term English Learners’ academic comprehension and mastery

Rationale: The data indicate that Marshall’s short-term English Learners are not meeting basic levels of mastery on standardized assessments.  On average 98% of EL students are not meeting proficiency levels in all subtests on the CSTs.

2. To reengage long-term English Learners in order to improve their academic performance                            

Rationale: The data indicates that Marshall’s long-term English Learners are not meeting basic levels of mastery on standardized assessments.  On average 98% of EL students are not meeting proficiency levels in all subtests on the CSTs. The long-term English Learners often demonstrate a lack of interest in academics and school in general.

3. To increase the number of students scoring proficient and above in Algebra I and Geometry.
Rationale: On the CST, more than 93% of Marshall students are not meeting math standards.

4. The graduation rate will improve on a yearly basis to meet the 2010 NCLB benchmark of 82.9%.

Rationale: The graduation rate of 76% for 2007-08 was below the NCLB benchmark of 82.9%.  Beginning with the class of 2006 the number of seniors dropping out has increased dramatically.

5. Reduce the number of 9th grade students retaining their 9th grade status.

Rationale: The graduation rate of 76% for the class of 2008 was below the NCLB benchmark of 82.9%.
Comments on school improvement issues 
· Adequacy of action plan in addressing the critical areas for follow-up
-Do the action plan sections address the critical areas for follow-up?

-Will the action plan enhance student learning?

-Is the action plan feasible within existing resources?

-Is there sufficient commitment to the action plan, schoolwide and system-wide?

The Visiting Committee finds that the general themes of the Action Plan correlate to the critical academic needs identified by the Focus Groups. To the extent that the Schoolwide Action Plan focuses on Standards-based curriculum and instruction, student learning will be enhanced. The specific steps contained in the Action Plan will require further development and refining to addresses issues of timelines and accountability in order to be effective. For example, “Monitor student progress towards meeting proficiency in California content standards” will only result in improved student performance if the staff utilizes the data from this assessment to refine and revise the instructional program. In the “Timeline” and “Monitoring Comments” the Action plan is very general and vague as to the standard to be utilized to determine if a specific action step has been successful or if it should be discontinued. There is also a lack of specificity on how the staff will hold themselves accountable for making the instructional and curricular changes that will be necessary. The Action Plan does not address how student achievement of the ESLRs will be assessed and monitored or how the SLCs will be involved in the improvement process.

The Visiting Committee expressed concern about the level of commitment by the staff to the improvement process. The lack of participation by many of the instructional staff was evident during the visit.  However, it was also clear during the visit that there are dedicated and professional staff members at Marshall. The school will make progress in improving the achievement level for all students with a consistent and uniform emphasis by every teacher, in every SLC, on each of the three tracks.
· Existing factors to support school improvement 

There is evident commitment from some staff to the improvement process.  As the school moves forward with reform efforts, it will be critical to continue the organizational structure with the Leadership Team to directly support the classroom instructional program and focus resources in the schoolwide effort to ensure consistent implementation of the Action Plan activities across tracks and SLCs. The implementation of the SLCs has led to a greater degree of educational personalization among students and a greater sense of being “connected” to the school and to their own educational success.  It has the potential to have an even greater impact with the implementation of consistent professional development activities, contiguous instructional SLC space, and personalization programs such as advisories throughout the school.

· Impediments to improvement that the school will need to overcome

The large size and year round structure of the school will mean that communication will continue to be a challenge for the staff. The school needs to provide ongoing involvement opportunities for all parents so they have meaningful involvement in the ongoing implementation of the Action Plan.  As the school focuses on a more systematic schoolwide effort in the utilization of resources, the continued use and analysis of data pertinent to student learning and full implementation of measurable assessment indicators for ESLR attainment will be essential to achieving the five goals in the Action Plan.  The Los Angeles Unified School District is a large school district with many competing demands from many interest groups.  The stakeholders at Marshall High School must focus their efforts on those issues they have control over rather than those they do not control.  To the degree that all the staff members at Marshall High School are empowered by the school vision to graduate students who are responsible and productive members of society and model that vision in their daily participation in the improvement processes underway at the school and are committed to being a daily driving force for student achievement and achievement of the goals contained in the Action Plan, students will be more successful in their educational journey at the school.
· Soundness of the follow-up process that the school intends to use for monitoring the accomplishment of the schoolwide action plan.

In order for the school’s Action Plan to succeed, there needs to be continued commitment from all stakeholders to support the improvement process.  Communication and coordination of the many programs and the action steps contained in the Action Plan will continue to be a challenge.  As the school implements the plan, greater specificity with regards to staff accountability and timelines will help all stakeholders stay focused on the goal improved student learning for all students. Instituting a yearly progress report as part of the school’s commitment to school improvement will help in this area and make the Action Plan strategies and timelines even more meaningful.
The school and  many stakeholders are committed to a comprehensive follow-up process.  They acknowledge the need for continued improvement and growth.  The stakeholders’ commitment will ensure that the follow-up process and monitoring of the Action Plan goals will occur.  Specific issues, such as the alignment and integration of the many improvement efforts, will need to be delineated as all stakeholders work collaboratively to achieve the vision for student achievement and school improvement expressed in the Action Plan. As the school continues to work on the action steps in the Action Plan, attention must be given to including action steps to monitor Plan implementation.
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