John Marshall High School

Chapter 1: School/Community Profile

SCHOOL COMMUNITY PROFILE 

General Information

This report was prepared through the collaborative efforts of the administration, the leadership team, faculty, staff, students, and parents.

Student/Community Profile Data

Located in the Franklin Hills, John Marshall High School (JMHS) has been a part of the Los Feliz, Atwater, Elysian Valley, Echo Park, and Silverlake areas of Los Angeles for 78 years.  Marshall opened in 1931 with 48 teachers and an enrollment of 1,200 students.  Easily recognizable by the Gothic bell tower, the school is in a neighborhood of single-family homes and small apartment buildings about eight miles north of the city center.

Historically, the neighborhood has been an active stakeholder in the Marshall High School community.  Organizations such as the Greater Griffith Park Neighborhood Council and the Los Feliz Improvement Association, as well as the office of Los Angeles City Councilman Tom LaBonge, currently collaborate with the school regarding campus improvement, traffic issues, and other community concerns.  In addition, Marshall has an active alumni association.  

Over the years, Marshall has cultivated several partnerships with local businesses, including an important and long standing relationship with Asian Pacific Health Care Venture, which provides on site health care services. With the conversion to Small Learning Communities (SLCs), each SLC is developing its own partnerships. 

· School for Environmental Studies:  California Partnership Academy grant, Sierra Club, Tree People, and Architecture, Construction, and Engineering (ACE) Program

· Social Justice Academy: Constitutional Rights Foundation

· Performing Arts Academy:  Southwest Chamber Orchestra, the Greek Theater, the Flourish Foundation, and the Silverlake Conservatory of Music. 

· STARS:  Asian Pacific Healthcare Venture, USC Athletics in Excellence, Kaiser Permanente, and Los Angeles Recreation and Parks.

· Design and Technology Academy: Fashion Institute of Design and Merchandise and Los Angeles Trade Tech Fashion Department
· Humanitas Global Studies Academy:  LA Opera, LACMA, Getty Center

· Artistic Visions Academy: Photographers Cynthia Perez and John Free, Trader Joe’s and the Salvation Army’s community art gallery
One additional program is also developing partnerships.

· Gifted/Highly Gifted Magnet:

For the first 60 years of operation, Marshall served students in grades 10 through 12.  In 1991, Marshall was reconfigured to include ninth grade students from Washington Irving Middle School, one of our two primary feeder middle schools.  In 1993, Marshall was reconfigured again to include ninth graders from our other main feeder middle school, Thomas Starr King.  As a result of this second reconfiguration, a multi-track, year-round calendar was adopted to accommodate the additional 900-1000 students per year.  In July 1994, Marshall converted to a three track year-round calendar known as Concept 6.  

Today, Marshall provides services for over 4,000 students.  In 2007-08, there were 1371 ninth graders, 1,065 tenth graders, 1,080 eleventh graders, and 889 twelfth graders.  These numbers include the Ungraded Secondary Program (fifth year seniors) and the Magnet School.  The ethnic population is diverse:  68.1% Hispanic, 11.6% White, 9.3% Filipino, 7.3% Asian, 2.2% African American, and 1.5% other.  This diversity is also reflected in the home languages of the student body.  There are 854 English Learners (EL), 709 of whom speak Spanish and 54 of whom speak Armenian. Other languages include Filipino (30), Korean (7), Thai (12), Cantonese (7), Mandarin (3), Bengali (6) and two other languages. 

In 1989, Marshall became a School-Based Management (SBM) school. As a SBM school, the faculty and staff at Marshall are authorized to hire staff, implement curriculum, establish pilot programs and academies, define student policies, and develop school budgets and master schedules.  The staff sets its own objectives and priorities that are not in opposition to central or local district goals.    
Marshall became a Shared Decision Making (SDM) school in 2007, which allows the staff to make decisions in collaboration with the principal regarding school policies including: staff development program schedules, school activities, events and special schedules, certain budgets, student discipline guidelines and code of conduct, and guidelines for use of school equipment.

School Site Council (SSC) is the decision making council for state and categorical programs and grants.  It is comprised of teachers, students, parents, community members, the principal, and other school personnel.  The SSC develops, approves, and annually updates the Single Plan for Student Achievement (SPSA) including proposed expenditures of funds.  This is done in consultation with all stakeholders including the Compensatory Education Advisory Committee (CEAC) and the English Learner Advisory Committee (ELAC). 

Many of the stakeholders are members of more than one council, and therefore, the school vision, goals, and ESLRs are shared by all of the councils.  There is an opportunity for continuity between the operational council (SDM) and the curricular councils (SSC, ELAC, and CEAC), with several items multi-funded by both sets of councils.  
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PROGRAMS

Title I

In 1997 Marshall qualified for Title I funding.  The following year, we rewrote the plan to function as a schoolwide Title I program. 
The focus of Marshall’s Title I is to develop schoolwide programs aimed at increasing student achievement attracting and training highly qualified teachers, increasing parental involvement, and providing additional student support on state assessments.  A major focus of Title I funding is professional development for teachers in support of our transition to Small Learning Communities (SLC).  Approximately 10% of Title I funds are reserved for activities to enhance teacher effectiveness.
Marshall allocates Title I monies to fund targeted support positions geared to increasing student achievement, and supplementing existing human resources.  Pupil Services Attendance counselors identify students who are at risk of dropping out of school and follow up on referrals for home-related school attendance issues.  Paraprofessionals work to support teachers and students in selected classrooms.  Title I funds provide students with supplemental counseling, attendance support, and psychological services.  

Technology support is provided by a microcomputer technician.  In addition to staff, Title I funds pay for supplemental classroom materials, textbooks, magazines, transportation for educational field trips, classroom computers, software, and other supplemental services aimed at raising the academic achievement levels of students.

Title I and Special Needs

	Year
	Title I
	Special Ed
	GATE

	2006-07
	4,334
	362
	591

	2005-06
	4,378
	382
	614


Project Impact/Support Center

Project Impact provides students and their families the tools to help them survive and thrive in a challenging environment through group and individual counseling, school drop-out prevention, and parent education.
Project Impact works with numerous community agencies to offer services to our students and their families on an as-needed and on-going basis.  Some students are mandated to receive services as a condition for staying at Marshall.  The main focus of this program is to help students deal with the problems impeding their academic achievement.

The Project Impact coordinators oversee our community service program and serve as the crisis coordinators for the school.  Responsibilities of the coordinators include: dealing with student anger management, suicide, hospitalization, drug use/abuse, violence, and death and grief issues. 

The following list identifies the main categories of services along with names of the community organizations that partner with Marshall to offer assistance.

Services

· DCFS Reporting

· Runaway

· Probation

· Divorce

· Death in Family/Drug Alcohol problems

· Suicidal/Depression

· Fights/Anger and Acting out

· Truancy

· Poverty

· Racism/Sexism/Homophobia

· Family Problems

Community Agencies

· Our House

· Asian and Pacific Health Care Venture, Inc.

· Children’s Hospital Adolescent Medicine

· Elysian Valley United

· Gateways Hospital

· Peace Over Violence

· Project NATEEN

· My Strength

· El Centro Del Pueblo

· Search to Involve Filipino Americans

· The Los Angeles Free Clinic

Health Center

The Marshall Health Center, also known as Real Youth Center, offers comprehensive, low-cost or no-cost health care to students who may otherwise not receive care because of lack of transportation, time, and/or insurance. 

Services offered at the clinic:

· General Checkups/Sports Physicals

· Acne Treatment

· Reproductive Health Services (STD testing, HIV testing, Birth Control, etc.)

· Cough & Cold Treatment

· Immunizations

· Referrals for Dental & Vision care

· Education & Counseling

· Diet & Weight Control Programs

· Mental Health Counseling

· Referrals for Health Care Services

· Assistance Enrolling Families into Health Insurance Programs (Medi-Cal, Healthy Families, Healthy Kids for undocumented children, and others).

Gifted, Highly Gifted, and High Ability Magnet

The Magnet school offers a course of study which is an academically challenging college preparatory program and presents students with enriched academic and extra-curricular activities.  The goal of the Magnet school is to foster analytical and critical thinking skills and to develop creative abilities. By participating and interacting in a culturally diverse urban high school, students gain an invaluable experience which will enrich their ability to interface with the modern world.  

Marshall High School Test Center

Students from Marshall and neighboring high schools have easy and equitable access to a local testing center, as Marshall is a College Board Test Center for the Scholastic Aptitude Test (SAT I, SAT II), and the University of California Subject A Examination. 

Project Higher Learning: A Gaining Early Awareness and Readiness for Undergraduate Programs (GEAR UP) Grant Program Based at Marshall High School

This grant is designed to increase the number of low-income students who are prepared to enter and succeed in post-secondary education. GEAR UP provides six-year grants to states and provides partnership services at high-poverty middle and high schools. GEAR UP grantees serve an entire cohort of students beginning no later than the seventh grade, and follow the cohort through high school.  Currently, GEAR UP offers the class of 2011 services including: 

Components of Project Higher Learning

College and Career Awareness

· College/Career Education & Learning Projects

· College Student Shadowing Activities

· Field Trips to Colleges and Universities

· Mentor Training Camps on College Campuses

· College/Career Events at College and School-Site Campuses for GEAR UP

Students and Parents

Academic Achievement

· Intensive In-Class and After-School Tutoring Programs

· Summer Academy/Intersession Classes to Earn College Credits

· Jaime Escalante Classes in Mathematics for Enrichment and Intervention

· Specially Designed Academic Programs for the Classroom

· MY Access! Web-Based Interactive Writing Program

· SAT & American College Test (ACT)-Prep Classes in the Junior Year

Counseling Services

· Individualized Academic Counseling for Students and Parents

· Small-Group Counseling Activities for Students

· Special Counseling and Follow-up Procedures for Demoted, Extremely At-Risk

      Students, and their Parents

· High School Peer Mentoring and College Mentors Program

· Early College Testing/Counseling Program: ACT/Explore in middle school and

Preliminary Scholastic Aptitude Test (PSAT) in high school

Parent Programs

· Parents Educating Parents Workshops: Removing  the Obstacles to Academic Success
· Achievement (physical, emotional, mental health); Navigating the School System;

· Financial/Academic Planning for Post-secondary Education;

· Educational Options and Career Opportunities Fairs;

· Visits to Colleges and Universities;

· English as a Second Language (ESL) and Computer Classes for Parents;

· Ongoing Networking with Parents: Monitoring Student Grades and Attendance

      Patterns

· Connecting Families to School and Community Resources.

Professional Development

· Standards-Based Education;

· Student-Led Conferences/Portfolio Assessment;

· Shared Inquiry Method (Junior Great Books);

· Using Technology to Support Writing Instruction: MY Access! Interactive Writing

      Program

· Peer Coaching/Classroom Coaching Support;

· Hands-On Mathematics Strategies; 

· Targeted Study and Research Skills;

· Teacher and Counselor Planning Time.

Articulation

· Smoothing the Transition from Middle to High School;

· Small Learning Communities: Collaboration and Implementation of Intersecting

      Objectives

· Paving the Road from High School to College.

After School Tutoring

The After School Tutoring Program is open to all Marshall students. The goal of the program is to provide a safe and effective academic environment for all students.  Assistance is available in most of the content areas offered at Marshall in several classrooms.  Copies of most textbooks used on campus are available for students to checkout in addition to calculators and other school supplies.  On any given Monday, Wednesday, or Thursday over 150 students, on average, attend tutoring.  As a result, additional classrooms in English, math, science, and a room specifically for English Learners are opened.  Each tutoring room has multiple tutors, at least one of whom is a certificated Marshall teacher.  In addition, through the GEAR-UP grant, Marshall currently has 15 adult college students from Los Angeles and Glendale Community Colleges working as tutors.  The Marshall faculty is dedicated to its students’ success and encourages students to attend tutoring with varied academic incentives.  

CA Partnership Academy (CPA) Grants – School for Environmental Studies
The academy model is a three-year program for grades 10-12, structured as a school-within-a-school.  An academy incorporates integrated academic and career technical education, business partnerships, mentoring, and internships. Academies incorporate many features of the high school reform movement that include creating a close family-like atmosphere, integrating academic and career pathways, and establishing viable business/community partnerships.  Emphasis is also placed on student achievement and positive postsecondary outcomes.  Academies have been carefully evaluated and shown to have positive impacts on school performance.  Key components of the Academy model are:

· Curriculum focused on a career theme and coordinated with related academic classes;

· A voluntary student selection process that identifies interested ninth graders;

· A team of teachers who work together to plan and implement the program;

· A variety of motivational activities with private sector involvement to encourage academic and occupational preparation, such as a mentor and internship program, enhanced curriculum, classroom speakers, field trips, and postsecondary options.

Funding is performance based; only those students meeting the 80 percent attendance and 90 percent credit requirements qualify for funding. State grants must be matched 100 percent by both the receiving district and business partners.  Annual evaluations consistently reflect improved student performance on attendance, credits, grade point averages, and graduation rates.

Special Education

The Special Education department provides services for ten percent of Marshall’s student body (approximately 364 students).  Resource and Special Day classes for students with specific learning disabilities, visually impaired, mentally challenged moderate and severe are taught by the special education department’s twenty-two teachers, thirty-four paraprofessionals, and is directed by a special education coordinator.  The department has concentrated on improving academic achievement outcomes for students with Individualized Education Plans (IEP), implemented support designed to facilitate post-secondary vocational outcomes for students in transition, and worked towards meeting district compliance requirements under the modified consent decree.  Over the last two and a half years, the department implemented collaborative and co-teaching instructional models, and increased the level of school-based engagement between students, parents, and the special education community.  General Education teachers who have special education students in their classes collaborate and or co-teach with Resource teachers on daily lessons.

The Resource students use a learning center elective to increase access to the general education curriculum through a one-hour intervention during the school day.  Resource teachers on all tracks staff the two learning centers throughout the school day.

English Learners (EL)

Marshall's EL program offers opportunities for students to develop language and literacy skills and helps students access the academic knowledge required to meet state standards.  The goal is to strengthen the Limited English Proficient (LEP) students’ listening, speaking, reading, writing, and thinking skills that will enable them to successfully meet the criteria necessary for redesignation.
Instructional aides provide academic assistance in Spanish and Armenian.  Marshall is committed to providing instructional services which prepare students to live in and contribute to a multicultural society.

Extended Learning Academy (ELA)

In order to assist students needing further academic support, the Extended Learning Academy (ELA) provides further standards based instruction in English and math with added assistance for students who have taken, but not passed the California High School Exit Exam (CAHSEE).  Over a six week period, Marshall students attend class on Saturdays for a total of 30 hours of instruction.  Any student can attend ELA, however, priority is given to 12th graders and English Learners who received a D or Fail in ESL 1 or 2, or who do not make progress in ESL as indicated by the California English Language Development Test (CELDT) assessment. Students attending ELA may earn 2.5 credits for completion of 30 credit hours.  

Humanitas

Initiated by the Los Angeles Unified School District (LAUSD) in 1986, the Humanitas Program is an interdisciplinary, thematic program.  The goal of the Humanitas community is to present students with thought-provoking, standards-based instruction which connects across the curriculum through themes.  Teachers collaborate on lessons that use varied pedagogy and methodology to foster creativity and critical thinking.  Marshall’s Humanitas Program encourages students to think “beyond the box” and make assertions that are supported with practical and theoretic evidence.  

SAIT, ELA, Special Education Inclusion, and PI 

As a result of the Comprehensive School Reform (CSR) grant implementation, which ended in 2005, Marshall met its Adequate Yearly Progress (AYP) goal in 2004-2005.  Marshall was no longer a Program Improvement school, which was a first for a year-round school in the Los Angeles Unified School District (LAUSD).  However, Marshall failed to increase its Academic Performance Index (API) of 634 in 2005. To improve student performance in English/Language Arts and math, Marshall began the School Assistance and Intervention Team (SAIT) program in 2005-2006. The SAIT reported findings and recommended corrective actions.  As part of the SAIT program, the school contracted with Los Angeles County Office of Education (LACOE) to assist in monitoring the action plan.  In 2007 Marshall met its Academic Performance Index (API) growth target and successfully exited the SAIT program.  In 2008 Marshall was identified as a Program Improvement school as a result of not meeting the participation rate in the AYP.
In 2003-2004, the Extended Learning Academy was implemented as a result of No Child Left Behind (NCLB).  This federal mandate requires that the school and district identify and provide additional support for students who perform below the proficiency level for state standards in math and English.  These classes are held after school and on Saturdays.  Seniors who have not yet passed the California High School Exit Exam (CAHSEE) are also offered special intervention through extra English and math classes during the regular school day, weekend, and after school classes.

In 2004-2005, all resource students were fully included in general education classes. Resource students were previously served in small group settings with frequent opportunity for individual instruction, supervision, and support. Full inclusion places students in regular classes where they have access to general education curriculum and support from their assigned resource specialist.  This program change has created the need for increased collaboration between general and special education teachers and differentiated lessons.

School Reform

The major vehicle for school reform at Marshall is our transformation into small learning communities. In alignment with current district reform initiatives, Marshall applied for and received a (United States Department of Education)USDE Smaller Learning Community (SLC) Grant in 2005.  Prior to receiving the grant, the following academies were already established:

· A track:
Highly Gifted/Gifted/High Ability Magnet




Performing Arts Academy

· B track:
Humanitas 

· C track:
Advanced Studies Academy




Social Justice Academy




Multilingual Teaching Career Academy

After receiving the grant, the following additional SLCs were established:

· A track:
Health, Sports, and Wellness Academy




Business, Education, Technical Arts Academy 

· B track:
Renaissance Academy 




Design and Technology Academy




Social Justice Academy

· C track:
Environmental Studies Academy




Artistic Visions Academy

There have been some changes in SLC structure:  

The Multilingual Teaching Career Academy is no longer an academy, but is a program available to all students.

In the past, on C track, the Carl Perkins program provided a sequence of classes that emphasized the connection between academic and technical courses.  Currently, the Perkins program is not a separate academy but is incorporated across SLCs.

Due to declining enrollment and the opening of nearby Helen Bernstein High School, the two SLCs established on A track chose to merge as of July 2008.  The B track Social Justice Academy was absorbed by the other B track academies.  Currently, the following SLCs and Programs are offered:

· A track:
STARS Academy




Performing Arts Academy




Gifted/Highly Gifted Magnet 

· B track:
Renaissance Academy




Design and Technology Academy




Humanitas Global Studies Academy

· C track:
School for Environmental Studies




Artistic Visions Academy




Social Justice Academy




School for Advanced Studies 

With the creation of the SLCs there have been ongoing challenges including loss of classroom space due to impending construction, mergers of SLCs due to declining enrollment, and loss of personnel.  Declining enrollment and the construction of a new high school at Taylor Yard will result in additional mergers and the move to a traditional calendar in the next few years.  Nevertheless, the faculty remains steadfast to meeting the needs of the students during this transition.    

LAUSD Bulletin 1600 delineates the structure for the district wide SLC reform process which includes each conversion school writing a School Impact Report (SIR).  The United Teachers of Los Angeles (UTLA) requires a 67% approval by faculty for full implementation of the SIR.  The initial vote in 2007 at Marshall resulted in 64% approval.  Therefore, the Central Committee of the Office of School Redesign recommended approval of our SLC proposals and our SIR contingent upon continued revision of the SIR.  A subsequent vote in 2008 resulted in 65% approval of the SIR; however, the Central Committee has recommended an approval of the SIR to the Superintendent of schools.
Marshall operates under a Single School Plan, aligned with the Accreditation Action Plan which is monitored by the SSC.  Marshall is in the process of amending the School Action Plan to reflect the importance of SLCs in our reform efforts. This process involves the collaborative efforts of all stakeholders including school site administration, Curriculum Council (CC), Small Learning Community Campus Council (SLCCC), SDM, SSC, students, parents, faculty, and staff.    

Accreditation History

In 1997 Marshall received a six year accreditation term.  In 2003 we were awarded a three year term, and in 2006, after a two day revisit, we were awarded an additional three year term. 
School Purpose

Our first task as part of our self-study was to review and revise our vision statement and Expected Schoolwide Learning Results (ESLR) to reflect on and meet the needs of our students.
John Marshall High School Vision Statement:

“John Marshall High School graduates will be responsible and productive members of society.  John Marshall High School will provide the academic, social, and multicultural environment needed to give students a positive direction for their future.”

John Marshall High School ESLRs:
JMHS SCHOOLWIDE LEARNING GOALS

Graduates from

John Marshall High School will be:

EFFECTIVE COMMUNICATORS who

speak effectively.

write competently.

utilize technology.

CRITICAL THINKERS who

read with comprehension.

solve problems. 

apply analytical skills.

identify and utilize resources.

ACTIVE CITIZENS who

respect themselves, other people, and property.

contribute to their community.

value and accept cultural diversity.
MARSHALL DEMOGRAPHIC DATA
STUDENT ENROLLMENT
Marshall’s enrollment has declined steadily since 2005-06 due to several factors.  Marshall has lost over 700 students with the opening of Helen Bernstein High School, which changed our attendance boundaries, the change in policy regarding attendance permits, and the district-wide declining enrollment.

Grade level

	Year
	9
	10
	11
	12
	Ungr. SpEd
	Total

	2008-09
	1,049
	1,042
	834
	776
	150
	3,851

	2007-08
	1,371
	1,066
	1,083
	889
	0
	4,414

	2006-07
	1,326
	1,141
	1,201
	893
	0
	4,561

	2005-06
	1,598
	1,044
	1,204
	750
	164
	4,760


Gender

	Year
	Female
	Male

	
	9
	10
	11
	12
	Ungraded
	Total
Female
	9
	10
	11
	12
	Ungraded
	Total
Male

	2007-08
	669
	503
	536
	451
	0
	2,159 (49.0%)
	702
	562
	544
	438
	0
	2,246

(51.0%)

	2006-07
	634
	571
	586
	437
	0
	2,228 (48.8%)
	692
	570
	615
	456
	0
	2,333

(51.2%)

	2005-06
	796
	530
	552
	435
	54
	2,367 (49.7%)
	802
	514
	652
	315
	110
	2,393

(50.3%)


Socioeconomic Status

	Year
	Free & Reduced Price Meals
	Unofficial Enrollment Used for Meals

	2008-09
	2,980
	4,374

	2007-08
	3,177
	4,487

	2006-07
	 3165  
	4,561

	2005-06
	 3,357 
	4,760


Parent Education Level

	Year
	Percentage with a response* 
	Of Those with a Response: 
	Average Parent Education Level**

	
	
	Not a high school graduate 
	High school graduate 
	Some college 
	College graduate 
	Graduate school 
	

	2007-2008
	61%
	32%
	30%
	17%
	16%
	4%
	2.30

	2006-2007
	54%
	30%
	29%
	17%
	18%
	6%
	2.40

	2005-2006
	55%
	31%
	26%
	17%
	22%
	5%
	2.45


*This number is the percentage of student answer documents with stated parent education level information.

 **The average of all responses where "1" represents "Not a high school graduate" and "5" represents "Graduate school."

Marshall is a PHBAO (Predominately Hispanic, Black, Asian, and Other) minority school.  The percentage of minority students has remained relatively constant over the last 5 years with an ethnic composition as indicated below.  

Ethnicity

	Year
	American Indian/ Alaskan Native
	Asian
	Pacific Islander
	Filipino
	Hispanic/ Latino
	African-American
	White not Hispanic
	Multiple/No Response
	Total

	2007-08
	10
	320
	4
	409
	2,999
	98
	513
	52
	4,405

	2006-07
	15
	309
	3
	421
	3,100
	111
	557
	45
	4,561

	2005-06
	17
	352
	4
	480
	3,150
	118
	639
	0
	4,760


Predominate primary languages other than English

	Year
	Spanish
	Armenian
	Filipino 
	Thai
	Korean
	Cantonese
	Bengali
	Mandarin
	Russian
	Other
	Total

	2007-08
	754
	62
	36
	12
	10
	3
	6
	3
	0
	22
	908

	2006-07
	874
	74
	45
	13
	11
	5
	4
	3
	1
	17
	1,047

	2005-06
	916
	75
	57
	12
	17
	10
	4
	5
	2
	23
	1,121

	2004-05
	1,083
	103
	60
	12
	16
	9
	2
	2
	11
	29
	1,327


EL reclassification rate increased from 6.4% in 2004-05 to 10.9% in 2005-06 and decreased to 9.3% in 2006-07.  We believe the increase in 2005-06 was due in part to a change in assessment criteria.  Currently a student is reclassified based on the following three criteria:  California English Language Development Test (CELDT), California Standards Test (CST) English Language Subtest, and the student’s grade in his/her English class.

Language Proficiency Numbers

	Year
	 Enrollment  
	 English Learners

EL  
	 Fluent-English-Proficient Students 

IFEP 
	 Students Redesignated FEP

	2007-08
	4,414
	908 (20.6%)
	2479

(56.2%)
	100 (9.6)

	2006-07
	4,561
	1,047 (23.0%)
	2,565 

(56.2%)
	104 

(9.3%)

	2005-06
	4,760
	1,121 

( 23.6 %)
	2,542 

( 53.4 %)
	144 

( 10.9 %)


Marshall recognizes that school attendance is vital to student achievement.  The goal of Marshall is to continue improving attendance through a variety of programs including:  automated phone calls notifying parents of student absences, counseling for students, incentives for good and perfect attendance, and personalization between students and teachers through SLCs.  A full-time Pupil Services and Attendance (PSA) counselor addresses chronic student absences through student-parent conferences and home visits.  A part-time truancy clerk works with the PSA counselor and the school police officer to monitor truancies and issue citations.   

Attendance

	Year
	Stability Rate
	Transiency Rate
	Average Daily Rate of Attendance

	2007-08
	79.03
	29.09
	89.12%

	2006-07
	80.74
	27.59
	88.30%

	2005-06
	83.22
	25.39
	87.90%


	Year
	Enrollment
	 Number of Students with Unexcused Absence or Tardy on 3 or More Days (truants)  
	 Truancy Rate

	
	
	
	

	2007-08
	4414
	403
	9.16%

	2006-07
	4,561
	487
	10.68%

	2005-06
	4,834
	1,626
	33.64%


The mobility rate definition was changed in the 2005-06 school year.  Formerly, it was the percentage of students enrolled during the year for the first time (excluding incoming ninth graders).   Currently, the mobility rate is the percentage of students enrolled according to the California Basic Educational Data System (CBEDS) on the day students are tested.  
	Mobility

	Year
	School
	District

	2007-08
	95%
	97%

	2006-07
	94%
	96%

	2005-06
	94%
	95%


Suspension rates have decreased with the implementation of the district’s new discipline policy and with the implementation of Small Learning Communities.  

Marshall makes every effort to provide a safe, clean environment for learning.  Discipline and order are considered part of the academic environment necessary for successful student achievement. In accordance with LAUSD’s implementation of the Positive Behavior Support Plan, the SDM council will revise current policies concerning attendance, dress code, and student code of conduct.  A district policy of zero tolerance for weapons is strictly enforced. Regular visits from the LAUSD Police K-9 Unit have reduced the number of suspensions and citations for drugs and alcohol possession and use.  Emergency drills are routinely held for earthquake and fire preparedness for our students and staff.  

Suspension and Expulsion Rates 

	
	School
	District

	Year
	# Suspensions
	% Suspensions
	# Expulsions
	% Expulsions
	# Suspensions
	% Suspensions
	# Expulsions
	% Expulsions

	2007-08
	225
	5%
	1
	0.0%
	52,432
	7.7%
	419
	0.1%

	2006-07
	324
	7%
	3
	0.10%
	  60,962
	 8.4%
	  512
	 0.1%

	2005-06
	273
	6%
	1
	0.037%
	  72,868
	 9.8%
	  500
	 0.1%


Staff

Marshall experienced a significant staff turnover rate since becoming a year round school in 1994.  In addition, during the 2006-07 school year, the teaching staff was reduced reflecting the decline in the number of enrolled students.  With the opening of Helen Bernstein High School in September 2008 and continuing decline in enrollment, Marshall lost another 15 faculty members. Because our faculty is moving toward the “highly qualified” standard of No Child Left Behind (NCLB) legislation, the number of fully credentialed teachers has increased and the number of emergency credentialed teachers has decreased.  Twelve Marshall staff members have earned National Board Certification.

	Staff Members
	Highly Qualified Teachers and National Board Certified Teachers

	Year
	Certificated
	Classified*
	Highly Qualified Teachers**
	NBCT***

	2007-08
	227
	108
	89.2%
	NA

	2006-07
	233
	95
	78.6%
	12 

	2005-06
	241
	94
	NA
	NA


*Total numbers are full part-time combined

** Highly Qualified Teaches have met the requirements of NCLB
***National Board Certified Teachers

Teachers who are teaching outside their credentialed area*

	Year
	Teaching Outside Subject Area of Competence
	Misassignments of Teachers of English Learners
	Total Teacher Misassignments

	2007-08
	101
	133
	195

	2006-07
	90
	71
	172

	2005-06
	100
	120
	210


* At the Secondary level, this count is at the course assignment level and is a duplicated count of teachers.
Teachers’ Credential Status and Years in Teaching

	Year
	Total Teachers
	Fully Credentialed
	Univ. Intern
	Dist. Intern
	Pre-Intern
	Emergency Credentials
	Waivers
	Average Years Teaching
	Average Years in District
	# First Yr Teachers
	# Second Yr Teachers

	2007-07
	192
	182 

(94.8%)
	4

(2.1%)
	7

(3.6%)
	0

(0.0%)
	11

(5.7%)
	0

(0.0%)
	12.3
	12.2
	2
	10

	2006-07
	198
	  182 

(91.9 %)  
	  4

(2.0 %)  
	  4 

(2.0 %)  
	  0 

(0.0 %)  
	  43 

(21.7 %)  
	  0

(0.0 %)  
	11.4
	11.3
	11
	11

	2005-06
	209
	  200 

(95.7 %)  
	  4 

(1.9 %)  
	  2 

(1.0 %)  
	  0

(0.0 %)  
	  3 

(1.4 %)  
	  0

(0.0 %)  
	11.6
	11.3
	8
	7


Ethnicity Certificated Staff

	Year
	American Indian/Alaskan Native
	Asian
	Pacific Islander
	Filipino
	Hispanic/ Latino
	African American/ Black
	White not Hispanic
	Multiple/No Response
	Total

	2007-08
	0 (0.0%)
	24 (10.6%)
	0 (0.0%)
	6 (2.6%)
	41 (18.1%)
	7 (3.1%)
	149 (65.6%)
	0 (0.0%)
	227

	2006-07
	0 (0.0%) 
	27 (11.6%) 
	0 (0.0%) 
	7 (3.0%) 
	44 (18.9%) 
	6 (2.6%) 
	149 (63.9%) 
	0 (0.0%) 
	233

	2005-06
	0 (0.0%) 
	33 (13.7%) 
	0 (0.0%) 
	4 (1.7%) 
	45 (18.7%) 
	11 (4.6%) 
	148 (61.4%) 
	0 (0.0%) 
	241


b. Classified Staff

	Year
	American Indian/Alaskan Native
	Asian
	Pacific Islander
	Filipino
	Hispanic/ Latino
	African American/ Black
	White not Hispanic
	Multiple/No Response
	Total

	2007-08
	2
	6
	2
	5
	71
	13
	9
	0
	108

	2006-07
	0
	3
	1
	3
	69
	11
	8
	0
	95

	2005-06
	0
	4
	1
	4
	66
	10
	9
	0
	94


Support Staff, 2006-07

	 
	Counselors
	Library Media Teacher
	Library Media Staff
	Psychologist
	Social Worker
	Nurse
	Speech/  Language/  Hearing Specialist
	Resource Specialist
	Other
	Number of Academic Counselors 
	Ratio of Pupils to Academic Counselor

	No
	15.0
	1.0
	0.0
	1.0
	0.1
	1.0
	0.0
	0.0
	10.3
	15.0
	304.3


NCLB Teachers & Paraprofessionals Who Have Met the Requirements of NCLB by 2005-06

	NCLB Core Classes
	NCLB Compliant Classes
	NCLB Percent Compliant Classes
	NCLB Core Teachers
	Percent Teachers in Professional Development
	Paraprofe-ssionals
	Percent Paraprofe-ssionals Compliant

	670
	587
	88
	NR
	NR
	31
	90


NR: Data not reported
District Policies/School Financial Support

	Expenditures per Pupil*
	Funding Sources

	Total 
	Restricted Source
	Unrestricted Source 
	Title I 
	Title III
	EIA LEP
	SLIP
	Grants

	$7,556
	$3,220 
	$4,336 
	$1,064,169 
	$35,648 
	$322,118 
	$93,888 
	$1,638,216

	*Fiscal Year 2005-06
	
	
	
	
	
	


MARSHALL STUDENT PERFORMANCE DATA

API

In 2006-07 Marshall exceeded its API growth target significantly.  Unfortunately it is difficult to sustain this level of progress.  The data shows that the scores of white (not of Hispanic origin) subgroup dropped dramatically.  In 2007-08 Marshall did not meet its growth target.  We are in the process of identifying and developing solutions to address the factors that contributed to this decline.   

	Number of Students
	API
	Met 2007-08 Growth API Target

	
	2008 Growth
	2007 Base
	2007-08 Growth Target
	2007-08 Growth
	Met Growth Target
	Comparable Improvement (CI)
	Both Schoolwide and CI

	2915
	647
	653
	7
	-6
	No
	No
	No

	Number of Students
	API
	Met 2006-07 Growth API Target

	
	2007 Growth
	2006 Base
	2006-07 Growth Target
	2006-07 Growth
	Met Growth Target
	Comparable Improvement (CI)
	Both Schoolwide and CI

	3055
	653
	630
	9
	23
	Yes
	Yes
	Yes


Current API Growth Report, Subgroups 2007-08

	Subgroups  
	Number of Students
	Numerically Significant in Both Years
	 Subgroup API   
	Met Subgroup Growth Target

	
	
	
	2008 Growth 
	2007 Base
	2007-08 Growth Target 
	2007-08 Growth 
	

	African American
	46
	 No  
	--  
	--  
	--  
	--  
	-- 

	American Indian or Alaska Native
	8
	No 
	 --
	 --
	 --
	 --
	 --

	Asian
	230
	Yes 
	815
	810
	A
	5
	Yes

	Filipino
	278
	Yes 
	741
	751
	5
	-10
	No

	Hispanic or Latino 
	2,014
	Yes 
	606
	607
	10
	-1
	No

	Pacific Islander
	5
	No 
	 --
	-- 
	-- 
	-- 
	-- 

	White (not of Hispanic origin)
	333
	Yes 
	699
	739
	5
	-40
	No

	Socioeconomically Disadvantaged 
	2,367
	Yes 
	633
	639
	8
	-6
	No

	English Learners 
	1,545
	Yes 
	554
	567
	12
	-13
	No

	Students with Disabilities 
	236
	Yes 
	452
	448
	18
	4
	No


CST

When we look at our Standardized Testing and Reporting (STAR) test data we see that our biggest challenges are in Algebra, Geometry, and Integrated Coordinated Science 1 (ICS1).  Our students’ grades in these classes, however, are not aligned with the CST scores.  Although very few of our students score at proficient or advanced levels on these subtests, a significant number receive above average grades.  Clearly there is a need to address this issue by ensuring that math and ICS1 curriculum and instruction are aligned with CST standards.

	CST from 2005-06 to 2007-08 – Language Arts

	EXAM
	YR
	# Students Counted
	% Adv 
	% Pro 
	% Basic
	% Below Basic
	% Far Below Basic
	% Not Meeting Standards

	ELA (GR 9)
	 2005-06
	1,311
	13%
	17%
	26%
	23%
	21%
	70%

	
	 2006-07
	1,210
	15%
	23%
	29%
	21%
	13%
	62%

	
	2007-08
	1,233
	15%
	20%
	26%
	23%
	16%
	65%

	ELA (GR 10)
	 2005-06
	1,083
	14%
	20%
	26%
	22%
	19%
	66%

	
	 2006-07
	1,015
	13%
	20%
	29%
	24%
	14%
	67%

	
	2007-08
	899
	14%
	20%
	29%
	22%
	15%
	66%

	ELA (GR 11)
	 2005-06
	972
	12%
	17%
	25%
	22%
	24%
	71%

	
	 2006-07
	975
	17%
	19%
	24%
	20%
	20%
	64%

	
	2007-08
	899
	14%
	19%
	25%
	24%
	18%
	67%


	CST from 2005-06 to 2007-08 – Mathematics

	EXAM
	YR
	# Students Counted
	% Adv 
	% Pro 
	% Basic
	% Below Basic
	% Far Below Basic
	% Not Meeting Standards

	GEN MATH
	 2005-06
	9
	0%
	11%
	0%
	33%
	56%
	89%

	
	 2006-07
	10
	0%
	0%
	20%
	50%
	30%
	100%

	
	2007-08
	6
	0%
	0%
	0%
	60%
	40%
	100%

	ALGEBRA I
	 2005-06
	849
	0%
	5%
	12%
	46%
	37%
	95%

	
	 2006-07
	804
	0%
	3%
	17%
	48%
	32%
	97%

	
	2007-08
	778
	0%
	3%
	10%
	54%
	33%
	97%

	GEOMETRY
	 2005-06
	1285
	1%
	6%
	12%
	46%
	35%
	93%

	
	 2006-07
	1101
	1%
	4%
	14%
	44%
	38%
	95%

	
	2007-08
	1,036
	1%
	6%
	14%
	44%
	35%
	93%

	ALGEBRA II
	 2005-06
	651
	1%
	8%
	10%
	33%
	48%
	91%

	
	 2006-07
	663
	1%
	6%
	17%
	33%
	43%
	93%

	
	2007-08
	597
	1%
	7%
	16%
	34%
	43%
	92%

	HS MATH
	 2005-06
	406
	6%
	16%
	26%
	37%
	15%
	78%

	
	 2006-07
	457
	6%
	16%
	21%
	39%
	17%
	78%

	
	2007-08
	445
	6%
	19%
	18%
	36%
	20%
	75%


	CST from 2005-06 to 2007-08 – Science

	EXAM
	YR
	# Students Counted
	% Adv 
	% Pro 
	% Basic
	% Below Basic
	% Far Below Basic
	% Not Meeting Standards

	LIFE SCIENCE
	2005-06
	1044
	13%
	17%
	32%
	22%
	17%
	70%

	
	2006-07
	995
	11%
	20%
	27%
	22%
	20%
	69%

	
	2007-08
	NA
	NA
	NA
	NA
	NA
	NA
	NA

	BIOLOGY
	2005-06
	1389
	11%
	18%
	32%
	25%
	14%
	71%

	
	2006-07
	1246
	15%
	18%
	30%
	19%
	17%
	67%

	
	2007-08
	1214
	17%
	24%
	30%
	13%
	16%
	59%

	CHEMISTRY
	 2005-06
	894
	2%
	10%
	35%
	28%
	26%
	88%

	
	 2006-07
	859
	4%
	14%
	34%
	21%
	27%
	82%

	
	2007-08
	736
	5%
	11%
	29%
	14%
	41%
	84%

	EARTH SCI
	 2005-06
	23
	0%
	0%
	0%
	13%
	87%
	100%

	
	 2006-07
	8
	0%
	0%
	0%
	0%
	100%
	100%

	
	2007-08
	3
	0%
	0%
	0%
	0%
	3%
	100%

	PHYSICS
	 2005-06
	57
	5%
	16%
	47%
	19%
	12%
	79%

	
	 2006-07
	95
	0%
	6%
	51%
	27%
	16%
	94%

	
	2007-08
	121
	2%
	12%
	37%
	30%
	20%
	86%

	INT SCI I
	 2005-06
	571
	0%
	1%
	27%
	39%
	34%
	99%

	
	 2006-07
	577
	0%
	2%
	28%
	32%
	37%
	97%

	
	2007-08
	568
	0%
	1%
	20%
	29%
	50%
	99%


	CST from 2005-06 to 2007-08 – Social Science

	EXAM
	YR
	# Students Counted
	% Adv 
	% Pro 
	% Basic
	% Below Basic
	% Far Below Basic
	% Not Meeting Standards

	WORLD HISTORY
	 2005-06
	1,069
	11%
	13%
	28%
	18%
	31%
	76%

	
	 2006-07
	1,254
	13%
	14%
	28%
	20%
	25%
	73%

	
	2007-08
	1,087
	13%
	15%
	25%
	17%
	29%
	72%

	US HISTORY
	 2005-06
	952
	10%
	14%
	31%
	21%
	25%
	76%

	
	 2006-07
	949
	12%
	17%
	30%
	25%
	16%
	71%

	
	2007-08
	830
	14%
	15%
	26%
	21%
	23%
	71%


End of Course Marks

Math

	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	MATHEMATICS (31)
	491
	600
	768
	605
	902
	14.6
	17.8
	22.8
	18
	26.8

	Fall 2007 08
	MATHEMATICS (31)
	549
	468
	736
	667
	962
	16.2
	13.8
	21.7
	19.7
	28.4

	Spring 

2007 08
	MATHEMATICS (31)
	522
	576
	661
	540
	862
	16.5
	18.2
	20.9
	17.1
	27.3


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	2006-07 Spring
	ALGEBRA 1
	94
	104
	174
	174
	377
	10%
	11%
	19%
	19%
	41%

	2007-08 Fall
	ALGEBRA 1
	101
	82
	203
	168
	305
	12%
	10%
	24%
	20%
	36%

	2007-08 Spring
	ALGEBRA 1
	79
	129
	169
	152
	372
	9%
	14%
	19%
	17%
	41%


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	GEOMETRY
	167
	178
	243
	209
	390
	14.1
	15
	20.5
	17.6
	32.9

	Fall 2007 08
	GEOMETRY
	169
	150
	209
	240
	400
	14.5
	12.8
	17.9
	20.5
	34.2

	Spring 20007 08
	GEOMETRY
	144
	179
	208
	218
	347
	13.1
	16.3
	19
	19.9
	31.7


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	ALGEBRA 2B
	94
	104
	174
	174
	377
	10%
	11%
	19%
	19%
	41%

	Fall 2007 08
	ALGEBRA 2A
	103
	118
	166
	148
	167
	14.7
	16.8
	23.6
	21.1
	23.8

	Spring 

2007 08
	ALGEBRA 2B
	102
	133
	158
	103
	112
	16.7
	21.8
	25.9
	16.9
	18.4


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	TRG/MATH AN B
	54
	88
	108
	60
	26
	16.1
	26.2
	32.1
	17.9
	7.7

	Fall 2007 08
	TRG/MATH AN A
	50
	64
	83
	91
	72
	13.9
	17.8
	23.1
	25.3
	20

	Spring 

2007 08
	TRG/MATH AN B
	77
	72
	68
	51
	20
	26.7
	25
	23.6
	17.7
	6.9


English

	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	ENGLISH (23)
	1,025
	1,119
	1,016
	697
	736
	22.3
	24.3
	22.1
	15.2
	16

	Fall 2007 08
	ENGLISH (23)
	857
	1,035
	1,025
	661
	748
	19.8
	23.9
	23.7
	15.3
	17.3

	Spring 

2007 08
	ENGLISH (23)
	968
	922
	972
	633
	672
	23.2
	22.1
	23.3
	15.2
	16.1


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	CONTEMP COMP
	174
	229
	226
	162
	169
	18.1
	23.8
	23.5
	16.9
	17.6

	Fall 2007 08
	EXPOS COMP
	92
	155
	151
	94
	80
	16.1
	27.1
	26.4
	16.4
	14

	Spring 

2007 08
	CONTEMP COMP 
	182
	208
	179
	119
	140
	22
	25.1
	21.6
	14.4
	16.9


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	ENGLISH 10B
	234
	273
	259
	163
	218
	20.4
	23.8
	22.5
	14.2
	19

	Fall 2007 08
	ENGLISH 10A
	159
	201
	256
	198
	251
	14.9
	18.9
	24
	18.6
	23.5

	Spring 

2007 08
	ENGLISH 10B 
	179
	168
	238
	185
	232
	17.8
	16.7
	23.7
	18.4
	23.1


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	ENGLISH 9B 
	187
	233
	205
	180
	170
	19.2
	23.9
	21
	18.5
	17.4

	Fall 2007 08
	ENGLISH 9A
	191
	222
	236
	157
	174
	19.5
	22.6
	24.1
	16
	17.7

	Spring 

2007 08
	ENGLISH 9B
	185
	186
	256
	154
	193
	19
	19.1
	26.3
	15.8
	19.8


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	MODERN LIT
	157
	116
	140
	97
	71
	27
	20
	24.1
	16.7
	12.2

	Fall 2007 08
	AM LIT COMP
	133
	218
	200
	129
	191
	15.3
	25
	22.9
	14.8
	21.9

	Spring 

2007 08
	MODERN LIT
	110
	148
	145
	94
	55
	19.9
	26.8
	26.3
	17
	10


Science

	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	SCIENCE (36)
	509
	616
	862
	621
	596
	15.9
	19.2
	26.9
	19.4
	18.6

	Fall 2007 08
	SCIENCE (36)
	487
	637
	865
	591
	607
	15.3
	20
	27.1
	18.5
	19

	Spring 

2007 08
	SCIENCE (36)
	546
	587
	748
	577
	522
	18.3
	19.7
	25.1
	19.3
	17.5


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	BIOLOGY B
	190
	247
	241
	194
	242
	17.1
	22.2
	21.6
	17.4
	21.7

	Fall 2007 08
	BIOLOGY A
	190
	177
	281
	211
	327
	16
	14.9
	23.7
	17.8
	27.6

	Spring 

2007 08
	BIOLOGY B
	249
	208
	215
	191
	248
	22.4
	18.7
	19.3
	17.2
	22.3


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	CHEM B
	140
	162
	282
	220
	108
	15.4
	17.8
	30.9
	24.1
	11.8

	Fall 2007 08
	CHEM A
	116
	187
	243
	143
	96
	14.8
	23.8
	31
	18.2
	12.2

	Spring 

2007 08
	CHEM B
	94
	156
	227
	156
	94
	12.9
	21.4
	31.2
	21.4
	12.9


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	INTCOOR SCI 1B
	77
	111
	162
	136
	223
	10.9
	15.7
	22.8
	19.2
	31.5

	Fall 2007 08
	INTCOOR SCI 1A
	93
	145
	153
	150
	150
	13.5
	21
	22.1
	21.7
	21.7

	Spring 

2007 08
	INTCOOR SCI 1B
	90
	119
	175
	141
	162
	13.1
	17.3
	25.4
	20.5
	23.5


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	PHYSICS B
	63
	53
	118
	45
	10
	21.8
	18.3
	40.8
	15.6
	3.5

	Fall 2007 08
	PHYSICS A
	61
	61
	121
	52
	18
	19.5
	19.5
	38.7
	16.6
	5.8

	Spring 

2007 08
	PHYSICS B
	77
	51
	76
	62
	12
	27.7
	18.3
	27.3
	22.3
	4.3


Social Science
	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	SOCIAL SCIENCE (37)
	730
	750
	726
	587
	637
	21.3
	21.9
	21.2
	17.1
	18.6

	Fall 2007 08
	SOCIAL SCIENCE (37)
	674
	740
	697
	613
	713
	19.6
	21.5
	20.3
	17.8
	20.7

	Spring 

2007 08
	SOCIAL SCIENCE (37)
	751
	724
	667
	486
	619
	23.1
	22.3
	20.5
	14.9
	19


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	ECONOMICS
	74
	128
	146
	115
	83
	13.6
	23.4
	26.7
	21.1
	15.2

	Fall 2007 08
	ECONOMICS
	50
	87
	71
	72
	68
	14.4
	25
	20.4
	20.7
	19.5

	Spring 

2007 08
	ECONOMICS
	120
	110
	107
	65
	46
	26.8
	24.6
	23.9
	14.5
	10.3


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	PRIN AM DEMOCR
	30
	48
	47
	43
	45
	14.1
	22.5
	22.1
	20.2
	21.1

	Fall 2007 08
	PRIN AM DEMOCR
	116
	111
	85
	84
	53
	25.8
	24.7
	18.9
	18.7
	11.8

	Spring 

2007 08
	PRIN AM DEMOCR
	40
	66
	85
	61
	62
	12.7
	20.9
	26.9
	19.3
	19.6


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	US HIST 20TH B
	173
	170
	199
	196
	222
	18
	17.7
	20.7
	20.4
	23.1

	Fall 2007 08
	US HIST 20TH A
	201
	174
	174
	178
	206
	21.5
	18.6
	18.6
	19.1
	22.1

	Spring 

2007 08
	US HIST 20TH B
	214
	179
	170
	140
	191
	23.9
	20
	19
	15.7
	21.4


	
	
	# of A
	# of B
	# of C
	# of D
	# of F
	% of A
	% of B
	% of C
	% of D
	% of F

	Spring 

2006 07
	WHG: MOD WLD B
	252
	202
	217
	187
	256
	22.6
	18.1
	19.5
	16.8
	23

	Fall 2007 08
	WHG: MOD WLD A
	152
	188
	221
	189
	311
	14.3
	17.7
	20.8
	17.8
	29.3

	Spring 

2007 08
	WHG: MOD WLD B
	194
	190
	199
	153
	279
	19.1
	18.7
	19.6
	15
	27.4


The CST scores for English Learners in all content areas are significantly lower compared to English Only and Fluent English Proficient students.  Our English Learner population includes two distinct groups:  Short Term English Learners (STEL) who have been in the EL program five years or fewer, and Long Term English Learners (LTEL) who have been in the EL program for more than five years.  These two groups of EL students present different challenges requiring different solutions, which will be addressed in our Action Plan.

	CST from 2005-06 to 2007-08, Subgroup: LEP

	EXAM
	Yr
	# Students Counted
	%  Adv 
	%  Pro 
	%  Basic 
	%  Below Basic 
	%  Far Below Basic 
	% Not Meeting Standards

	ELA
	 2005-06
	814
	0%
	2%
	14%
	33%
	51%
	98%

	 
	 2006-07
	709
	0%
	1%
	19%
	43%
	38%
	99%

	
	2007-08
	669 
	 0%
	2% 
	14% 
	42% 
	42
	98% 

	MATH
	 2005-06
	767
	1%
	3%
	7%
	40%
	51%
	97%

	 
	 2006-07
	640
	0%
	2%
	9%
	41%
	48%
	98%

	
	2007-08
	 610
	 0%
	1% 
	5% 
	 43%
	50% 
	 99%

	SCIENCE
	 2005-06
	845
	0%
	2%
	17%
	40%
	41%
	98%

	 
	 2006-07
	733
	0%
	2%
	15%
	33%
	50%
	98%

	
	2007-08
	 661
	1% 
	 3%
	17% 
	27% 
	52% 
	96% 

	HISTORY
	 2005-06
	410
	0%
	1%
	14%
	25%
	59%
	99%

	 
	 2006-07
	392
	0%
	1%
	14%
	31%
	54%
	99%

	
	2007-08
	340
	1%
	3%
	13%
	24%
	59%
	96%


Our Special Education students also scored significantly lower on all CSTs than our general education students.
	CST from 2005-06 to 2007-08, Subgroup:  Special Education

	EXAM
	Yr
	# Students Counted
	%  Adv 
	%  Pro 
	%  Basic 
	%  Below Basic 
	%  Far Below Basic 
	% Not Meeting Standards

	ELA
	 2005-06
	297
	1%
	1%
	9%
	27%
	62%
	98%

	 
	 2006-07
	276
	1%
	4%
	12%
	35%
	48%
	95%

	
	2007-08
	 237
	 1%
	 3%
	11% 
	 41%
	 44%
	96% 

	MATH
	 2005-06
	259
	0%
	0%
	2%
	39%
	58%
	99%

	 
	 2006-07
	228
	0%
	0%
	5%
	36%
	58%
	100%

	
	2007-08
	 188
	0% 
	 2%
	3% 
	 40%
	56% 
	 98%

	SCIENCE
	 2005-06
	323
	2%
	1%
	13%
	36%
	48%
	97%

	 
	 2006-07
	315
	1%
	1%
	12%
	34%
	52%
	98%

	
	2007-08
	 227
	 0%
	 3%
	 11%
	 26%
	 60%
	 97%

	HISTORY
	 2005-06
	137
	3%
	2%
	9%
	22%
	65%
	96%

	 
	 2006-07
	178
	2%
	2%
	11%
	30%
	55%
	96%

	
	2007-08
	129
	1%
	2%
	14%
	19%
	64%
	97%


	CST from 2005-06 to 2007-08, Subgroup: Socio-eco. Disadvantaged

	EXAM
	Yr
	# Students Counted
	% Adv 
	% Pro 
	% Basic
	% Below Basic
	% Far Below Basic
	% Not Meeting Standards

	ELA
	 2005-06
	2522
	10%
	17%
	26%
	24%
	22%
	73%

	 
	 2006-07
	2422
	12%
	20%
	28%
	24%
	16%
	68%

	
	2007-08
	2,093 
	9% 
	 19%
	29% 
	26% 
	17%
	72% 

	MATH
	 2005-06
	2401
	1%
	6%
	13%
	42%
	38%
	93%

	 
	 2006-07
	2295
	1%
	4%
	16%
	43%
	35%
	94%

	
	2007-08
	 1,979
	 1%
	 4%
	12% 
	47% 
	37% 
	 94%

	SCIENCE
	 2005-06
	2982
	6%
	12%
	33%
	28%
	22%
	83%

	 
	 2006-07
	2856
	7%
	14%
	31%
	24%
	25%
	79%

	
	2007-08
	2430 
	6% 
	14% 
	29% 
	 20%
	30% 
	80% 

	HISTORY
	 2005-06
	1526
	7%
	13%
	30%
	21%
	30%
	80%

	 
	 2006-07
	1606
	10%
	14%
	29%
	24%
	23%
	76%


CALIFORNIA HIGH SCHOOL EXIT EXAM

Our CAHSEE passage rate demonstrates that three quarters of our 10th grade students are passing on their first attempt.  We see an area of concern with EL and Special Education students who have difficulty with the English Language Arts section.  
2008 California High School Exit Exam (CAHSEE) grade 10 results for Mathematics and 

English Language Arts (ELA) by Program.

	
	Subject
	All Students 
	Special Education Students 
	English Learner (EL) Students 
	Redesignated Fluent-English Proficient (RFEP) Students 
	Socio- economically Disadvantaged 
	Not socio- economically Disadvantaged

	# Tested 
	Math
	887
	53
	182
	456
	710
	85

	Passing 
	
	682 (77%)
	27 (51%)
	85 (47%)
	392 (86%)
	536 (75%)
	68 (80%)

	# Tested 
	ELA
	895
	58
	188
	453
	713
	88

	Passing 
	
	688 (77%)
	19 (33%)
	62 (33%)
	403 (89%)
	539 (76%)
	73 (83%)


ADEQUATE YEARLY PROGRESS (AYP)

Marshall did not meet the AYP participation rate for the Hispanic or Latino and English Learners subgroups.
Participation Rate, 2008

	
	English-Language Arts : Target 95%
	Mathematics: Target 95%

	
	Met All Participation Rate Criteria?  No
	Met All Participation Rate Criteria?  No

	Groups
	Enrollment First Day of Testing 
	Number of Students Tested
	Rate
	Met 2007 AYP Criteria
	Alternative Method
	Enrollment First Day of Testing 
	Number of Students Tested
	Rate
	Met 2007 AYP Criteria
	Alternative Method

	Schoolwide
	945
	895
	95
	 Yes  
	  
	942
	892
	95
	 Yes  
	 

	  African American or Black (not of Hispanic origin)
	20
	19
	95
	-- 
	 
	20
	20
	100
	-- 
	 

	  American Indian or Alaska Native
	1
	1
	100
	-- 
	 
	1
	1
	100
	-- 
	 

	  Asian
	67
	66
	99
	-- 
	 
	67
	66
	99
	-- 
	 

	  Filipino
	88
	88
	100
	--
	 
	89
	87
	98
	--
	 

	  Hispanic or Latino
	648
	607
	94
	No 
	
	645
	607
	94
	No 
	

	  Pacific Islander
	0
	0
	--
	-- 
	 
	0
	0
	--
	-- 
	 

	  White (not of Hispanic origin)
	121
	114
	94
	Yes 
	Y2 
	120
	111
	93
	Yes 
	Y2 

	  Socioeconomically Disadvantaged
	751
	713
	95
	Yes 
	 
	749
	714
	95
	Yes 
	 

	  English Learners
	499
	465
	93
	No 
	 
	495
	463
	94
	No
	 

	  Students with Disabilities
	70
	58
	83
	-- 
	 
	69
	58
	85
	--
	 


Marshall did not meet both its English and math Annual Measurable Objective (AMO) targets for our English Learners subgroup in the 2008 school year.  We realize that because of rising Federal NCLB requirements, there is a need to continue to work with our English Learners to improve their proficiency rate, which will be addressed in our Action Plan. 

Percent Proficient - Annual Measurable Objectives (AMOs), 2008

	
	English-Language Arts : Target 33.4%
	Mathematics: Target 32.2%

	
	Met All Participation Rate Criteria?  No
	Met All Participation Rate Criteria?  No

	Groups
	Valid Scores
	Number At or Above Proficient
	Percent At or Above Proficient
	Met 2007 AYP Criteria
	Alternative Method
	Valid Scores
	Number At or Above Proficient
	Percent At or Above Proficient
	Met 2007 AYP Criteria
	Alternative Method

	Schoolwide
	867
	396
	45.7
	 Yes  
	  
	863
	380
	44.0
	 Yes  
	 

	  African American or Black (not of Hispanic origin)
	18
	8
	44.4
	-- 
	 
	18
	8
	44.4
	-- 
	 

	  American Indian or Alaska Native
	1
	-- 
	-- 
	-- 
	 
	1
	-- 
	-- 
	-- 
	 

	  Asian
	61
	44
	72.1
	-- 
	 
	61
	49
	80.3
	-- 
	 

	  Filipino
	86
	52
	60.5
	--
	 
	85
	52
	61.2
	-- 
	 

	  Hispanic or Latino
	589
	221
	37.5
	Yes 
	 
	589
	205
	34.8
	Yes 
	 

	  Pacific Islander
	1
	-- 
	-- 
	-- 
	 
	1
	-- 
	-- 
	-- 
	 

	  White (not of Hispanic origin)
	112
	70
	62.5
	Yes 
	 
	109
	65
	59.6
	Yes 
	 

	  Socioeconomically Disadvantaged
	692
	293
	42.3
	Yes 
	 
	692
	283
	40.9
	Yes 
	 

	  English Learners
	457
	87
	19.0
	No 
	
	455
	102
	22.4
	No 
	 

	  Students with Disabilities
	56
	2
	3.6
	-- 
	 
	55
	9
	16.4
	-- 
	 


In 2007 Marshall High School students exceeded our growth target by 22 points.  This achievement marks the first time a year round multi-track high school has managed to exit from Program Improvement (PI) status.  In 2008 we did not meet our growth target, decreasing six points on our API.
2008 API

	Academic Performance Index (API) - Additional Indicator for AYP

	2007 Base API
	2008 Growth API
	2007-08 Growth
	Met 2008 API Criteria
	Alternative Method
	CDE

	653
	647
	-6
	 No  
	 
	

	2007 API Criteria for meeting federal AYP: A minimum "2007 Growth API" score of 590 OR "2006-07 Growth" of at least one point.


2007 API
	Academic Performance Index (API) - Additional Indicator for AYP

	2006 Base API
	2007 Growth API
	2006-07 Growth
	Met 2007 API Criteria
	Alternative Method
	CDE

	630
	653
	23
	 Yes  
	 
	

	2006 API Criteria for meeting federal AYP: A minimum "2006 Growth API" score of 590 OR "2005-06 Growth" of at least one point.


Graduation Rate
Marshall improved its graduation rate by 7.6% for the 2008 year; thereby meeting the graduation rate criteria for the 2008 AYP.

	Graduation Rate

	Rate for 2007, Class of 2005-06
	Rate for 2008, Class of 2006-07
	Change
	Average 2-Year Change
	Met 2008 Graduation Rate Criteria
	Alternative Method

	68.6%
	76.2%
	7.6%
	1.2
	 Yes  
	 

	2007 Graduation Rate Criteria: A "Rate for 2007" of at least 82.9 OR "Change" (improvement in the rate from the previous year) 

	    of at least 0.1 OR "Average 2-Year Change" (improvement in the average two-year rate) of at least 0.2.
	


California English Language Development Test (CELDT)

Most students scored at the intermediate proficiency level on the CELDT with fewer students scoring at the early intermediate and beginning levels combined.

	Overall Proficiency

	2007-08
	2006-07

	Grades
	9
	10
	11
	12
	Total Tested
	9
	10
	11
	12
	Total Tested

	Advanced
	8
	8
	11
	5
	32
	11
	8
	10
	11
	40

	
	3%
	3%
	6%
	5%
	4%
	4%
	3%
	5%
	7%
	4%

	Early Advanced
	71
	76
	76
	37
	260
	94
	66
	68
	47
	275

	
	25%
	31%
	42%
	38%
	32%
	30%
	24%
	32%
	31%
	29%

	Intermediate
	131
	104
	65
	44
	344
	124
	126
	92
	66
	408

	
	47%
	42%
	36%
	45%
	43%
	40%
	45%
	43%
	44%
	43%

	Early Intermediate
	50
	40
	22
	12
	124
	52
	50
	38
	20
	160

	
	18%
	16%
	12%
	12%
	15%
	17%
	18%
	18%
	13%
	17%

	Beginning
	20
	20
	5
	0
	45
	31
	27
	7
	6
	71

	
	7%
	8%
	3%
	0%
	6%
	10%
	10%
	3%
	4%
	7%

	Number Tested
	280
	248
	179
	98
	805
	312
	277
	215
	150
	954

	
	100%
	100%
	100%
	100%
	100%
	100%
	100%
	100%
	100%
	100%


SAT, Advanced Placement, CSU Early Assessments Program, & UC A-G Requirements

The number of Marshall students taking the SAT has increased over the last three years indicating that Marshall students are preparing for post-secondary education.  To emphasize the value of the SAT test, all Marshall students, grades 9 to 11, take the PSAT each year.  

	Scholastic Aptitude Test 

	Year
	Grade 12 Enr.
	Number Tested  
	Percent Tested  
	Verbal Average  
	Math Average  
	Writing Average   
	VMW>=1,500 Number  
	VMW>=1,500 Rate

	2006-07
	893
	494
	55.32%
	452
	445
	455
	133
	14.9%

	2005-06
	750
	460
	61.33%
	463
	469
	470
	166
	22.1%

	2004-05
	781
	395
	50.58%
	464
	470
	146
	18.7
	*


More students are taking Advanced Placement (AP) exams and the number of students with scores 4 and 5 has increased over the last three years.

	Advanced Placement Test

	Year
	Grade 12 Enr.  
	Grade 11 + 12 Enr.  
	Number of Test Takers   
	Exams Scr=1  
	Exams Scr=2  
	Exams Scr=3  
	Exams Scr=4  
	Exams Scr=5

	2006-07
	893
	2,094
	623
	329
	362
	314
	232
	120

	2005-06
	750
	1,954
	662
	322
	390
	329
	224
	143

	2004-05
	781
	1,777
	614
	357
	384
	340
	189
	107


In an effort to ensure that Marshall students have as many post secondary options as possible, we offer the California State University (CSU) Early Assessment Program (EAP) exam to all our juniors.  This exam is taken as part of the CSTs.

California State University - Early Assessment Program
	Year
	Subject
	EAP Students Tested
	CST Students Tested
	% of EAP Participation
	Ready for College
	% of Readiness
	Ready for College - Conditional
	% of Conditional
	# of Did Not Demonstrate College Readiness on This Assessment 
	% of Did Not Demonstrate College Readiness on This Assessment 

	2006-2007
	English
	929
	978
	95%
	131
	14%
	 
	 
	779
	84%

	
	Algebra II
	228
	310
	74%
	1
	0%
	7
	3%
	220
	96%

	
	HS Math
	285
	345
	83%
	23
	8%
	156
	55%
	106
	37%

	
	Math Total
	513
	655
	78%
	24
	5%
	163
	32%
	326
	64%

	2005-2006
	English
	920
	974
	94%
	67
	7%
	 
	 
	853
	93%

	
	Algebra II
	255
	312
	82%
	2
	1%
	8
	3%
	245
	96%

	
	HS Math
	216
	294
	73%
	14
	6%
	115
	53%
	87
	40%

	
	Math Total
	471
	606
	78%
	16
	3%
	123
	26%
	332
	70%


Our 9th graders enrolled in A-G requirements do not perform as well as older students.  Overall, our students do not perform as well in math as in other subject areas. 

A-G Requirements

	A-G Requirements, 2006-07

	Grade
	Enrollment
	ART 
	ESL  3/4
	ENGLISH 
	FOREIGN LANGUAGE 
	MATH 
	MUSIC 
	SCIENCE 
	SOCIAL SCIENCE 

	GRADE 9
	A-G Enroll
	267
	90
	2,520
	680
	2547
	190
	2306
	889

	
	% Pass C & Above
	58.4%
	55.6%
	61.5%
	72.5%
	51.6%
	64.7%
	58.9%
	54.3%

	GRADE 10
	A-G Enroll
	308
	46
	2,187
	1,226
	2107
	147
	1,995
	1990

	
	% Pass C & Above
	64.3%
	78.3%
	70.9%
	78.3%
	56.3%
	79.6%
	62.9%
	64.1%

	GRADE 11
	A-G Enroll
	713
	98
	2,460
	1,219
	1844
	169
	1,974
	2377

	
	% Pass C & Above
	73.6%
	81.6%
	70.4%
	77.9%
	59.0%
	83.4%
	61.1%
	61.4%

	GRADE 12
	A-G Enroll
	608
	20
	2,085
	410
	974
	146
	931
	2120

	
	% Pass C & Above
	79.4%
	70.0%
	76.8%
	79.3%
	67.9%
	85.6%
	76.4%
	71.7%


Graduation and Dropout

The significant increase in the number of 12th grade dropouts in the 2005-06 school year was due to the implementation of the CAHSEE requirements.  The continuing increase of 12th grade dropouts for the 2006-07 is a major concern for the school.  

Graduation Rate
	Year
	Dropouts 
Gr. 9 
(02-03)
	Dropouts 
Gr. 10 
(03-04)
	Dropouts Gr. 11 
(04-05)
	Dropouts Gr. 12 (05-06)
	Dropouts 
Gr. 9 
(02-03) through 
Gr. 12  
(05-06)
	Grade 12  Graduates (05-06)
	Graduation Rate

	2006-07
	56
	24
	16
	140
	236
	755
	76.2%

	2005-06
	69
	66
	32
	111
	278
	681
	71.0%

	2004-05
	81
	112
	67
	41
	301
	722
	70.6%


John Marshall High School: Parent Opinion Inventory

Total Number of Respondents: 829

	Number 

of Responses 
	Avg 
	Standard Deviation 
	Strongly Agree (5) 
	Agree (4) 
	Neutral (3) 
	Disagree (2) 
	Strongly Disagree (1) 
	Do Not Know/Not Applicable () 


	Quality of the Instructional Program 
	N 
	Avg 
	SD 
	SA N(%) 
	A N(%) 
	N N(%) 
	D N(%) 
	SD N(%) 
	NA N(%) 

	1. 
	The education offered to students at our school is of high 
	803 
	3.78 
	0.92 
	167 (20.8%) 
	373 (46.5%) 
	189 (23.5%) 
	50 (6.2%) 
	18 (2.2%) 
	6 (0.7%) 

	
	quality. 
	
	
	
	
	
	
	
	
	

	2. 
	Our school is doing a good job teaching language arts 
	795 
	3.79 
	0.89 
	153 (19.2%) 
	395 (49.7%) 
	182 (22.9%) 
	38 (4.8%) 
	19 (2.4%) 
	8 (1.0%) 

	
	(reading, writing, speaking, listening). 
	
	
	
	
	
	
	
	
	

	3. 
	Our school is doing a good job teaching mathematics. 
	799 
	3.70 
	0.97 
	157 (19.6%) 
	348 (43.6%) 
	202 (25.3%) 
	57 (7.1%) 
	26 (3.3%) 
	9 (1.1%) 

	4. 
	Our school is doing a good job teaching science. 
	796 
	3.86 
	0.89 
	177 (22.2%) 
	385 (48.4%) 
	169 (21.2%) 
	33 (4.1%) 
	17 (2.1%) 
	15 (1.9%) 

	5. 
	Our school is doing a good job teaching social studies. 
	794 
	3.77 
	0.93 
	164 (20.7%) 
	345 (43.5%) 
	198 (24.9%) 
	43 (5.4%) 
	20 (2.5%) 
	24 (3.0%) 

	6. 
	Our school is doing a good job teaching fine arts (music, 
	794 
	3.76 
	0.92 
	151 (19.0%) 
	347 (43.7%) 
	196 (24.7%) 
	35 (4.4%) 
	22 (2.8%) 
	43 (5.4%) 

	
	visual arts, dance, drama). 
	
	
	
	
	
	
	
	
	

	7. 
	Our school is doing a good job teaching physical education. 
	794 
	3.83 
	0.95 
	199 (25.1%) 
	331 (41.7%) 
	193 (24.3%) 
	43 (5.4%) 
	18 (2.3%) 
	10 (1.3%) 

	8. 
	Our school is doing a good job teaching health education. 
	786 
	3.86 
	0.88 
	184 (23.4%) 
	344 (43.8%) 
	192 (24.4%) 
	29 (3.7%) 
	13 (1.7%) 
	24 (3.1%) 

	9. 
	Our school is doing a good job teaching foreign languages. 
	784 
	3.77 
	0.98 
	177 (22.6%) 
	338 (43.1%) 
	184 (23.5%) 
	48 (6.1%) 
	25 (3.2%) 
	12 (1.5%) 

	10. 
	Our school is doing a good job teaching career/vocational 
	793 
	3.56 
	1.01 
	135 (17.0%) 
	278 (35.1%) 
	233 (29.4%) 
	72 (9.1%) 
	28 (3.5%) 
	47 (5.9%) 

	
	courses. 
	
	
	
	
	
	
	
	
	

	11. 
	Our school is preparing students to deal with issues and 
	789 
	3.63 
	1.00 
	153 (19.4%) 
	298 (37.8%) 
	229 (29.0%) 
	64 (8.1%) 
	27 (3.4%) 
	18 (2.3%) 

	
	problems they will face in the future. 
	
	
	
	
	
	
	
	
	

	12. 
	Students see a relationship between what they are studying 
	795 
	3.57 
	1.01 
	136 (17.1%) 
	298 (37.5%) 
	235 (29.6%) 
	75 (9.4%) 
	29 (3.6%) 
	22 (2.8%) 

	
	and their everyday lives. 
	
	
	
	
	
	
	
	
	

	13. 
	Teachers use a variety of teaching strategies and learning 
	788 
	3.69 
	0.96 
	153 (19.4%) 
	321 (40.7%) 
	223 (28.3%) 
	50 (6.3%) 
	23 (2.9%) 
	18 (2.3%) 

	
	activities to help students learn. 
	
	
	
	
	
	
	
	
	

	14. 
	Teachers challenge my student to do his/her best work. 
	788 
	3.69 
	0.95 
	153 (19.4%) 
	326 (41.4%) 
	215 (27.3%) 
	59 (7.5%) 
	19 (2.4%) 
	16 (2.0%) 

	15. 
	Teachers provide a reasonable and appropriate amount of 
	782 
	3.72 
	1.00 
	167 (21.4%) 
	342 (43.7%) 
	174 (22.3%) 
	65 (8.3%) 
	26 (3.3%) 
	8 (1.0%) 

	
	homework to help students succeed in their studies. 
	
	
	
	
	
	
	
	
	

	16. 
	Teachers hold high expectations for student learning. 
	773 
	3.78 
	0.98 
	177 (22.9%) 
	328 (42.4%) 
	181 (23.4%) 
	46 (6.0%) 
	24 (3.1%) 
	17 (2.2%) 

	
	TOTALS: 
	
	3.74 
	0.96 
	(20.6%) 
	(42.7%) 
	(25.3%) 
	(6.4%) 
	(2.8%) 
	(2.3%) 


John Marshall High School : Parent Opinion Inventory Total Number of Respondents: 829 

	Support for Student Learning 
	N 
	Avg 
	SD 
	SA N(%) 
	A N(%) 
	N N(%) 
	D N(%) 
	SD N(%) 
	NA N(%) 

	17. Teachers give students extra help in class when it is needed.

18. Teachers are willing to give students individual help outside of class time. 

19. Our school offers learning opportunities that support the full range of student abilities. 

20. Our school recognizes the achievements of students for all types of accomplishments. 

21. The grading and evaluation of my child's schoolwork is fair. 

22. Reports on my child's progress are clear and easy to understand. 

23. A counselor/advisor is available to help my child select classes and provide guidance in planning for the future. 

24. Effective procedures are in place to support my communication with teachers. 

25. In our school, students have access to a variety of resources to help them succeed in their learning, such as technology, media centers, and libraries. 

26. Our school's facilities are adequate to support students' learning needs. 

27. Our school provides textbooks and supplies that are current and in good condition. 

28. Up-to-date computers and other technologies are used in our school to help students learn. 

TOTALS: 
	799 789 

797 

785 

789 783 

778 

785 

794 

784 

794 

786 
	3.67 3.59 

3.72 

3.65 

3.67 3.85 

3.86 

3.62 

3.80 

3.70 

3.62 

3.69 

3.70 
	0.99 1.03 

0.95 

0.99 

0.97 0.95 

1.01 

0.97 

0.93 

0.89 

1.01 

0.98 

0.98 
	151 (18.9%) 139 (17.6%) 

162 (20.3%) 

149 (19.0%) 

135 (17.1%) 186 (23.8%) 

219 (28.1%) 

125 (15.9%) 

171 (21.5%) 

138 (17.6%) 

144 (18.1%) 

151 (19.2%) 

(19.8%) 
	326 (40.8%) 302 (38.3%) 

324 (40.7%) 

309 (39.4%) 

358 (45.4%) 372 (47.5%) 

312 (40.1%) 

336 (42.8%) 

358 (45.1%) 

336 (42.9%) 

324 (40.8%) 

323 (41.1%) 

(42.1%) 
	198 (24.8%) 203 (25.7%) 

218 (27.4%) 

223 (28.4%) 

192 (24.3%) 146 (18.6%) 

166 (21.3%) 

210 (26.8%) 

174 (21.9%) 

232 (29.6%) 

206 (25.9%) 

197 (25.1%) 

(25.0%) 
	64 (8.0%) 

72 (9.1%) 

52 (6.5%) 

54 (6.9%) 

59 (7.5%) 

45 (5.7%) 

43 (5.5%) 

63 (8.0%) 

52 (6.5%) 

48 (6.1%) 

73 (9.2%) 

51 (6.5%) 

(7.1%) 
	26 (3.3%) 

33 (4.2%) 

20 (2.5%) 

28 (3.6%) 

27 (3.4%) 2

3 (2.9%) 

26 (3.3%) 

27 (3.4%) 

16 (2.0%) 

13 (1.7%) 

28 (3.5%) 

27 (3.4%) 

(3.1%) 
	34 (4.3%) 

40 (5.1%) 

21 (2.6%) 

22 (2.8%) 

18 (2.3%) 

11 (1.4%) 

12 (1.5%) 

24 (3.1%) 

23 (2.9%) 

17 (2.2%) 

19 (2.4%) 

37 (4.7%) 

(2.9%) 

	School Climate/Environment for Learning 
	N 
	Avg 
	SD 
	SA N(%) 
	A N(%) 
	N N(%) 
	D N(%) 
	SD N(%) 
	NA N(%) 

	29. Teachers at our school treat my child fairly. 

30. Class sizes at our school are appropriate for effective learning. 31. All students and staff at our school are treated with respect, regardless of race, religion, or gender. 

32. Adequate security measures are in place at our school. 

33. Cheating is strongly discouraged at our school. 

34. School rules apply equally to all students. 

35. Substance abuse (e.g., drug/alcohol) is not a problem at our school. 

36. Our school provides a safe and orderly environment for learning. 

37. Safety measures are in place to protect students traveling to and from school. 

38. There are no problems with bullies at our school. 

39. For the most part, I am satisfied with our school. 

TOTALS: 
	810 806 812 

810 814 812 813 

815 

811 

813 813 
	3.63 3.35 3.61 

3.54 3.76 3.62 3.11 

3.54 

3.45 

3.37 3.65 3.51 
	0.95 1.03 1.02 

1.01 0.98 1.04 1.20 

0.94 

1.00 

1.05 0.97 1.03 
	126 (15.6%) 82 (10.2%) 144 (17.7%) 

112 (13.8%) 184 (22.6%) 151 (18.6%) 97 (11.9%) 

103 (12.6%) 

102 (12.6%) 

90 (11.1%) 144 (17.7%) (15.0%) 
	362 (44.7%) 309 (38.3%) 328 (40.4%) 

343 (42.3%) 327 (40.2%) 332 (40.9%) 209 (25.7%) 

339 (41.6%) 

304 (37.5%) 

297 (36.5%) 347 (42.7%) (39.2%) 
	222 (27.4%) 237 (29.4%) 209 (25.7%) 

215 (26.5%) 204 (25.1%) 209 (25.7%) 246 (30.3%) 

262 (32.1%) 

247 (30.5%) 

228 (28.0%) 226 (27.8%) (28.1%) 
	58 (7.2%) 

105 (13.0%) 

71 (8.7%) 

68 (8.4%) 

47 (5.8%) 

57 (7.0%) 

120 (14.8%) 

58 (7.1%) 

96 (11.8%) 

104 (12.8%) 

57 (7.0%) (9.4%) 
	27 (3.3%) 

46 (5.7%) 

32 (3.9%) 

40 (4.9%) 

25 (3.1%) 

42 (5.2%) 

99 (12.2%) 

29 (3.6%) 

32 (3.9%) 

45 (5.5%) 

29 (3.6%) (5.0%) 
	15 (1.9%) 

27 (3.3%) 

28 (3.4%) 

32 (4.0%) 

27 (3.3%) 

21 (2.6%) 

42 (5.2%) 

24 (2.9%) 

30 (3.7%) 

49 (6.0%) 

10 (1.2%) (3.4%) 


John Marshall High School : Parent Opinion Inventory Total Number of Respondents: 829 

	Parent/School Relationships 
	N 
	Avg 
	SD 
	SA N(%) 
	A N(%) 
	N N(%) 
	D N(%) 
	SD N(%) 
	NA N(%) 

	40. Parent opinions are considered when important school decisions are made. 

41. I am satisfied with the quality of our school's student activities. 42. School rules are clearly communicated to parents. 

43. Our school provides sufficient opportunities for parent involvement. 

44. Our school uses technology to provide parents with information about our school. 

45. Parents feel welcome at our school. 

TOTALS: 
	816 

814 815 817 

811 

805 
	3.56 

3.60 3.61 3.59 

3.50 

3.70 

3.60 
	1.00 

0.92 0.98 0.97 

0.99 

0.95 

0.97 
	127 (15.6%) 

110 (13.5%) 139 (17.1%) 117 (14.3%) 

96 (11.8%) 

149 (18.5%) 

(15.1%) 
	319 (39.1%) 

361 (44.3%) 343 (42.1%) 365 (44.7%) 

354 (43.6%) 

349 (43.4%) 

(42.9%) 
	238 (29.2%) 

254 (31.2%) 217 (26.6%) 223 (27.3%) 

220 (27.1%) 

233 (28.9%) (

28.4%) 
	69 (8.5%) 

51 (6.3%) 

78 (9.6%)

60 (7.3%)

79 (9.7%)

29 (3.6%)

(7.5%)
	32 (3.9%) 

26 (3.2%) 

25 (3.1%) 

33 (4.0%) 

36 (4.4%) 

31 (3.9%) 

(3.8%)
	31 (3.8%) 

12 (1.5%) 

13 (1.6%) 

19 (2.3%) 

26 (3.2%) 

14 (1.7%) (

2.4%) 

	Resource Management 
	N 
	Avg 
	SD 
	SA N(%) 
	A N(%) 
	N N(%) 
	D N(%) 
	SD N(%) 
	NA N(%) 

	46. Our school makes effective use of the financial resources available. 

47. The quality of schools influenced my decision to live in this community. 

48. Our school and grounds are clean and well maintained. 

49. Adequate time, space, and facilities are provided for student activities (e.g., extracurricular, sports). 

50. Our schools have a positive impact on the community's property values. 

TOTALS: 
	814 

811 

805 

810 

810 
	3.53 

3.44 

3.57 

3.72 

3.64

3.58
	1.00 

1.00 

0.98 

0.93 0.98 

0.98 
	115 (14.1%) 

99 (12.2%) 

125 (15.5%) 

145 (17.9%) 

144 (17.8%)

(15.5%)
	306 (37.6%) 

303 (37.4%) 

322 (40.0%) 

376 (46.4%) 303 (37.4%) 

(39.8%) 
	242 (29.7%) 

269 (33.2%) 

243 (30.2%) 

203 (25.1%) 237 (29.3%) 

(29.5%) 
	62 (7.6%) 

76 (9.4%) 

69 (8.6%) 

43 (5.3%) 

48 (5.9%) 

(7.4%) 
	36 (4.4%) 

41 (5.1%) 

28 (3.5%) 

25 (3.1%) 

28 (3.5%)

(3.9%)
	53 (6.5%) 

23 (2.8%) 

18 (2.2%) 

18 (2.2%) 

50 (6.2%) 

(4.0%) 

	COMPOSITE: 
	
	3.65 
	0.99 
	(17.9%) 
	(41.5%) 
	(26.6%) 
	(7.5%) 
	(3.6%) 
	(2.9%) 


John Marshall High School : Parent Opinion Inventory 

Total Number of Respondents: 829 

Demographic Items 
Gender
Male 231 (27.9%) Female 520 (62.7%) No Response 78 (9.4%) 

Ethnicity (select only one)
African-American 15 (1.8%) Asian/Pacific Islander 142 (17.1%) Hispanic 492 (59.3%) Multi-Racial 10 (1.2%) Native American 4 (0.5%) White 46 (5.5%) Other 56 (6.8%) No Response 64 (7.7%) 

My Highest Level of Education
Less than High School 178 (21.5%) Completed High School 192 (23.2%) Some College 147 (17.7%) Associates Degree 55 (6.6%) BA/BS Degree 65 (7.8%) Graduate Degree or Higher 65 (7.8%) No Response 127 (15.3%) 

Oldest Child's Grade in this School
Pre-K 0 (0.0%) K 0 (0.0%) 1 0 (0.0%) 2 2 (0.2%) 3 1 (0.1%) 4 2 (0.2%) 5 1 (0.1%) 6 5 (0.6%) 7 0 (0.0%) 8 1 (0.1%) 9 148 (17.9%) 10 126 (15.2%) 11 165 (19.9%) 12 260 (31.4%) No Response 118 (14.2%) 

John Marshall High School : Parent Opinion Inventory Total Number of Respondents: 829 Additional Demographic Item A2 Yes 1 (0.1%) No Response 828 (99.9%) 

	John Marshall High School : Student Opinion Inventory 

	Total Number of Respondents: 1382 

	Number of Responses 
	Avg 
	Standard Deviation 
	Strongly Agree 

(5) 
	Agree

(4)
	Neutral

(3)
	Disagree

(2)
	Strongly Disagree

(1)
	Do Not Know/Not Applicable

()


	
	Quality of the Instructional Program 
	N 
	Avg 
	SD 
	SA N(%) 
	A N(%) 
	N N(%) 
	D N(%) 
	SD N(%) 
	NA N(%) 

	1. 
	The education offered to students at our school is of high quality. 
	1362 
	3.61 
	0.89 
	185 (13.6%) 
	598 (43.9%) 
	438 (32.2%) 
	88 (6.5%) 
	33 (2.4%) 
	20 (1.5%) 

	2. 
	Students are provided with opportunities to learn important knowledge and skills in each subject. 
	1360 
	3.79 
	0.85 
	242 (17.8%) 
	694 (51.0%) 
	321 (23.6%) 
	69 (5.1%) 
	22 (1.6%) 
	12 (0.9%) 

	3. 
	Our school is preparing students to deal with issues and problems they will face in the future. 
	1361 
	3.59 
	0.98 
	215 (15.8%) 
	582 (42.8%) 
	386 (28.4%) 
	116 (8.5%) 
	50 (3.7%) 
	12 (0.9%) 

	4. 
	Students see a relationship between what they are studying and their everyday lives. 
	1357 
	3.23 
	0.99 
	116 (8.5%) 
	416 (30.7%) 
	527 (38.8%) 
	194 (14.3%) 
	74 (5.5%) 
	30 (2.2%) 

	5. 
	My teachers use a variety of teaching strategies and learning activities to help me learn. 
	1356 
	3.58 
	0.96 
	215 (15.9%) 
	557 (41.1%) 
	417 (30.8%) 
	114 (8.4%) 
	44 (3.2%) 
	9 (0.7%) 

	6. 
	My teachers challenge me to do my best work. 
	1359 
	3.64 
	0.97 
	255 (18.8%) 
	538 (39.6%) 
	408 (30.0%) 
	108 (7.9%) 
	37 (2.7%) 
	13 (1.0%) 

	7. 
	Teachers hold high expectations for student learning. 
	1360 
	3.60 
	0.98 
	238 (17.5%) 
	531 (39.0%) 
	413 (30.4%) 
	108 (7.9%) 
	46 (3.4%) 
	24 (1.8%) 

	8. 
	Students are motivated to do their best work. 
	1355 
	3.29 
	1.04 
	151 (11.1%) 
	431 (31.8%) 
	486 (35.9%) 
	175 (12.9%) 
	85 (6.3%) 
	27 (2.0%) 

	9. 
	The amount of homework I am given helps me succeed in my studies. 
	1356 
	3.33 
	1.09 
	173 (12.8%) 
	464 (34.2%) 
	433 (31.9%) 
	161 (11.9%) 
	103 (7.6%) 
	22 (1.6%) 

	
	TOTALS: 
	
	3.52 
	0.99 
	(14.6%) 
	(39.4%) 
	(31.3%) 
	(9.3%) 
	(4.0%) 
	(1.4%) 


John Marshall High School : Student Opinion Inventory Total Number of Respondents: 1382 

	Support for Student Learning 
	N 
	Avg 
	SD 
	SA N(%) 
	A N(%) 
	N N(%) 
	D N(%) 
	SD N(%) 
	NA N(%) 

	10. Teachers give me extra help in class when it is needed. 

11. Teachers are willing to give me individual help outside of class time. 

12. My school recognizes the achievements of students for all types of accomplishments. 

13. I receive feedback from my teachers that helps me improve my learning. 

14. In addition to written tests, I am provided with a variety of ways to show my learning (e.g., projects, presentations, portfolios). 

15. The grading and evaluation of my schoolwork is fair. 

16. A counselor/advisor is available to help me select classes and provide guidance in planning for the future. 

17. If I have a personal problem, I can talk with a staff member (e.g., counselor, teacher) at our school. 

18. In our school, students have access to a variety of resources to help them succeed in their learning, such as technology, media centers, and libraries. 

19. Up-to-date computers and other technologies are used in our school to help students learn. 

20. My school provides textbooks and supplies that are current and in good condition. 

21. Our school's facilities are adequate to support students' learning needs. 

22. I am encouraged to use school and community resources (e.g., library, Internet) to help me with my schoolwork. 

TOTALS: 

	1366

1363

 1354 

1354 

1361 

1344 

1362 

1353 

1356 

1361 

1350 

1351 

1363 


	3.57

3.35

3.41

3.48

3.72

3.49

3.86

3.53

3.78

3.45

3.26

3.42

3.61

3.53 
	1.03

1.08

1.00

0.96

0.98

1.03

1.08

1.12

0.96

1.07

1.10

0.94

1.03

1.04 
	241 (17.6%) 

176 (12.9%) 

152 (11.2%) 

163 (12.0%) 

279 (20.5%) 

186 (13.8%) 

416 (30.5%) 

263 (19.4%) 

299 (22.1%) 

197 (14.5%) 

156 (11.6%) 

141 (10.4%) 

252 (18.5%) 

(16.6%) 
	531 (38.9%) 

466 (34.2%) 

504 (37.2%) 

552 (40.8%) 

586 (43.1%) 

550 (40.9%) 

523 (38.4%) 

472 (34.9%) 

593 (43.7%) 

513 (37.7%) 

443 (32.8%) 

491 (36.3%) 

558 (40.9%) 

(38.5%) 
	395 (28.9%) 

419 (30.7%) 

441 (32.6%) 

426 (31.5%) 

331 (24.3%) 

378 (28.1%) 

251 (18.4%) 

354 (26.2%) 

333 (24.6%) 

397 (29.2%) 

437 (32.4%) 

520 (38.5%) 

356 (26.1%) 

(28.6%) 
	118 (8.6%) 

168 (12.3%) 

145 (10.7%) 

143 (10.6%) 

95 (7.0%) 

139 (10.3%) 

82 (6.0%) 

127 (9.4%) 

70 (5.2%)

131 (9.6%) 

171 (12.7%) 

99 (7.3%) 

112 (8.2%) 

(9.1%) 
	63 (4.6%) 

91 (6.7%) 

66 (4.9%) 

49 (3.6%) 

42 (3.1%) 

70 (5.2%) 

64 (4.7%) 

90 (6.7%) 

42 (3.1%) 

91 (6.7%) 

117 (8.7%) 

61 (4.5%) 

64 (4.7%) 

(5.2%) 
	18 (1.3%) 

43 (3.2%) 

46 (3.4%) 

21 (1.6%) 

28 (2.1%) 

21 (1.6%) 

26 (1.9%) 

47 (3.5%) 

19 (1.4%) 

32 (2.4%) 

26 (1.9%) 

39 (2.9%) 

21 (1.5%) 

(2.2%) 

	School Climate/Environment for Learning 
	N
	Avg
	SD
	SA N(%)
	A N(%)
	N N(%)
	D N(%)
	SD N(%)
	NA N(%)

	23. My teachers treat me fairly. 

24. Staff in our school display a caring attitude toward students. 

25. All students and staff at our school are treated with respect, regardless of race, religion, or gender. 

26. Cheating is strongly discouraged at our school. 

27. School rules apply equally to all students. 

28. Substance abuse (e.g., drug/alcohol) is not a problem at our school. 

29. Our school provides a safe and orderly environment for learning. 

30. Security measures at my school help me feel safe. 

31. There are no problems with bullies at our school. 

32. I look forward to going to school each day. 

33. For the most part, I am satisfied with our school. 
TOTALS: 
	1362 

1360 

1361 

1359 

1349 

1353 

1358 

1357 

1360 

1356 

1358
	3.52 

3.17 

3.21 

3.71 

3.52 

2.75 

3.33 

3.16 

3.05 

3.24 

3.49 

3.29
	1.05 

1.07 

1.17 

1.02 

1.13 

1.27 

1.03 

1.10 

1.21 

1.16 

1.08 

1.15
	202 (14.8%) 

119 (8.8%) 

176 (12.9%) 

300 (22.1%) 

259 (19.2%) 

125 (9.2%) 

153 (11.3%) 

131 (9.7%) 

151 (11.1%) 

189 (13.9%) 

221 (16.3%) 

(13.6%) 
	570 (41.9%) 

412 (30.3%) 

409 (30.1%) 

539 (39.7%) 

506 (37.5%) 

259 (19.1%) 

465 (34.2%) 

409 (30.1%) 

350 (25.7%) 

379 (27.9%) 

507 (37.3%) 

(32.2%) 
	372 (27.3%) 

500 (36.8%) 

417 (30.6%) 

338 (24.9%) 

315 (23.4%) 

362 (26.8%) 

458 (33.7%) 

458 (33.8%) 

405 (29.8%) 

483 (35.6%) 

415 (30.6%) 

(30.3%) 
	111 (8.1%) 

171 (12.6%) 

186 (13.7%) 

89 (6.5%) 

154 (11.4%) 

256 (18.9%) 

177 (13.0%) 

204 (15.0%) 

215 (15.8%) 

129 (9.5%) 

96 (7.1%) 

(12.0%) 
	86 (6.3%) 

127 (9.3%) 

145 (10.7%) 

54 (4.0%) 

89 (6.6%) 

288 (21.3%) 

75 (5.5%) 

127 (9.4%) 

184 (13.5%) 

152 (11.2%) 

97 (7.1%) 

(9.5%) 
	21 (1.5%) 

31 (2.3%) 

28 (2.1%) 

39 (2.9%) 

26 (1.9%) 

63 (4.7%) 

30 (2.2%) 

28 (2.1%) 

55 (4.0%) 

24 (1.8%) 

22 (1.6%) 

(2.5%) 


John Marshall High School : Student Opinion Inventory Total Number of Respondents: 1382 

	Student/School Relationships 
	N 
	Avg 
	SD 
	SA N(%) 
	A N(%) 
	N N(%) 
	D N(%) 
	SD N(%) 
	NA N(%) 

	34. Students' opinions are considered when important school decisions are made. 
	1355 
	3.01 
	1.18 
	127 (9.4%) 
	338 (24.9%) 
	414 (30.6%) 
	221 (16.3%) 
	178 (13.1%) 
	77 (5.7%) 

	35. Students help plan our school activities. 
	1353 
	3.55 
	0.94 
	151 (11.2%) 
	619 (45.8%) 
	365 (27.0%) 
	101 (7.5%) 
	54 (4.0%) 
	63 (4.7%) 

	36. I have an opportunity to participate in the activities that interest me (e.g., clubs, sports, music). 
	1352 
	3.85 
	0.98 
	332 (24.6%) 
	624 (46.2%) 
	254 (18.8%) 
	63 (4.7%) 
	51 (3.8%) 
	28 (2.1%) 

	37. I am satisfied with the quality of our school's student activities. 
	1353 
	3.41 
	0.98 
	146 (10.8%) 
	506 (37.4%) 
	466 (34.4%) 
	132 (9.8%) 
	66 (4.9%) 
	37 (2.7%) 

	38. School rules are clearly communicated to students. 
	1350 
	3.46 
	0.99 
	172 (12.7%) 
	509 (37.7%) 
	450 (33.3%) 
	118 (8.7%) 
	65 (4.8%) 
	36 (2.7%) 

	39. Our school uses technology to provide students with information about our school. 
	1353 
	3.44 
	1.00 
	154 (11.4%) 
	536 (39.6%) 
	403 (29.8%) 
	146 (10.8%) 
	64 (4.7%) 
	50 (3.7%) 

	40. My family members feel welcome at my school. 
	1357 
	3.54 
	0.97 
	193 (14.2%) 
	509 (37.5%) 
	435 (32.1%) 
	86 (6.3%) 
	56 (4.1%) 
	78 (5.7%) 

	TOTALS: 
	
	3.47 
	1.04 
	(13.5%) 
	(38.4%) 
	(29.4%) 
	(9.2%) 
	(5.6%) 
	(3.9%) 

	COMPOSITE: 
	
	3.45 
	1.07 
	(14.8%) 
	(36.9%) 
	(29.8%) 
	(9.9%) 
	(6.2%) 
	(2.4%) 


John Marshall High School : Student Opinion Inventory 

Total Number of Respondents: 1382 

Demographic Items 
Gender
Male 632 (45.7%) Female 697 (50.4%) No Response 53 (3.8%) 

Ethnicity (select only one)
African-American 33 (2.4%) Asian/Pacific Islander 221 (16.0%) Hispanic 842 (60.9%) Multi-Racial 52 (3.8%) Native American 5 (0.4%) White 78 (5.6%) Other 97 (7.0%) No Response 54 (3.9%) 

Current Grade in School
5th 0 (0.0%) 6th 0 (0.0%) 7th 0 (0.0%) 8th 0 (0.0%) 9th 354 (25.6%) 10th 316 (22.9%) 11th 314 (22.7%) 12th 346 (25.0%) 13+ 3 (0.2%) No Response 49 (3.5%) 

Additional Demographic Item 97
Yes 2 (0.1%) No Response 1380 (99.9%) 

John Marshall High School : Teacher Opinion Inventory

Total Number of Respondents: 52

	Number

of Responses
	Avg
	Standard Deviation
	Strongly Agree (5)
	Agree (4)
	Neutral (3)
	Disagree (2)
	Strongly Disagree (2)
	Do Not Know/Not Applicable 


	Quality of the Instructional Program 
	N 
	Avg 
	SD 
	SA N(%) 
	A N(%) 
	N N(%) 
	D N(%) 
	SD N(%) 
	NA N(%) 

	1. 
	The education offered to students at our school is of high 
	51 
	3.80 
	0.87 
	9 (17.6%) 
	29 (56.9%) 
	7 (13.7%) 
	6 (11.8%) 
	0 (0.0%) 
	0 (0.0%) 

	
	quality. 
	
	
	
	
	
	
	
	
	

	2. 
	The curriculum at our school is based on clearly defined 
	51 
	3.88 
	0.92 
	12 (23.5%) 
	25 (49.0%) 
	9 (17.6%) 
	3 (5.9%) 
	1 (2.0%) 
	1 (2.0%) 

	
	learning standards. 
	
	
	
	
	
	
	
	
	

	3. 
	Our school is doing a good job teaching language arts 
	51 
	3.67 
	0.82 
	6 (11.8%) 
	26 (51.0%) 
	16 (31.4%) 
	2 (3.9%) 
	1 (2.0%) 
	0 (0.0%) 

	
	(reading, writing, speaking, listening). 
	
	
	
	
	
	
	
	
	

	4. 
	Our school is doing a good job teaching mathematics. 
	51 
	3.18 
	1.01 
	3 (5.9%) 
	18 (35.3%) 
	16 (31.4%) 
	9 (17.6%) 
	3 (5.9%) 
	2 (3.9%) 

	5. 
	Our school is doing a good job teaching science. 
	51 
	3.61 
	0.81 
	4 (7.8%) 
	27 (52.9%) 
	14 (27.5%) 
	3 (5.9%) 
	1 (2.0%) 
	2 (3.9%) 

	6. 
	Our school is doing a good job teaching social studies. 
	51 
	3.73 
	0.70 
	6 (11.8%) 
	25 (49.0%) 
	17 (33.3%) 
	1 (2.0%) 
	0 (0.0%) 
	2 (3.9%) 

	7. 
	Our school is doing a good job teaching fine arts (music, 
	51 
	3.80 
	1.01 
	13 (25.5%) 
	20 (39.2%) 
	13 (25.5%) 
	2 (3.9%) 
	2 (3.9%) 
	1 (2.0%) 

	
	visual arts, dance, drama). 
	
	
	
	
	
	
	
	
	

	8. 
	Our school is doing a good job teaching physical education. 
	51 
	3.65 
	0.86 
	5 (9.8%) 
	26 (51.0%) 
	14 (27.5%) 
	1 (2.0%) 
	2 (3.9%) 
	3 (5.9%) 

	9. 
	Our school is doing a good job teaching health education. 
	51 
	3.61 
	0.76 
	4 (7.8%) 
	26 (51.0%) 
	15 (29.4%) 
	4 (7.8%) 
	0 (0.0%) 
	2 (3.9%) 

	10. 
	Our school is doing a good job teaching foreign languages. 
	51 
	3.58 
	0.88 
	5 (9.8%) 
	25 (49.0%) 
	16 (31.4%) 
	2 (3.9%) 
	2 (3.9%) 
	1 (2.0%) 

	11. 
	Our school is doing a good job teaching career/vocational 
	50 
	3.02 
	1.18 
	4 (8.0%) 
	14 (28.0%) 
	16 (32.0%) 
	7 (14.0%) 
	7 (14.0%) 
	2 (4.0%) 

	
	education. 
	
	
	
	
	
	
	
	
	

	12. 
	Our school is preparing students to deal with issues and 
	51 
	2.88 
	1.18 
	1 (2.0%) 
	20 (39.2%) 
	11 (21.6%) 
	10 (19.6%) 
	9 (17.6%) 
	0 (0.0%) 

	
	problems they will face in the future. 
	
	
	
	
	
	
	
	
	

	13. 
	Students see a relationship between what they are studying 
	51 
	2.88 
	1.00 
	2 (3.9%) 
	12 (23.5%) 
	18 (35.3%) 
	14 (27.5%) 
	4 (7.8%) 
	1 (2.0%) 

	
	and their everyday lives. 
	
	
	
	
	
	
	
	
	

	14. 
	Teachers use a variety of teaching strategies and learning 
	51 
	4.04 
	0.72 
	12 (23.5%) 
	31 (60.8%) 
	6 (11.8%) 
	2 (3.9%) 
	0 (0.0%) 
	0 (0.0%) 

	
	activities to help students learn. 
	
	
	
	
	
	
	
	
	

	15. 
	Teachers provide instructional activities that involve 
	50 
	3.86 
	0.81 
	9 (18.0%) 
	29 (58.0%) 
	8 (16.0%) 
	4 (8.0%) 
	0 (0.0%) 
	0 (0.0%) 

	
	students in their learning. 
	
	
	
	
	
	
	
	
	

	16. 
	Teachers collaboratively develop instructional activities to 
	51 
	3.39 
	1.08 
	5 (9.8%) 
	23 (45.1%) 
	10 (19.6%) 
	8 (15.7%) 
	3 (5.9%) 
	2 (3.9%) 

	
	help students learn across different subject areas. 
	
	
	
	
	
	
	
	
	

	17. 
	Teachers hold high expectations for student learning. 
	51 
	3.54 
	0.97 
	5 (9.8%) 
	27 (52.9%) 
	10 (19.6%) 
	6 (11.8%) 
	2 (3.9%) 
	1 (2.0%) 

	18. 
	Students are motivated to do their best work. 
	45 
	2.47 
	1.08 
	1 (2.2%) 
	9 (20.0%) 
	8 (17.8%) 
	19 (42.2%) 
	8 (17.8%) 
	0 (0.0%) 

	19. 
	Teachers provide a reasonable and appropriate amount of 
	49 
	3.55 
	0.85 
	2 (4.1%) 
	29 (59.2%) 
	11 (22.4%) 
	3 (6.1%) 
	2 (4.1%) 
	2 (4.1%) 

	
	homework to help students succeed in their studies. 
	
	
	
	
	
	
	
	
	

	
	TOTALS: 
	
	3.49 
	1.00 
	(11.3%) 
	(46.0%) 
	(24.5%) 
	(11.1%) 
	(4.9%) 
	(2.3%) 


John Marshall High School : Teacher Opinion Inventory Total Number of Respondents: 52 

	Support for Student Learning 
	N 
	Avg 
	SD 
	SA N(%) 
	A N(%) 
	N N(%) 
	D N(%) 
	SD N(%) 
	NA N(%) 

	20. In addition to written tests, students are provided with a variety of ways to show their learning (e.g., projects, presentations, portfolios). 

21. Teachers are willing to give students individual help outside of class time. 

22. Students who are struggling receive additional support. 

23. Our school encourages the use of school and community resources (library, Internet, and service organizations) to help students with their schoolwork. 

24. Our school offers learning opportunities that support the full range of student abilities. 

25. Our school recognizes the achievements of students for all types of accomplishments. 

26. Effective procedures are in place to support my communication with parents. 

27. In our school, students have access to a variety of resources to help them succeed in their learning, such as technology, media centers, and libraries. 

28. Up-to-date computers and other technologies are used in our school to help students learn. 

29. Our school provides teaching materials and supplies that are current and in good condition. 

30. Our school's facilities are adequate to support students' learning needs. 

TOTALS: 
	50

50 

50 

49 

50 

50 

50 

50 

50

49 

50


	4.04 

3.69 

3.86 

3.52 

3.68 

3.42 

3.14 

3.74 

3.02 

3.10 

2.90 

3.47
	0.81 

0.92 

0.81 

1.03 

0.94 

1.07 

1.07 

0.99 

1.24 

1.14 

1.23 

1.08
	12 (24.0%) 

8 (16.0%) 

9 (18.0%) 

5 (10.2%) 

8 (16.0%) 

5 (10.0%) 

2 (4.0%) 

9 (18.0%) 

5 (10.0%) 

4 (8.2%) 

2 (4.0%) 

(12.6%) 
	32 (64.0%) 

24 (48.0%)

28 (56.0%) 

26 (53.1%) 

26 (52.0%) 

25 (50.0%) 

21 (42.0%) 

27 (54.0%) 

16 (32.0%) 

19 (38.8%) 

20 (40.0%) 

(48.2%) 
	3 (6.0%) 

12 (24.0%) 

11 (22.0%) 

9 (18.4%) 

8 (16.0%) 

9 (18.0%) 

14 (28.0%) 

8 (16.0%) 

11 (22.0%) 

7 (14.3%) 

8 (16.0%) 

(18.2%) 
	2 (4.0%) 

4 (8.0%) 

1 (2.0%) 

5 (10.2%) 

8 (16.0%) 

8 (16.0%) 

8 (16.0%) 

4 (8.0%) 

11 (22.0%) 

16 (32.7%) 

11 (22.0%) 

(14.2%) 
	1 (2.0%) 

1 (2.0%) 

1 (2.0%) 

3 (6.1%) 

0 (0.0%) 

3 (6.0%) 

5 (10.0%) 

2 (4.0%) 

7 (14.0%) 

3 (6.1%) 

9 (18.0%) 

(6.4%) 
	0 (0.0%) 

1 (2.0%) 

0 (0.0%) 

1 (2.0%) 

0 (0.0%) 

0 (0.0%) 

0 (0.0%)

0 (0.0%) 

0 (0.0%) 

0 (0.0%) 

0 (0.0%) 

(0.4%) 

	School Climate/Environment for Learning 
	N 
	Avg 
	SD 
	SA N(%) 
	A N(%) 
	N N(%) 
	D N(%) 
	SD N(%) 
	NA N(%) 

	31. Class sizes at our school are appropriate for effective learning. 

32. All students and staff at our school are treated with respect, regardless of race, religion, or gender. 

33. Students are respectful of school and community property. 

34. Cheating is strongly discouraged at our school. 

35. Adequate security measures are in place at our school. 

36. School rules apply equally to all students. 

37. Our school provides a safe and orderly environment for learning. 

38. Substance abuse (e.g., drug/alcohol) is not a problem at our school. 

39. There are no problems with bullies at our school. 

40. School discipline is appropriately maintained at our school. 

41. Our students' family members feel welcome in our school. 

42. For the most part, I am satisfied with our school. 

TOTALS: 
	51 

51 

51 

50 

51 

51 

51 

51 

51 

51 

51 

51 
	2.02 

2.86 

2.25 

3.00 

2.24 

2.43 

2.63 

1.90 

1.98 

1.84 

3.43 

3.16 

2.47 
	1.22 

1.36 

1.09 

1.26 

1.14 

1.28 

1.08 

0.98 

0.95 

1.01 

0.78 

1.05 

1.21 
	1 (2.0%) 

5 (9.8%) 

1 (2.0%) 

5 (10.0%) 

0 (0.0%) 

2 (3.9%) 

0 (0.0%) 

0 (0.0%) 

0 (0.0%) 

0 (0.0%) 

2 (3.9%) 

2 (3.9%) 

 (2.9%) 
	9 (17.6%) 

16 (31.4%) 

8 (15.7%) 

16 (32.0%) 

10 (19.6%) 

12 (23.5%) 

15 (29.4%) 

4 (7.8%) 

5 (9.8%) 

6 (11.8%) 

22 (43.1%) 

23 (45.1%) 

 (23.9%) 
	5 (9.8%) 

9 (17.6%) 

8 (15.7%) 

11 (22.0%) 

10 (19.6%) 

9 (17.6%) 

10 (19.6%) 

9 (17.6%) 

6 (11.8%) 

4 (7.8%) 

16 (31.4%) 

10 (19.6%) 

 (17.5%) 
	11 (21.6%) 

9 (17.6%) 

20 (39.2%) 

10 (20.0%) 

13 (25.5%) 

11 (21.6%) 

18 (35.3%) 

14 (27.5%) 

21 (41.2%) 

17 (33.3%) 

6 (11.8%) 

13 (25.5%) 

 (26.7%) 
	25 (49.0%) 

12 (23.5%) 

14 (27.5%) 

8 (16.0%) 

18 (35.3%) 

17 (33.3%) 

8 (15.7%) 

22 (43.1%) 

17 (33.3%) 

24 (47.1%) 

0 (0.0%) 

3 (5.9%) 

 (27.5%) 
	0 (0.0%) 

0 (0.0%) 

0 (0.0%) 

0 (0.0%) 

0 (0.0%) 

0 (0.0%) 

0 (0.0%) 

2 (3.9%) 

2 (3.9%) 

0 (0.0%) 

5 (9.8%) 

0 (0.0%) 

 (1.5%) 


John Marshall High School : Teacher Opinion Inventory Total Number of Respondents: 52 

	School Organization and Administration 
	N 
	Avg 
	SD 
	SA N(%) 
	A N(%) 
	N N(%) 
	D N(%) 
	SD N(%) 
	NA N(%) 

	43. Our school has a clear mission and goals that provide our staff with a common purpose and sense of direction. 
	51 
	2.90 
	1.28 
	3 (5.9%) 
	20 (39.2%) 
	7 (13.7%) 
	11 (21.6%) 
	10 (19.6%) 
	0 (0.0%) 

	44. Our school is committed to continuous improvement focused on improving student learning. 
	50 
	3.36 
	1.17 
	6 (12.0%) 
	23 (46.0%) 
	9 (18.0%) 
	7 (14.0%) 
	5 (10.0%) 
	0 (0.0%) 

	45. A culture of accountability is evident in our school. 
	49 
	2.47 
	1.24 
	3 (6.1%) 
	8 (16.3%) 
	12 (24.5%) 
	12 (24.5%) 
	14 (28.6%) 
	0 (0.0%) 

	46. Our school uses data and research to make informed decisions. 
	51 
	3.12 
	1.09 
	4 (7.8%) 
	15 (29.4%) 
	18 (35.3%) 
	7 (13.7%) 
	5 (9.8%) 
	2 (3.9%) 

	47. The expenditure of funds is aligned with our school's goals and priorities. 
	49 
	2.83 
	1.25 
	3 (6.1%) 
	13 (26.5%) 
	13 (26.5%) 
	7 (14.3%) 
	10 (20.4%) 
	3 (6.1%) 

	48. Teachers are involved in making important decisions that impact the quality of the teaching and learning process. 
	49 
	2.69 
	1.34 
	2 (4.1%) 
	17 (34.7%) 
	7 (14.3%) 
	8 (16.3%) 
	14 (28.6%) 
	1 (2.0%) 

	49. Positive working relationships between teachers and administrators are supported in our school through mutual respect and effective communication. 
	50 
	2.21 
	1.18 
	0 (0.0%) 
	11 (22.0%) 
	6 (12.0%) 
	13 (26.0%) 
	18 (36.0%) 
	2 (4.0%) 

	50. The administration of our school provides teachers with adequate support. 
	50 
	2.26 
	1.16 
	0 (0.0%) 
	10 (20.0%) 
	11 (22.0%) 
	11 (22.0%) 
	18 (36.0%) 
	0 (0.0%) 

	TOTALS: 
	
	2.73 
	1.27 
	(5.3%) 
	(29.3%) 
	(20.8%) 
	(19.0%) 
	(23.6%) 
	(2.0%) 

	COMPOSITE: 
	
	3.12 
	1.21 
	(8.6%) 
	(38.5%) 
	(20.9%) 
	(16.8%) 
	(13.7%) 
	(1.6%) 


John Marshall High School : Teacher Opinion Inventory 

Total Number of Respondents: 52 

Demographic Items 
Gender
Male 20 (38.5%) Female 28 (53.8%) No Response 4 (7.7%) 

Ethnicity (select only one)
African-American 0 (0.0%) Asian/Pacific Islander 4 (7.7%) Hispanic 9 (17.3%) Multi-Racial 0 (0.0%) Native American 0 (0.0%) White 28 (53.8%) Other 5 (9.6%) No Response 6 (11.5%) 

Role
Support Staff 0 (0.0%) Teacher 48 (92.3%) Administrator 0 (0.0%) Other 1 (1.9%) No Response 3 (5.8%) 

Experience Level
Less than 1 year 1 (1.9%) 1 - 3 years 6 (11.5%) 4 - 10 years 13 (25.0%) 11 - 20 years 18 (34.6%) More than 20 years 10 (19.2%) No Response 4 (7.7%) 

	
	
	Active Club and Organization List for 2008/2009
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	Club
	
	
	Description
	
	Advisor
	Room 
	Track

	Academic Decathlon Team
	10 tests of academic strength/District /State 
	 
	Mr. L.Welch
	352/351
	July-May

	 
	National Competition.
	
	
	 
	 
	 
	 

	Art Club
	For students who are interested in supporting and participating in the visual arts.
	 
	Ms. S.Heffler
	130
	C

	 
	
	 
	Ms. D. Lee
	 
	A

	(ASA) Armenian Students
	Learn about the culture and traditions of Armenia
	Mrs. K.Tserunyan
	409
	B

	Association
	 
	 
	 
	 
	 
	 
	 
	 

	Asian Club
	Learn about the cultures of different Asian Countries
	Mr. M.Moy
	401
	A

	Bicycle Club
	For those who enjoy bicycles.
	 
	 
	Mr. P. Jeffries
	525
	A

	Beta Club
	Honorary service society; nation-wide club
	 
	Mr.R.Zwick
	355
	A

	Bible Club
	Students meet for fellowship and to study the Bible
	Mrs. M.Nagaishi
	702
	C

	BIP Club
	Bengali, Indian, Pakistani Club; culture & traditions
	Mr. B.Andrews
	727
	B/C

	Blue Tide
	Student newspaper and class.
	 
	 
	Ms. E.Bush
	205
	C

	C-Cap
	Careers in the Culinary Arts Program.
	 
	Ms.A. Phillips
	153
	A

	CHS
	California Honor Society; for students with mostly
	Ms.S.Kaiser
	605
	A

	 
	Es in Work Habits and Cooperation
	 
	 
	 
	 

	Choir
	Learn to sing and perform.
	
	
	Ms. S.Lee
	603/600
	B

	CSF
	California Scholastic Federation; for students
	 
	Ms. S.Kaiser
	605
	Year Rd.

	 
	with mostly As and Bs
	 
	 
	 
	 
	 

	Computer Club
	To reach out to people interested in the computer
	Mr. Zanotti
	201
	A

	 
	industry under the general term of technology.
	 
	 
	 
	 

	Current Interest Events
	Recognizing the importance of the awareness 
	
	Mr. P. Chase
	506
	A

	 
	of current events.
	
	
	
	 
	 
	 

	Economics Club
	Study of current economic affairs.
	 
	 
	Mr. M. Jones
	523
	A

	FAD (fight against disease)
	Explore medical research and aid to the ill.
	 
	Ms. A. Morrison
	252
	A

	Filipino Club
	Learn about the culture & traditions of the people 
	Mr. Lazarte-Amado
	526
	C

	 
	of the Philippines
	 
	 
	 
	 
	 
	 

	French Club
	Learn about France and the French Culture.
	 
	Ms. S.Carjan
	504
	C

	Freshmen Activities 
	Plan activities for the Freshman class
	 
	Mrs. Lee-Ramirez
	B/G
	Year Rd.

	Committee.
	 
	 
	 
	 
	 
	Mr. Cook
	 
	 

	Habitat for Humanity
	Help build homes for the homeless.
	 
	Ms.M. Merrifield
	505
	C

	Instant Novel Club
	Write a novel while improving writing skills.
	 
	Mr. Farley
	406
	C

	International Foods
	Explore diverse cultures while preparing exotic foods.
	Mrs. Fundukian
	601
	A

	Jewish Student Union
	Learn about the Jewish Culture.
	 
	 
	Ms. J.Diamond
	160
	A

	Junior Activities Com
	Plan activities for the Junior class
	 
	 
	Mrs. Lee-Ramirez
	B/G
	Year Rd.

	 
	 
	 
	 
	 
	 
	Mr. Cook
	 
	 

	Key Club
	A national service organization; students do
	 
	Mr. K.Nagaishi
	409
	Year Rd.

	 
	community service
	 
	 
	 
	 
	 
	 

	Knitting Club
	Learn the art of Knitting.
	 
	 
	Ms. S. Kaiser
	604
	A

	Korean Club
	Learn about the Korean Culture.
	 
	 
	Ms. S.Lee-Park
	801
	A

	Math Club
	To encourage the application of math in daily life.
	Ms. J.Novik
	306
	C

	M.E.L.C.H.U.
	Movimiento Estudiantil de Latinos & Chicanos
	 
	Mr. D.Gonzales
	401
	C

	 
	Unidos; students learn about Latino culture
	 
	Mr. B. Lalinde
	406
	A

	Mentor Club
	A club for GEAR UP mentors; students who help  
	Ms. Holland
	Oral 
	Year Rd.

	 
	9th graders new to the school
	 
	 
	Ms. T.Torres
	Arts 
	A

	Multimedia Club
	For those interested in multimedia entertainment and the arts.
	Mr. B. Wilson
	M/C
	C

	National Honor Society
	National Club to promote scholarship and service.
	Ms. Brownell
	253
	A

	NFL
	Marshall chapter of the National Forensic League;
	Mr. A.Vasquez
	B/D
	Year Rd.

	 
	students compete in speech tournaments with 
	 
	 
	 
	 

	 
	original or interpretive selections or debate
	 
	 
	 
	 

	Poetry Club
	Club to promote the written and spoken word.
	 
	Mr. Lazarte-Amado
	526
	C

	Photography Club
	For those who enjoy & appreciate photography
	 
	Ms. D. Lee
	130
	A

	PAWS Club
	To raise awareness of animal abuse.
	 
	Ms. K Szilagyi
	150
	C

	Rubik's Club
	Have fun with all types of puzzles.
	 
	 
	Mr. D. Dandridge
	616
	B

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	Active Club and Organization List for 2008/2009
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	STARS Academy Student
	Provides interaction with industry professionals
	 
	Ms. Fierro
	255
	A

	Shakespeare Club
	Learn to appreciate Literature.
	 
	 
	Mr. R. Zwick
	355
	A

	S.T.U.D.E.N.T.S
	Students United Defending Educational Needs Through self-Awareness
	Ms. B. Fierro
	728
	A

	Students in Fashion
	Students discuss fashion trends & Careers
	 
	Ms. Toscano
	154
	B

	Science Club
	Club for students interested in Science 
	 
	Mr. D.Gonzales
	401
	C

	Senior Planning Board
	Plan activities for the Senior Class
	 
	 
	Mrs. Lee-Ramirez
	B/G
	Year Rd.

	 
	 
	 
	 
	 
	 
	Mr. Cook
	 
	 

	Sophomore Activities Committee
	Plan activities for the Sophomore Class
	 
	Mrs. Lee-Ramirez
	B/G
	Year Rd.

	 
	 
	 
	 
	 
	 
	Mr. Cook
	 
	 

	SRLA
	Students Run Los Angeles; the group runs
	Ms. L.Hom
	P.E.
	Sept-

	 
	to prepare for the Los Angeles Marathon in March
	 
	 
	March

	Stephanie Meyer Book Club
	To read a couple of substantial novels written by a  new author
	 
	Mrs. Morrison
	252
	 

	Student Council/Leadership
	Class composed of all elected Student Body & Class officers.
	Mr. Cook
	B/G
	Year Rd.

	
	
	
	
	
	
	
	
	


CRITICAL ACADEMIC NEEDS 

of John Marshall High School
Implications of Data with Respect to Student Performance

The data on student grades and summative exams shows that there is a significant achievement gap between English Learners (EL) and the general school population.  Over 97% of our EL students are not meeting the California Standards Test (CSTs) in all subject areas.  Another area of concern is the significant academic gap between new immigrant ELs (students who have been enrolled in the EL program less than five years) and long term ELs (students who have been in the EL program for more than five years).  

Another area of concern is with our students’ performance in math.  The data indicates that, on average, 93% of our students are not meeting CSTs standards in Algebra and Geometry.  The final critical area of need identified is the low graduation rates.  The two main factors that potentially influence our low rates are high failure rates in all subject areas and a school culture that promotes re-taking of courses. 

To improve student academic achievement the Marshall faculty has worked diligently to align curriculum to the California State Content Standards.  Moreover, to strengthen student achievement, teachers are implementing varied forms of instruction including differentiated instruction, constructivist pedagogy, and methodology that challenges and engages students.

Critical Academic Needs Selected

After reviewing the data with the leadership team, discussing the findings with SLC lead teachers, and considering the input of the faculty, three critical academic needs were identified.  The faculty will continue to review, discuss, and find ways to address these issues to help the students at Marshall meet the California State Content Standards and strengthen their academic skills.

Critical Academic Need #1:  Academic Achievement of English Learners

We identified two areas we need to directly address within the English Learners population; in particular, we need to focus on the academic progress of our short-term and long-term English Learners. As evidenced by the data, we have deduced that our short-term learners are having difficulty with language comprehension and mastery.  In response, we have continued to incorporate academic vocabulary within our curriculum to help students understand and appropriately utilize overall English language skills.  Teachers are also using varied Specially Designed Academic Instruction in English (SDAIE) techniques to help students strengthen their academic proficiency.  Students are offered the opportunity to attend our Extended Learning Academy program on Saturday to receive added assistance in English and math skills that emphasize test-taking aptitude. 

For students who are identified as long-term English Learners we acknowledge that their academic performance is not correlated to their understanding of English or academic potential.  Rather, long-term English Learners have shown evidence of disengagement or a disconnection to academics.  To stimulate learning, some teachers use varied instructional strategies that connect the curriculum to student understanding using background knowledge and practical application which encourages our students to continue their studies with interest.

To build stronger academic communities, many of the SLCs at Marshall have organized advisories that meet with students individually and in small groups to discuss their academic and social progress at Marshall.  We feel that the advisories will allow teachers to identify specific needs that many English Learners have that may not be addressed in the general classroom.  Advisories, moreover, will enable teachers to communicate with each other and address issues that may arise.
Critical Academic Need #2 Academic Achievements in Mathematics

The math scores for Marshall students demonstrate that our students are not performing at the basic level on most math standardized exams.  On the CST, more than 93% of our students are not meeting the standards.  Our students need the basic computational skills in order to progress with mastery at higher math levels.  We therefore acknowledge that our math curriculum and instruction should be reviewed and aligned to California State Content Standards. 

Our math coaches are working directly with math teachers to use research-based classroom pedagogy and methodology that will improve students’ critical thinking and problem solving skills.  Math teachers are utilizing the district benchmark examinations to identify where students are falling behind or not comprehending math curriculum.  With this data, teachers can review, tutor, and reinforce areas of weakness before moving on to more advanced lessons.  Some math teachers have attended conferences through UCLA and LAUSD to improve the presentation and instruction of math. 

Critical Academic Need #3 Low Graduation Rates

On average 71% of Marshall students graduate on time.  We are proud that many of our students attend post-secondary institutions in preparation for their future.  Nevertheless, we also believe that we need to focus attention on students who decide not graduate from Marshall.  

The 2005-06 class graduated 681 students; however, over the course of four years 278 students dropped out of school.  The drop out rate was due in part to the implementation of CAHSEE requirements.  To work with our students’ fears, lack of testing skills, and to improve content knowledge, the Extended Learning Academy (ELA) along with CAHSEE preparation courses were made available to students who performed poorly on the CAHSEE.  These courses offer remediation in English and math curriculum and test taking competence.   

The 2006-07 data shows that 755 students graduated and 236 students dropped out which is a 5% increase in our graduation rate.  However, a disturbing trend of seniors dropping out continues:  in 2006-07 140 seniors dropped out and in 2005-06 111 seniors dropped out compared to the 41 seniors who dropped out in 2004-05. In an attempt to isolate factors that prevent students from graduating on time we are actively investigating the variables which impact the graduation rate by contacting each of the students who left Marshall High School in their senior year

Further analysis of graduation data is necessary to distinguish the factors contributing to the dropout rate at each grade level. We want to connect how transiency, low academic skills, and socioeconomic status affect our graduation rates.  With this information we will be able to employ intervention or assistance programs that will encourage, inspire, and support our students as they continue their academic endeavors.

Critical Academic Need #1:  Academic Achievement of English Learners
· Is there a significant difference between the achievement of our long- term English Learners and our short- term English Learners?

· What can we do to best serve the academic needs of our long-term English Learners?

· How do we reengage our long-term English Learners?

· Are we currently serving the academic needs of our short-term English Learners?

· How significant is the lack of academic vocabulary and low reading levels in the academic achievement of our English Learners in both literacy and numeracy?

· How effective are SDAIE techniques for all our English Learners? 

Critical Academic Need #2:  Academic Achievement in Mathematics
· How significant is the lack of basic computational skills in math achievement?

· How significant is the lack of academic vocabulary and reading comprehension in math achievement?

· How significant is the lack of test taking skills in math achievement?

· How closely is the math curriculum aligned to the State Standards?

· Is there an alignment of classroom instructional strategies across the math department?

Critical Academic Need #3:  Low Graduation Rate
· How effective will the personalization of SLCs be in retaining students?

· Why are students dropping out? 

· How much of an effect does transiency have on our graduation rate?

· To what extent do low academic skills affect our graduation rate?

· What can we do to mitigate the cumulative effects of continual failure?

· How does the socioeconomic status or ethnicity affect our graduation rate?
· To what extent do students perceive the importance of a high school diploma?
PROGRESS REPORT

I. Significant Changes Since the Last WASC Visit

We have experienced significant changes in student population, structure, and staffing.  Our student population has decreased by approximately 500 students due to the opening of new high schools, district-wide decline in student enrollment, and the change in school policy regarding permits.  In spite of the decline in enrollment we remain on a year-round, multi-track calendar. We have made a transition from a comprehensive high school to a complex of smaller learning communities as part of a district-wide reform movement.  With the decline of student enrollment, approximately 16 faculty members were displaced. Also, after losing a long tenured principal to retirement, we now have a new principal and several new assistant principals.  Consequently, we are in a challenging period of transition.

Several curricular changes have had a significant impact on the delivery of instruction.  Perhaps the most significant change has been the implementation of general education/Resource Specialist Program (RSP) collaboratives.  Mandated curriculums in English and ESL have also been implemented.  In math, teachers are being trained to utilize new instructional strategies through the Pearson Solutions program.  Advanced Physical Science has been replaced by Integrated Coordinated Science to align with the CST. Teachers who teach Advanced Placement courses must attend AP certification training.  The Service Learning graduation requirement has been integrated into the Social Studies classes, and we are continuing to respond to District policy that all high school students meet A-G requirements for high school graduation.   

There have also been changes in assessment practices.  In an effort to measure students’ progress toward meeting the standards tested by the CSTs, periodic benchmark assessments are administered in the four core academic subjects. An increasing number of teachers use data to guide instruction.  Students are also subject to the requirements of the California Physical Fitness Test.  The most important change in assessment has been the implementation of the CAHSEE requirement for graduation.  The latest change to CAHSEE mandates is the Valenzuela Consent Decree which states “Pupils, including English learners, who have not passed one or both parts of the high school exit examination (CAHSEE) by the end of the twelfth grade, are to be provided the opportunities to receive intensive instruction and services for up to two consecutive academic years after the completion of grade twelve.” 

To improve passing rates on the CAHSEE and as part of NCLB requirements, the district implemented The Extended Learning Program.  Another support system in place to reduce the student dropout rate is the Diploma Project Advisor (DPA).  In compliance with AB1802, 10th grade students and their parents take part in individualized counseling sessions.  The GEARUP Program, which is on its third grant, currently serves our 10th graders to increase the number of traditionally underserved students who will attend post-secondary educational institutions.  

In 2006 Marshall exited Program Improvement (PI) status and entered the School Assessment and Intervention Team Program (SAIT), necessitating corrective actions in English, math, and special education.  English and math teachers received professional development in textbooks adoption and usage to address the state content standards.  Special Education resource teachers shifted to a collaborative setting providing English and math instruction and support in general education classes.  The SAIT corrective action plan called for the addition of a Special Education Coordinator position to monitor the timely completion of Individualized Education Plans (IEPs) and 504 plans, and to support the RSP Collaborative Teams.

The Williams Consent Decree requires that each student, including English Learners, has standards-aligned textbook or instructional materials, or both, to use in class and to take home.  

II. Implementation and Monitoring of the School Plan 

After the last accreditation process and upon recommendations from the visiting committee, the accreditation school-wide action plan was distributed and reviewed by all stakeholders.  We then aligned our Single Plan for Student Achievement with our accreditation report which continues to be monitored by the SSC.  In addition, we were a SAIT monitored school.  In 2007 we completed the components of the SAIT corrective action plan and improved our API score, which enabled us to successfully exit the SAIT program.  Both plans and the SAIT program were implemented and monitored by district personnel, outside evaluators, administrators, the leadership team, faculty, staff, students, and parents.  All the annual progress reports, including the third year report, were prepared by collaboration of all stakeholders.

III. Accomplishment of Each School-wide Action Plan Section

1. Implement and establish a standards-based educational system at JMHS with a schoolwide focus on pupil literacy and overall student achievement.

In a continuous effort to align Marshall’s curriculum to state content standards the Data Team, departments, and SLCs use a variety of disaggregated data to align instruction.  Core department meetings were conducted to determine information that teachers needed in order to address every child’s academic needs, and teachers participated in numerous professional development trainings.  The most successful and widely attended were the backwards planning trainings.  The literacy coaches planned and facilitated these workshops during teachers’ off-track time for a three year period.  During these workshops, teachers analyzed content standards and created lessons using and sharing best practices to strengthen instruction.  Moreover, the science department utilized the CST and periodic assessment data to align the curriculum and identify “focus standards” in each science discipline.  The English department attended District provided professional development workshops that focused on curriculum developed by the Institute for Learning (IFL) and California State University.  Our ESL teachers attended training to use High Point curriculum.  Members of both English and math departments attended specialized training to utilize the adopted textbooks as part of their instruction.  

We implemented Professional Learning Communities, a community of teachers that created an environment that fostered risk taking and self-evaluation leading to effective and meaningful instruction.  The most powerful tool used was lesson study.  

Teachers have also received training in instructional strategies to improve student achievement, including Jane Schaffer Writing Process, Kate Kineslla Academic Vocabulary, Shared Inquiry, and Reciprocal Teaching.  To assist our English Learners, teachers have also received training in SDAIE strategies.  

2. Establish a comprehensive long-range plan to improve student achievement that encompasses the K-12 JMHS community.

We continue our efforts to strengthen and improve student academic achievement through a myriad of activities.  In response to WASC recommendations the Leadership Team, previously known as the Curriculum Council, continues to be the guiding force in articulating and implementing the academic goals of Marshall High School.  Within each SLC we practice vertical teaming in the preparation and the delivery of instruction.  The GEARUP program monitors the academic progress of the current 10th grade class and provides academic support through tutoring, mentoring, counseling, and post-secondary academic experiences.   Our literacy coach facilitated visits between the high school English faculty and middle school English faculty to continue our dialogue focusing on content standards, curriculum development, and assessments.  To enable our students to reflect on their achievement, the Humanitas program has piloted a student-led conference.  Professional development opportunities have been presented to spur other SLCs to explore this strategy.  Our After School Tutoring has become popular with students who want extra academic support from teachers and college tutors. 
3. Increase parent/community involvement that focuses on support for student academic and personal growth.
We have made an effort to increase parent and community involvement by inviting parents to partner with the school.  The GEARUP program involves parents in conferences and orientation meetings and parent education workshops to inform them about their child’s educational options.  The Gifted Magnet includes parents in orientations, award ceremonies, and a senior night.  As part of our transformation, SLCs diligently work to improve communication and parent involvement though newsletters, orientations, advisories, telephone conversations, and informal receptions after Open House and Back to School Night. We have a school-wide parent newsletter, Marshall Happenings, and a school website where parents, students, and community members can access updated school information.  Campus News, the school’s weekly news broadcast and The Blue Tide, the school’s newspaper, work with the community to increase awareness.  Both forms of journalism empower students to become active members of the school’s sources of information. 

We have a number of programs that involve the community in our students’ education including the Jaime Escalante Math program, the Architecture, Construction, and Engineering (ACE) and the Samahang Pilipino Advancing Community Empowerment (SPACE) programs as well as the Multilingual Career Teaching Academy (MCTA).  The School for Environmental Studies, Humanitas, and the Social Justice Academy have programs to provide student internships in the community.  The School for Environmental Studies (SES) was recently awarded a California Partnership Academy Grant to further this endeavor.  

Our students and parents are surveyed once a year about their academic experiences and how well the school is meeting their needs.  There are two different surveys; one is through the Title I program, and the other is administered by Public Works, an outside evaluator of the U.S. Department of Education grant that assists us in our transformation into SLCs.

Parents are also elected to several important advisory councils, including the Compensatory Education Advisory Council (CEAC), the English Learners Advisory Council (ELAC), the School Site Council (SSC), Shared Decision Making Council (SDM), Smaller Learning Communities Campus Council (SLCCC), and District Advisory Councils (DELAC and DCEAC).   

4. Develop strong leadership that promotes consensus among all stakeholders.

We continue to build strong leadership in all stakeholder groups.  The Principal holds administrative staff meetings once a week to support Assistant Principals in their growth as leaders.  The Administrative staff works with members of the faculty through a monthly Leadership Council (formerly called Curriculum Council), and monthly SLC meetings.  Lead Teachers attend leadership training to promote active participation in varied school-wide decisions.  Through programs offered by the Title I office, parent workshops offer parents an opportunity to make suggestions and become more involved.  Teachers and parents also participate on the various advisory councils to build their leadership skills.  We are beginning to build a group of parent volunteers who provide help in a number of ways during the school day.    In implementing the objective for developing leadership, the priorities have been in the following areas:

· Collaborative leadership and decision making

· Standards-based instruction using research-based strategies

· Decisions made through school priorities supported by data

District-sponsored resources, such as administrative meetings and the AB 75 classes constitute the professional development for administrators.

At the school level, the administrators attended a Professional Learning Communities (PLC) training session and participated in existing PLC groups to learn more about standards-based instruction using research-based strategies.  This process developed group cohesiveness and furthered the relationship between teachers and administrators.  Currently, members of the administrative staff attend the SLCCC meetings and work with SLC lead teachers to discuss and implement school-wide and SLC policy. 

Administrators implemented a data-based decision-making model to address the overall needs of the school.  Program lead teachers are asked to provide data to support their funding requests.  For example, two student service programs – after school tutoring and extended library hours – competed for existing resources.  The program supported by data, in this case student sign-in sheets, was renewed and enhanced.  Administrators also regularly use data to make decisions on enrollment in CAHSEE and other intervention programs.

A key component of strong leadership is communication, which is essential in promoting consensus among faculty, students, parents, and the community.  A communication plan was designed to examine methods of communication, evaluate the effectiveness of these methods, and implement additional methods using existing resources whenever possible.  Currently, the Leadership Team meets to discuss instructional needs of the school and to promote communication among SLC leads, department chairs, coordinators, counselors, and administrators. 

The administrators also adopted a collaborative leadership style that involves certificated and classified staff, students, and parents who wanted to take leadership roles.  Leadership opportunities are available through the various committees:  School Site Council, SLC Task Force, English Learners Advisory Committee, Title One, and Advisory Committee.

IV. Areas of Follow-Up from the Last Full Self Study

In the six years since the last accreditation visit (2003-04), John Marshall High School has continued making major strides in the schoolwide areas for follow up.  The following sections summarize the progress of the implementation and monitoring that address the schoolwide areas of growth. 

1. JMHS teachers, guided by the Data Team, need to refine and increase their use of formative assessment data in order to increase students’ mastery of content standards.
Progress:

A CSR Grant Data Team was formed in 2002 and included the Assessment Coordinator, the Title I Coordinator, and the Assistant Principal responsible for testing. Data was primarily used to target students who were close to passing the CAHSEE and/or moving up to the next band on the California Standards Test (CST).  The priorities were to improve student achievement and test scores and to remove Marshall from program improvement status.    

Having achieved this goal, the Data Team was restructured and its membership was expanded to include representatives from all departments and small learning communities.  The priorities were expanded to include all aspects of student academic needs and best instructional practices.  The Data Team identifies areas of need and makes recommendations to the Leadership Team. 

Marshall provides ninth, tenth, and eleventh grade students the opportunity to take the Preliminary Scholastic Aptitude Test (PSAT) free of charge so they can evaluate the level of their math and verbal skills. 

Data is used to place students into programs such as the Extended Learning Academy for CAHSEE preparation classes in English/Language Arts and in Math, the Required Learning Academy (RLA) for at-risk ninth graders, and the Emergency Immigration Education Program (EIEP) classes for students who were not born in the United States and have been in the country for fewer than three years.  

In addition, professional development on the differentiation of instruction and the use of data to address the EL achievement gap was conducted. The faculty is given EL student data from the CST, CAHSEE, and CELDT, and departments analyze and discuss the implications of this data. PLCs examined data to implement effective differentiated instruction.  The ESL department uses High Point, an English language intervention program, and uses various forms of assessments to monitor student progress towards mastery of English Language Development (ELD) standards.  

2. With the assistance of the Literacy Cadre and coaches, teachers must begin to consistently implement research-based instructional strategies to increase students’ reading comprehension skills.  Department chairs must assist teachers in core classes to work collaboratively to align targeted instruction to the content standards. 

A local district initiated a Literacy Cadre in 2001-2002 at Marshall, which evolved into a cadre that met weekly in January 2003.  There were approximately 18-24 members from core content areas.  Topics included differentiated teaching and lesson studies presented by members.

In their weekly meetings, the Literacy Cadre read and discussed texts regarding differentiated instruction, had demonstration lessons using Specially Designed Academic Instruction in English (SDAIE), and conducted Lesson Studies where teachers were invited to observe a lesson that used formative data and differentiated teaching strategies.

The District Literacy Cadre was restructured and expanded into the four core areas in 2005.  The local district created positions for science lead (SL) teachers in ICS, Biology, and Chemistry during 2005-2006.  These SLs continue to organize, analyze, and align curriculum to Benchmark tests, as well as facilitate best practice discussions for re-teaching focus standards.   

In 2003-2004, the professional development plan focused on standards-based lesson design in skill level groups.  In 2004-2005, the plan consisted of self-selected groups working on California Standards for the Teaching Profession (CSTP).  In 2005-2006 self-selected groups were studying collaboration protocols to prepare for future SLCs, while departmental groups were concentrating on curriculum and instruction.  Standards-based Planning Workshops began in Spring 2003 and continued until 2006 by which time a majority of the faculty had participated. 

Professional Learning Communities consisted of teachers from Math, English, Special Education, Science, Social Studies, and Art.  Seven interdisciplinary teams met weekly during their conference period to discuss a self-selected area of concern.  Group questions included: 

· How do we create classrooms that are challenging yet supportive to help students rise to the challenge? 
· How can we inspire students to be responsible for their learning and be able to self- assess their performance? 

· What can we do differently to intrinsically motivate students? 

· What can we do differently to create a responsible classroom community through engagement and management? 

· What can we do differently to meet the needs of students given external pressures and district expectations? 

· What can we do differently to improve student achievement through differentiated instruction?
Groups used texts supplied by the Literacy Coach to study their area of concern.  Their discussions led to new insights and strategies for the classroom.   The groups then examined student work, videotaped lessons, and created lesson plans with the Tuning Protocol.   

3. Teachers need practice in using data to better understand students’ achievement needs and to select the best instructional practices that will impact student assessment results.

The Academic Coaches, who are also members of the Data Team, have been assisting teachers to vary instructional practices for students who have not demonstrated proficiency.  The Literacy Cadre and Professional Learning Communities (PLCs) began to facilitate the sharing of best practices. As the SLCs develop, the Academic Coaches, the Department Chairs, and SLC lead teachers have taken on the role of facilitating professional development for key skills or content areas. 

District Benchmark Tests are the basis for departmental discussions.  These discussions allow teachers to examine “best practices” for re-teaching focus standards to enhance content mastery for students. 

The science department faculty used professional development time to align the Integrated Coordinated Science (ICS), Biology, and Chemistry curricula to the California science standards being tested by the District Benchmark Tests.  

Teachers who participated in PLCs regularly used the Tuning Protocol (a tool for analyzing work and providing feedback) to examine teacher lessons, student work, District Benchmark data, and videos of teaching to identify best practices.  This method enabled groups to focus on areas of specific need and discuss strategies and insights.

Professional Development Days have been used to discuss best practices, explore differentiation, and evaluate student work from department and SLC perspectives.  Administrators monitor the implementation of standards-based lessons and its focus on pupil literacy. 

The District Benchmark Tests in English, math, and science provide data that helps teachers align their curricula with the California Content Standards.  The district provides Instructional Guides and the school provides time for teachers to collaboratively score the extended response (essay) portion of the test for English.

The Developing Readers and Writers (DRW) and the Extended Learning Academy programs both provided training for teachers in literacy and differentiation of instruction.

Literacy Coaches and a Math Coach were hired on a full-time basis to assist in the implementation of the standards-based instructional system. Their efforts are monitored through logs that are maintained by Local District 4. 

The Los Angeles County Office of Education personnel and Marshall administrators have  evaluated and assessed the progress of these efforts by looking at evidence of standards-based instruction in the classroom.

These included:

· Content standards

· Agendas

· Posted student work

· Student engagement in rigorous tasks

· Use of research-based teaching practices

The administrators maintained a record of their classroom visitations.  Administrators met periodically to discuss the progress of classroom visitations and the evidence of standards-based instruction.  

Progress toward standards-based instruction is continually monitored by administrators, academic coaches, coordinators, department chairs, and SLC lead teachers.  Status reports are summarized and discussed in administrative and Leadership Team meetings to address areas of concern and to develop strategic intervention or amendments to the action plan.

4. The Curriculum Council should organize and ensure that time is provided for interdepartmental collaboration around articulated, effective use of research-based instructional strategies.

The Curriculum Council has became the instructional Leadership Team which includes the SLC Lead teachers and department chairs.  Within each SLC, interdepartmental collaboration around the use of research-based instructional strategies are discussed and then implemented.  
Marshall’s SLCs and other special programs are establishing business partnerships to provide mentorships and internships to students as part of a community base learning.  SLCs also use researched based literacy strategies including cooperative learning, inquiry based instruction, and project based learning to strengthen student academic skills.

5. In a comprehensible format, the distribution of course descriptions should be made available to all students and their parents at registration and upon request.

The Counseling Office has prepared a list of all the required classes and electives available for students to meet the A-G (University of California) requirements. Course descriptions are available both on Marshall’s website and in the Counseling Office.

6. JMHS needs to continue and greatly expand efforts to improve the access to, explanation of, and distribution of student achievement information to all parents.  However, it is imperative that the information flow is not only one way, but information and communication from the community and parents should also inform the school and their programs for students.

A teacher focus group identified a need for improved parent-teacher communication especially regarding student progress. The school now uses a variety of methods to communicate student information, academic expectations, and individual progress:  meetings, letters mailed home, letters given to students to take home, PhoneMaster phone messages, Marshall High Happenings (school newsletter mailed home), phone calls from counselors and teachers, and the school website.

Graduation requirements are communicated to parents at the ninth grade orientation, through the Frequently Asked Questions (FAQ) Pack, a Student Handbook, a parent information booklet that includes school policies, and through notifications of the requirements and results of the CAHSEE test.  The ninth grade orientation is held on a Saturday in May for incoming ninth graders and their parents.  Students and parents meet with SLC faculty and learn of extracurricular opportunities, graduation requirements, and school-wide support programs. 

There is a concerted effort to communicate with parents of seniors, especially those students who are in danger of not graduating.  Parents receive registered mailings, phone calls and are given opportunities for individual meetings.  In addition, Senior 411, a newsletter about senior issues, is published and distributed quarterly.  

Marshall expanded its regular parent notification processes following the new CAHSEE graduation requirement.  Parents of seniors in danger of not graduating because of low CAHSEE scores were informed of additional testing dates and available academic intervention. They received this additional notification through meetings, letters mailed home, and phone calls.  

School-wide communications sent home include the course description and parent letters, bell schedule changes and notices about Open House/Parent Conference Night.  Class expectations are outlined for parents through progress reports, phone calls home, Open House and Parent Conference Night, the school website, individual parent conferences, and tardy/truant notifications.  In addition, a few teachers have individual websites where class procedures, syllabi, homework and in-class assignments, scores/grades, supplemental materials, and contact information for the parents are posted.

Marshall involves parents by asking them to attend or chaperone field trips and student activities. Parents are invited to awards ceremonies (English Learner Program, Gifted Magnet, Advanced Studies Academy, and school-wide), and a College and Career Fair for parents, students, and community members. 

Information such as Title One school status notification, the parent handbook, Student Attendance Review Board (SARB) letters, Open House notifications, and senior fail letters are translated into Spanish and Armenian. A monthly newsletter, Marshall High Happenings, is mailed home in English and Spanish.  The newsletter includes information about meetings, upcoming events, a message from the Principal, and updates about each program on campus.  Translation services are also available to parents on an individual basis for attendance meetings, parent conference night, and advisory councils.

School counselors hold group and individualized counseling sessions with ninth grade students regarding their four-year high school plan.  Parents are encouraged to attend these meetings. 

The school receives input from parents who are elected members of School Site Council, Shared Decisions Making Council, CEAC, ELAC, as well as Magnet and School for Advanced Studies.  Parents are also surveyed annually to gauge their views of the school.  We have surveyed parents by phone to determine appropriate times for meetings and interest in attending them.     

7. There are many different programs with similar goals and requirements involving parents, in order to increase and impact communication across the school and beyond, JMHS staff, while maintaining program integrity, needs to consider methods of alignment and consolidation of the various program communications, goals, and parent meetings.
In 1997, Marshall contracted with an outside provider to offer parenting workshops on topics such as dealing with adolescents, fostering academic achievement, understanding state testing and graduation requirements, and learning about school and district policies of importance to students and parents.  

Small learning communities and programs such as English Learners, Title I, and GEAR UP actively seek parent involvement.  For example, throughout the year GEAR UP offers “Parents Educating Parents” workshops, which cover topics such as post-secondary planning and overcoming social/ emotional obstacles endemic to adolescence.  In addition, a bilingual community representative and a bilingual counselor have been added to the EL staff to further assist parents.

The GEAR UP Program has been instrumental in increasing parent communication.  Every four weeks, the parent community representatives call parents of students in the program who have one or more failing grades and counsel the parents regarding school resources.  They also notify approximately 900 parents for each session of intersession and Saturday School. Individualized counseling sessions are held with students and their parents to discuss their four-year high school plan, and their academic progress is reviewed annually.

Changes in methods of communication include advanced and instant notification to parents of meetings by mail, automated phone calls, and personal phone calls.
Representatives from all the different programs are members of the Leadership Team, and it is through this team that alignment and consolidation of goals and services is being met.   

8. Since the goal is rigorous standards-based instruction and high expectations for all students, then we agree that there is a need to establish equity of class offerings on all tracks and we encourage you to continue with your plans to expand the Humanitas Program on Track B and explore other ways to increase the rigor of the instruction for ALL students, especially those not currently in enrolled in academies or other challenging programs. 

Small Learning Communities are the focus for Marshall High school.  Each track houses at least two SLCs that focus on a theme or instructional focus.  These SLCs have developed a curriculum and use specific teaching strategies, such as shared inquiry, Socratic seminars, literature circles, and Reciprocal Teaching to increase the rigor of instruction.  Students are placed in classes that meet graduation requirements and the A-G requirements; electives are chosen by students based on academic need or interest.

In 2003-04, the B-Track Humanitas program had a marked increase in the number of students moving to the tenth grade, which has been historically a grade with a significant dropout rate.    This increase is attributed to personalization provided by the Humanitas program which became a model program for the emerging SLCs.


In further effort to provide students with equity and rigor, ninth grade physical science was replaced with Integrated Coordinated Science (ICS) in 2003.  In 2004-2005, all ninth grade students were assigned a science course, either ICS I, Biology, or Chemistry.  

The two-year Algebra I was replaced by the more rigorous two-semester Algebra I offering.  The number of students taking higher-level math classes also increased.

Additional Advanced Placement (AP) courses including AP World History, AP Biology, and AP Government were added to B-Track to provide increased student access.  Advanced Placement Statistics was added on A and C-Track to provide access for more students.  An Independent Studies option is now offered to students who wish to take AP courses which may not fit into their schedules or that are not offered on their tracks.  To qualify for Independent Study, the student and the sponsoring teacher develop a contract that outlines required texts, projects, writing assignments, and scheduled meeting times.  The Coordinator of Advance Studies Academy and the AP for Counseling examine these contracts to ensure that coursework is rigorous.

Many SLCs use varied instructional strategies that are engaging and rigorous.  These strategies are research-based and work towards strengthening student writing, reading, and analytical skills.  Some SLCs are beginning to use Advisories to address the academic needs of students, especially those who may be falling behind on their credits or who are in danger of failing.  In the early stages of the Advisories, SLCs that use Advisories are reporting academic improvement for at risk students.

9. JMHS must continue to address sub-groups’ learning needs, especially the English Learner students, who are the largest sub-group at JMHS.  ELD Standards should be used as a guide for teachers who work with EL students to ensure they have access to the core program and master grade-level standards.

During 2005-2006, the EL population was the focus for discussion of the Literacy Coaches, the Literacy Cadre, and many of the PLCs.  Standards-based workshops featured Lesson Study and Action Research to identify strategies that addressed the specific needs of the EL students.  The Literacy Coaches offered workshops to teachers of sheltered classes on differentiation methods and research-based practices.  Additional support was provided to ensure that grade-level standards were met through training in SDAIE strategies and scaffolding lessons. 

The EL Coordinator continues to support teachers who have EL students with instructional aides.  The aides assist students with translation of course information or by clarifying and providing additional academic support.  

To address the needs of Special Education students, Marshall adopted the instructional practice of mainstreaming RSP students in general education classes.  General education and RSP teachers collaborate on lessons and assessments that are optimal for student learning.  Often, as in a team-teaching partnership, both teachers share the responsibility of teaching and working with students individually.  RSP students receive added support from the RSP teacher in a separate class period to review and practice the material(s) the students learned during the general education class.

10. JMHS must engage all members of the school community (administrators, teachers, support staff, students, and parents) in addressing attendance and tardies.  The current tardy policy is a beginning, but should be re-evaluated and/or expanded. 

In an effort to promote and reward students’ attendance, several procedures and progressive programs were created and implemented by members of the school community.  One of Marshall’s goals is to keep parents informed and to be able to communicate with parents should emergencies arise. It is essential that we keep our records updated with current addresses and phone numbers.  In particular, students who are absent must arrive at school with enough time to clear the absence and still arrive to class on time. Students must have a note written and signed in ink from the parent/guardian.

The following is the current Attendance Policy.

1. Policy and rewards/consequences for Absences and Tardies

Attendance

         Rewards
	4 weeksPerfect
	Free admission to a Marshall Athletic Event

	Attendance*
	

	8 Weeks Perfect
	Gift certificates for food and FREE admission to 4 Marshall 

	Attendance*
	Athletic Events

	1 Semester Perfect
	Eligible for special prizes

	Attendance*
	


* Perfect attendance is considered no absences or unexcused tardies.
2. Attendance Policy

# of Absences

          Consequences
	1st Absence and all thereafter
	The Phonemaster system will generate a call home.
A call home will be made by the office personnel.

	3rd Consecutive Absence
	

	Five (5) Consecutive Absences
	A referral will be given to the Pupil Services and Attendance (PSA) Counselor. If student is ill for five consecutive days or more, he/she must have a note from a doctor.

	Five (5) Absences within 8 weeks
	A referral to the PSA counselor; students may be assigned after school/Saturday detention.

	Ten (10) Absences
	A parent conference with the Administrator and PSA counselor and parents will be referred to the School Attendance Review Board (SARB).


5. Unexcused Absences (Truancies)

# of Truancies
          Consequences
	1st Truancy (one hour)
	Pre-Citation Notice, parent notification via letter, one hour detention assigned

	2nd Truancy
	Pre-Citation Notice, parent notification via letter, evaluation of student academic performance

	3rd Truancy
	Conference with parent in person or by phone; inform parents of possible consequences with SARB and/or citation to follow, and possible daily attendance check

	4th Truancy
	Conference with parent, student and Los Angeles School Police Officer to inform parents of possible citation

	5th Truancy
	Citation by Los Angeles School Police and student will be placed under consideration for SARB.

	All day Truancy
	3 hour Saturday detention assigned


Any unexcused tardy for 30 minutes or longer will be considered a Truancy.

When a student is a truant from school, he or she can be subject to a police citation and a fine of up to $250.00. Class work missed because of truancy may be made up only at the teacher’s discretion. 

6. Excused Tardies to School

# of Excused Tardies          Consequences
	Only 3 excused tardies allowed
	The Attendance Office staff will call for verification. Three excused tardies will be the maximum accepted per semester. After that, there will be a parent/student conference with the Pupil Services and Attendance (PSA) counselor and the Truant Officer.


7. Unexcused Tardies

# of Unexcused Tardies      Consequences
	4th Unexcused Tardy
	Student must serve one hour of Saturday or after school community service.

	8th Unexcused Tardy
	hours of Saturday or after school community service and a parent conference.

	12th Unexcused Tardy
	Student will be subject to further disciplinary action, including consideration of transfer to another school, and the loss of privileges to participate in extra curricular activities.


Any unexcused tardy for 30 minutes or longer will be considered a Truancy.

Random Tardy Sweeps will take place during the day and searches will be conducted for all students caught in a Tardy Sweep.

Extra curricular activities include but are not limited to:

School Dances, Senior Activities (such as Prom, Grad Night, Graduation Ceremony), etc.

V. Areas of Follow-UP from the Three Year Revisit


Recommendation 1:  Investigate ways to establish equity of class offering across all tracks.
One of the primary issues that was raised in our last full self-study was the number of AP class offerings on B track compared to A and C.  Since then, AP Biology and AP Statistics were added to B track, and AP World History was added to B and C track.  Several classes have been moved from one track to another.  An examination of our current master schedule shows much greater equity of class offerings across all tracks.  All classes offered at Marshall High School are open to all students.  Students are given the opportunity to cross track and enroll in classes not offered on their own tracks.  We are in the process of transitioning from a comprehensive high school to wall-to-wall SLCs.  This has created challenges for students to take desired electives, but there is no requirement that students take specific electives within specific SLCs; the full range of A-G classes is available to all students.    

Recommendation 2:  The Curriculum Council needs to continue to develop as a leadership group in articulating the school’s goals and working towards their completion.

Several changes in staff have occurred since the last full self-study.  We have a new principal, several new administrators, as well as new teachers who have joined the Marshall family.  With this new change came an opportunity to address the recommendation of the Western Association of Schools and Colleges (WASC) committee to develop Curriculum Council into more of a leadership group as oppose to conduit for information.  The Curriculum Council became the Leadership Team.  When important school-wide decisions need to be made, this team is the first group to address and discuss the issue.  Upon reaching consensus, these leaders go back to their departments and SLCs to continue the discussion to ensure that final decisions are comprised of input from all shareholders.
SELF-STUDY

	SELF-STUDY FINDINGS


	Category A:  Organization:  Vision & Purpose, Governance, Leadership & Staff, and Resources

	A1:  To what extent does the school have a clearly stated vision or purpose based on its students’ current educational research, and the belief that all students can achieve at high levels?

To what extent is the school’s purpose supported by the governing board and the central administration and further defined by expected schoolwide learning results and the academic standards?

	Summary of Findings

	Supported by the LAUSD Board of Education, the LAUSD Superintendent, central administration, and the faculty of John Marshall High School, the school’s vision statement establishes high expectations for learning and student achievement.  The academic expectations are articulated by our Expected Schoolwide Learning Results and our vision statement.  District mandates and policies based on research support the development and implementation of smaller learning communities (SLCs) as a vehicle for personalizing the students’ experience and promoting high levels of achievement for all students.



	

	FINDINGS
	EVIDENCE

	The school’s purpose is supported by the LAUSD Board of Education, the LAUSD Superintendent, and Local District 4.

Marshall’s vision is supported by the belief that all students are provided the academic and social skills needed to succeed in a multi-cultural environment. 

Small Learning Communities are successful in personalizing the students’ educational experience.   This personalization allows us to individualize education for all students to ensure higher student academic achievement.  

Marshall provides all students equal access to a comprehensive schoolwide educational program.

The Expected Schoolwide Learning Results which have been refined collaboratively support our school’s vision. 

Each SLC has adopted a thematic/academic focus which enhances the delivery of instruction and provides a strong post-secondary connection.

The central administration, Local District 4, and Marshall faculty support the goals of our vision through:

· fiscal support for two literacy coaches and one mathematics coach who support curriculum and instruction, and organize the use of District benchmark assessments.

· fiscal support for the out-of-classroom positions of Testing Coordinator, ESL Coordinator, College Counselor, Extended Learning Academy counselor, PSA Counselor, Work Experience Coordinator, Diploma Project Advisor

· program advisement and monitoring of categorical funds 


	· LAUSD Mission statement:

“The teachers, administrators and staff of the Los Angeles Unified School District (LAUSD) believe in the equal worth and dignity of all students and are committed to educate all students to their maximum potential.”
· John Marshall High School vision statement:

“John Marshall High School graduates will be responsible and productive members of society.  John Marshall High School will provide the academic, social, and multicultural environment needed to give students a positive direction for their future.”

· School Redesign Network

· Bulletin 1600

· SLC Implementation Grant

· Public Works contract and report

· School Impact Report

· Student and Teacher Surveys

· A through G Requirements

· Master Program

· Single Plan for Student Achievement

· District Bulletin BUL-2513.0, Enrolling Students in A-G Required Courses
· District Bulletin BUL-2463, Assembly Bill 825 – Tenth Grade Counseling
· District Bulletin BUL-2537.2, Individualized Graduation Plan (IGP) for all Secondary Students

· District Bulletin BUL-976.1 Rev., Senate Bill 813 – Supplemental Tenth Grade Counseling and Guidance Program

· National Standards for Counseling
· GEAR UP
· AB1802 conferences
· ESLRs posters

· Student planners

· SLC brochures

· Bulletin 1600

· School for Environmental Studies California Partnership Academy (CPA) grant

· Humanitas/Urban Educational Partners

· Position control report

· District Benchmark Assessment data

· Coaching/Mentoring Logs

· Categorical budgets

· School Site Council agenda/minutes

· Funding allocations

· CEAC Advisory Council agendas and minutes
· ELAC agendas and minutes




	SELF-STUDY FINDINGS


	Category A:  Organization:  Vision & Purpose, Governance, Leadership & Staff, and Resources

	A2:  To what extent does the governing board have policies and bylaws that are aligned with the school’s purpose and support the achievement of the expected schoolwide learning results and academic standards based on data-driven instructional decisions for the school?

To what extent does the governing board delegate implementation of these policies to the professional staff?

To what extent does the governing board regularly monitor results and approve the single schoolwide action plan and its relationship to the Local Educational Association (LEA) plan?

	Summary of Findings

	The LAUSD Board of Education approves school policies and bylaws of various school committees.  At Marshall, policies including our Single Plan for Student Achievement (SPSA) are developed and monitored by the SDM Council and the SSC. CEAC and ELAC which consist of representatives from all stakeholder groups advise these councils.  

The District monitors Marshall’s results through achievement data and oversight by Local District 4. 



	

	FINDINGS
	EVIDENCE

	The SSC annually reviews, approves, and monitors the Single Plan for Student Achievement.
Marshall’s administration and faculty implement the WASC and SPSA action plans.

Marshall’s administration updates the faculty on student achievement.

SSC oversees the use of categorical funds to ensure that the needs identified in the Single Plan are met.
	· SSC bylaws

· SSC minutes

· Signature page on action plan

· Professional Development sign-in sheets and agendas

· Annual SPSA update

· Budget allocations

· WASC Three Year Review

· School Accountability Report Card

· Data Analysis Team agendas

· Performance Assessments

· CAHSEE results

· API report

· 1st, midterm, and 3rd quarter progress reports/grades are distributed to all SLC lead teachers

· Funding allocations

· Single Plan for Student Achievement




	SELF-STUDY FINDINGS


	Category A:  Organization:  Vision & Purpose, Governance, Leadership & Staff, and Resources

	A3:  To what extent, based on student achievement data, does the school leadership and staff make decisions and initiate activities that focus on all students achieving the expected schoolwide learning results and academic standards?

To what extent does the school leadership and staff annually monitor and refine the single schoolwide action plan based on analysis of data to ensure alignment with student needs?

	Summary of Findings

	Marshall’s leadership and staff make decisions based upon student achievement data including CSTs and CAHSEE.  The Data Team regularly analyzes achievement data and makes recommendations.  Some departments use CSTs and District Benchmark results to align curriculum and inform instruction.  Categorical budgets are developed based on the analysis of data to ensure alignment with student needs.  A major focus of these budgets is professional development whose goals are aligned with our action plans to improve student achievement.  For the 2008-09 school year the bulk of professional development funds were allocated to SLCs to implement personalization and strengthen instructional strategies.

	

	FINDINGS
	EVIDENCE

	The Data Team gathers and analyzes data and makes recommendations to the leadership teams.

The SSC monitors and revises the action plans and approves categorical fund expenditures.

SDM Council makes decisions about equipment, discipline, budgets (including IMA), calendar, and professional development.

SLCCC makes decisions with regard to the overall implementation of our school’s SLC plan.

ELAC/CEAC provide advisory input on the action plans and budgets. 

Marshall provides an Extended Learning Academy (ELA) for underperforming students.

Marshall provides intersession for students who require remediation.

Marshall provides several tutoring programs for all students.

An intensive math intervention program through GEAR UP/East Los Angeles College (Jaime Escalante Math Program) has been provided for students who have failed Algebra 1A/1B.

11th and 12th grade students who have not passed one or both parts of CAHSEE are provided with additional review sessions either as part of their semester schedule, Saturday school intervention, or intensive boot camp.

Marshall students are required to pass the physical education requirements in 9th or 10th grade.

EL and long-term LEP students are administered redesignation assessments on a regular basis.

District assessments are administered in the four academic core content areas.

A Diploma Project Advisor (DPA) is assigned to Marshall to improve the school’s graduation rate.

Marshall students must participate in Service Learning, a California Department of Education (CDE) graduation requirement that aligns with Social Studies content standards.

Marshall students are required to demonstrate computer literacy in order to receive a high school diploma.

With the development and implementation of SLCs more staff have an active role and participation in decision making and the initiation of activities to improve student achievement.


	· Agendas and sign-ins

· Single Plan for Student Achievement

· SSC minutes and agendas

· SDM minutes and agendas

· SLCCC agendas

· SLC Implementation Grant

· ELAC/CEAC minutes and agendas

· Saturday school records

· Intersession records

· Student cumulative records

· SIS student information

· District Bulletin #4122.1

 re: intersession courses

· After School Tutoring sign-in logs

· Rock on Education sign-in logs

· SPACE sign-in logs

· GEAR UP in class tutoring logs

· Title One in class tutoring logs

· EL Teacher Assistant evaluation forms
· GEAR UP attendance records

· Master program

· Individual student schedules

· Saturday school records

· CAHSEE Boot Camp attendance records

· California Fitnessgram®

· District Bulletin BUL-2457.0, Physical Education Requirements
· Master program

· CELDT/APRENDA test results

· Redesignation rates

· District Benchmark testing

· Graduation/drop out data

· Non-grad lists

· Job description for Diploma Project Advisor

· Student Information System (SIS)
· District Bulletin REF0914.0, Service-Learning Graduation Requirement
· SIS

· District Bulletin REF-913, Computer Literacy Graduation Requirement
· SLC implementation grant

· SLCCC

· Curriculum Council/Leadership Team roster

· SLC meeting agendas

· SLC plans




	SELF-STUDY FINDINGS


	Category A:  Organization:  Vision & Purpose, Governance, Leadership & Staff, and Resources

	A4:  To what extent does the qualified staff facilitate achievement of the academic standards and the expected schoolwide learning results through a system of preparation, induction, and ongoing professional development?

	Summary of Findings

	Core academic teachers have received training in order to align instruction to California state standards.  Teachers have received training in various standards-based instructional strategies.  Teachers have also received training to understand the barriers that affect student learning.  Many SLCs have common conference periods to collaborate and focus on student engagement and to develop intervention strategies.

The major focus of professional development has been on developing and implementing a standards-based instructional system.  Currently, the predominant focus of professional development has been to support our transition to SLCs, which is our primary reform effort.  Marshall teachers have also participated in training to use District mandated curricula. 



	

	FINDINGS
	EVIDENCE

	Marshall teachers participated in lesson studies to observe instructional strategies and classroom management techniques.

LAUSD and Marshall provide mentoring and resources for new teachers and support for struggling teachers.

Teachers and counselors are provided professional development activities related to core academic standards.

Teachers are provided with resources to help them teach the content standards.

Teachers are provided with PD to help them understand external barriers to student achievement.


	· Feedback logs

· Agendas and schedules

· Beginning Teacher Support and Assessment (BTSA)
· New Teacher Meetings sign-ins and agendas

· Buy Back Days sign-ins and agendas

· PD sign-ins and agendas

· Literacy and Math coaches’ logs

· District mandated curricula PD meetings

· Conferences and workshops attendance forms

· Department specific PD agendas and sign-ins

· District wide counselor conferences

· Forum for High School Reform Conferences 

· PD to support the California Fitnessgram(
· Pacing plans/benchmarks

· Standards-aligned textbooks

· Standards-based instructional guides

· Framework for Understanding Poverty workshop

· Developmental Assets Building workshop




	SELF-STUDY FINDINGS


	Category A:  Organization:  Vision & Purpose, Governance, Leadership & Staff, and Resources

	A5:  To what extent are leadership and staff involved in ongoing research or data based correlated professional development that focuses on identified student learning needs?

	Summary of Findings

	The Data Team comprised of administrators and teachers gather and analyze student data to identify student learning needs.  The data and the findings are shared with various leadership committees including the Leadership Team, SSC, SLCCC, ELAC, and CEAC.  Based on the findings, professional development plans are developed by the Leadership Team.  

Professional Development plans have also been created based on educational research including SDAIE, Reciprocal Teaching, Carnegie Math Program, College Preparatory Math (CPM), Shared Inquiry, and Backwards Planning of Standards-Based Instruction.

Staff members hold or pursue advanced degrees or National Board Certification, or have attended conferences and workshops in which current educational research, student data, and SLC implementation are emphasized.



	

	FINDINGS
	EVIDENCE

	Data team meets to analyze student data.

The Leadership team meets to develop PD.

PD plans are presented to SSC, SDM, and CEAC.

Teachers have attended PD, conferences, and workshops based on educational research.

SAIT mandated PD.

SLC Lead Teachers and staff have received specialized training to develop and implement the academic/thematic focus of their SLCs.

District-provided math and literacy coaches work on a regular basis providing coaching and staff development activities.

Staff members are conducting on-site Action Research and developing National Board portfolios that are research-based


	· Data team agendas and sign-ins

· Leadership team agendas and sign-ins

· Agendas and sign-ins

· Agendas and sign-ins

· Conference attendance forms

· Agendas and sign-ins

· Agendas and sign-ins for retreats

· Conference attendance forms

· Coaches logs

· Local District 4 records

· Action Research projects

· National Board portfolios


	SELF-STUDY FINDINGS


	Category A:  Organization:  Vision & Purpose, Governance, Leadership & Staff, and Resources

	A6:  To what extent are the human, material, physical, and financial resources sufficient and utilized effectively and appropriately in accordance with the legal intent of the program(s) to support accomplishing the academic standards and the expected schoolwide learning results?

	Summary of Findings

	Marshall’s campus was designed to educate far fewer than 3000 students, and our current enrollment is down to approximately 3900.  We are an overcrowded and understaffed school with insufficient resources available.  Regardless of these challenges, the resources Marshall does have are used effectively and appropriately in accordance with the legal intent of the programs to support student achievement.  Resources are allocated for enrichment, intervention, continuing implementation of the SLC model, and support of effective academic programs.



	

	FINDINGS
	EVIDENCE

	Year round funds are allocated to compensate for the additional operating expenses needed to run a year-round school.

Categorical funds are allocated for support staff, including the school nurse, PSA, school psychologist, program coordinators, after school tutors, clerical support, and paraprofessionals. Categorical funds also support PD, enrichment activities, and supplemental materials.

The United States Department of Education (USDE) Grant for the implementation of SLCs is allocated to support the PD needed to make the transformation into SLCs successful.  The School for Environmental Studies receives a California Academic Partnership Grant to further develop as a small school.

The District provides funds for Saturday School and intersession.

Tenth grade, twelfth grade, and physical education classes are particularly overcrowded.  Every classroom is utilized in the school both during the day and the evening, resulting in teachers traveling throughout the school.  All available office space is in use.   

Core content textbooks are purchased by the district to comply with the Williams/Valenzuela Legislation.

Many classrooms have access to technological resources.
	· Year round Budgets

· Categorical Budgets

· PD agendas and sign-ins

· SLC rosters

· SLC Grant budget

· District Bulletin 1600

· School for Environmental Studies CPA Grant budget

· ELA budget

· Intersession budget

· Class offerings and rosters

· Master Schedule

· Room Usage Report

· Class rosters

· Williams School Site Compliance Report

· Textbook purchase orders

· List of authorized textbooks
· Technology inventory report


	SELF-STUDY FINDINGS


	Category A:  Organization:  Vision & Purpose, Governance, Leadership & Staff, and Resources

	Strengths and Prioritized Areas of Growth

	What are the areas of strength that provide the foundation for excellence and pride?

What are the prioritized growth areas that will strengthen the school program in relation to the critical academic needs, the expected schoolwide learning results, academic standards and the criteria concepts?

	            Areas of Strength                             Evidence in Support of Findings

	· The reorganization into SLCs has provided a platform to build personalization that supports the school’s vision statement and ESLRs.

· To date, the following SLCs have distinguished themselves as models of improved student achievement:  Humanitas, School for Advanced Studies, Highly Gifted Magnet, and the School for Environmental Studies. 

· PLCs provided a protocol for collaboration to examine student work and build leadership skills

· Marshall has a highly qualified and dedicated staff committed to professional growth.  Marshall has eleven NBC teachers and numerous teachers with advanced degrees some of whom are college professors.
	· SLC Implementation Grant

· Bulletin 1600

· School Impact Report

· SLC information brochures

· STAR Test Data

· Humanitas Urban Education Planning (UEP) data

· SAS and Magnet college acceptance list 

· Schoolwide college acceptance list

· School profile (provided by the College Counselor)

· Agendas and sign-ins

· PLC protocols
· District/Staff rosters

· Seniority roster




	Prioritized Areas of Growth

	1. Professional development in effective teaching, strengthening instructional rigor, implementing content standards, improving student achievement, and attaining ESLRs is a priority.

2. Marshall will continue to broaden its leadership base and provide professional development focusing on leadership skills with particular attention to our SLC lead teachers.

3. Marshall will continue to expand and refine our use of data to guide instruction.


	SELF-STUDY FINDINGS


	Category B:  Standards-based Student Learning:  Curriculum

	B1:  To what extent do all students participate in a rigorous, relevant, and coherent standards-based curriculum that supports the achievement of the academic standards and the expected schoolwide learning results?[Through standards-based learning (i.e., what is taught and how it is taught), the expected schoolwide learning results are accomplished.]

	Summary of Findings

	All students at Marshall participate in rigorous, relevant, and coherent research-based curriculum that prepares them to meet the state content standards and our ESLRs.  The curriculum emphasizes learning about subjects in depth, connecting new learning across disciplines, connecting new learning to prior knowledge, constructing new knowledge, and applying learning in real world contexts.  All students have access to our academic programs including AP, Honors, A-G requirements, and career related technical and practical skills classes.      



	

	FINDINGS
	EVIDENCE

	The California content standards guide instructional practices.  Teachers also use district authored and approved instructional guides as part of their curricula.

All students have access to grade-level core curricula designed to increase opportunities for re-teaching and differentiated instruction where approved instructional guides are followed.

Teachers and coaches collaborate to analyze assessment data and to inform, modify and design instructional strategies.  

All students must complete the A-G requirements to graduate.  All students have access to class offerings including AP and Honors courses and career related technical and practical skills classes.  Marshall consistently ranks among the top schools in the nation in the number of AP courses offered and tests administered. 


	· Classroom observations

· Diagnostic Periodic Assessments

· Core Subject teachers have their respective frameworks

· English Learners use the High Point program

· Pearson Learning Solutions

· Institute for Learning Curriculum

· READ 180 classes

· SDAIE agendas and sign-ins

· Institute For Learning (IFL) Curriculum Guides

· Periodic assessments data

· Math and Literacy Coach logs

· PLC schedules and agendas

· Math and Literacy Coach logs

· Benchmark assessment grading sign-ins

· PLC retreat schedules and agendas

· Master Schedule

· Cumulative records

· Newsweek magazine AP school rankings




	SELF-STUDY FINDINGS


	Category B:  Standards-based Student Learning:  Curriculum

	B2:  To what extent do all students have equal access to the school’s entire program and assistance with a personal learning plan to prepare them for the pursuit of their academic, personal and school-to-career goals?

	Summary of Findings

	Marshall offers students a comprehensive curriculum that incorporates the A-G requirements within a small learning community environment.  All students have personal learning plans that have been developed through the collaboration of students, parents, and school staff.  These plans which reflect their interests and post-secondary goals are reviewed yearly to enable students to plan and reflect on options available to achieve academic goals.  To enrich Marshall students’ educational experience, a variety of activities are offered throughout the school year. 



	

	FINDINGS

All students in collaboration with their parents and school staff create a four-year personal learning plan.  In their senior year, students create a culminating student portfolio. 

Students must complete the A-G requirements in conjunction with high school requirements to graduate.

In Life-Skills classes, students explore their interests, aptitudes, and post-secondary options.

All students have access to membership in school clubs and organizations, after-school tutoring, Saturday School, and an opportunity to try-out for sports teams.


	EVIDENCE

· Four-year plans

· Counselor logs

· Cumulative records

· GEAR UP records for specific cohorts

· Senior portfolio completion records

· Cumulative records

· Class rosters

· Life-Skills career cruising document

· Clubs and organizations lists and rosters

· After-school tutoring sign-ins

· ELA records

· Rock on Education (ROE) and SPACE sign-ins

· Athletic rosters

· School bulletin

· School website




	SELF-STUDY FINDINGS


	Category B:  Standards-based Student Learning:  Curriculum

	B3:  To what extent are students able to meet all the requirements of graduation upon completion of the high school program? 

	Summary of Findings

	All students understand all the requirements necessary to graduate.  School staff monitors and provides support to help ensure successful completion of the high school program.  Our SLCs and Programs collaborate with community organizations to provide learning that is relevant to real-life experiences.  Marshall maintains relationships with post-secondary institutions to provide opportunities to complete college-level courses while still in high school.  Marshall collects post-secondary data to monitor the success of its students after high school graduation.



	

	FINDINGS
	EVIDENCE

	Students in their life-skills classes and individually with their counselors and parents develop and review their four-year individualized learning plan. 

Student progress is monitored by counselors and faculty. 

SLCs provide internships for students to gain real-life experiences in partnership with outside agencies.

Students are provided post-secondary educational experiences through college visitations, on-site presentations by college representatives, tutoring provided by college students, and yearly opportunity for 9th-11th grade students to take the PSAT free of charge.
	· Four-year plans

· Graduation checks

· Counselor logs

· Life-Skills Career Cruising document

· Copy of mini-cumulative record

· Individual Graduation Plan

· Counselor logs

· Programming preference form

· Student demotion records

· GEAR UP records for specific cohorts

· School for Environmental Studies:  California Partnership Academy grant, Sierra Club, Tree People, and Architecture, Construction, and Engineering (ACE) Program

· Social Justice Academy: Constitutional Rights Foundation

· Performing Arts Academy:  Southwest Chamber Orchestra, the Greek Theater, the Flourish Foundation, and the Silverlake Conservatory of Music. 

· STARS Academy:  Asian Pacific Healthcare Venture, USC Athletics in Excellence, Kaiser Permanente, and Los Angeles Department of Recreation and Parks.

· Design and Technology Academy: Fashion Institute of Design and Merchandise and Los Angeles Trade Tech Fashion Department

· Artistic Visions Academy: Photographers Cynthia Perez and John Freed, Trader Joes, Los Angeles County Museum of Art, the Contemporary Museums of Art, and the USC Ryman Program

· Field trip logs

· School website

· Bulletin announcements

· College-career center sign-ins

· Tutoring sign-ins

· College career counselor

                


	SELF-STUDY FINDINGS


	Category B:  Standards-based Student Learning:  Curriculum

	Strengths and Prioritized Areas of Growth

	What are the areas of strength that provide the foundation for excellence and pride?

What are the prioritized growth areas that will strengthen the school program in relation to the critical academic needs, the expected schoolwide learning results, academic standards and the criteria concepts?

	            Areas of Strength                             Evidence in Support of Findings

	· An area of strength is the number of AP courses offered and tests administered.

· PSAT administered free of charge for 9-11th grade students.

· Marshall offers multiple intervention and mentoring programs to support student achievement. 
	· Newsweek magazine

· Testing coordinator

· College career counselor

· Test scores

· Tutoring sign-ins

· ELA schedules and rosters

· Intersession schedules and rosters

· Master schedule

· GEAR UP mentor logs

· SPACE and ROE sign-ins



	Prioritized Areas of Growth

	1. Marshall will continue to provide an engaging, rigorous, and relevant standards-based curriculum.
2. Marshall will increase the number of career and technical arts course choices in order to strengthen the bridge between school and careers.



	SELF-STUDY FINDINGS


	Category C:  Standards-based Student Learning:  Instruction

	C1:  To what extent are all students enrolled in challenging learning experiences to achieve the academic standards and the expected schoolwide learning results?

	Summary of Findings

	All students are enrolled in standards-based classes in small learning communities.  Research-based methods supported by professional development drive the instructional strategies used in classrooms.  Differentiated instruction and innovative instructional approaches that require active involvement and help all students meet or exceed the academic standards and achieve the ESLRs.  

	

	FINDINGS
	EVIDENCE

	Lessons in mathematics, science, English, and social studies are standards-based.

.

Scaffolding and differentiated instructional strategies are used.

General education and Resource teachers collaborate and co-teach 

Teachers use a variety of student-centered strategies

Pacing Plans are used to guide instruction.

Cross-curricular and thematic units embedded in some SLCs.

Some SLCs focus career and technical education 

Coaches have regular access to classrooms and department meetings, facilitate PLCs focused on instruction, mentor new as well as experienced teachers, and support vertical articulation with local feeder schools.


	· PD sign-ins and agendas

· Classroom observations

· Posted standards

· Initial Planning Sheets

· Posted grading policies and rubrics 

· Posted student work posted

· Available supplemental materials 

· Posted ESLRs 

· PD sign-ins and agendas

· Classroom observation

· Class rosters

· Professional development

· Classroom observations

· IEP meetings

· Classroom observations

· Class created rubrics and criteria charts 

· Graphic organizers

· Peer evaluation rubrics

· Writing process and project scaffolding

· Socratic seminars

· Shared inquiry

· Reciprocal teaching

· Literature circles

· Collaborative group projects

· Art infused class projects

· Student led activities

· Individual classroom teachers

· Department chairs/SLC lead teachers

· PD sign-ins and agendas

· Humanitas

· Environmental Studies

· Renaissance

· STARS

· Performing Arts Academy (PAA)
· Artistic Visions Academy (AVA)
· Social Justice

· Intra-department articulation as well as lesson sharing

· Environmental Studies requires all10th   grade students to take horticulture and wood shop. In 11th grade, students are required to take design. In 12th grade, students are required to take environmental science.

· Math coaches logs

· Literacy coaches logs




	SELF-STUDY FINDINGS


	Category C:  Standards-based Student Learning:  Instruction

	C2:  To what extent do all teachers use a variety of strategies and resources, including technology and experiences, beyond the textbook and the classroom, that actively engage students, emphasize higher order thinking skills, and help them succeed at high levels?

	Summary of Findings

	Teachers and the students use technology to support and promote learning while connecting to the outside world through real life situations and experiences. Sources beyond the textbook and outside the classroom are employed to further higher level thinking.  Students use technology to complete classroom assignments, and expand skills and knowledge learned in the classroom. Extensive and up-to-date library services and resources are available.



	

	FINDINGS
	EVIDENCE

	Resources beyond the textbook are an integral part of learning and are widely utilized: primary documents, library, internet services, lab scenarios and projects, and field trips.

Technology is incorporated to help students master academic content standards and ESLRs.


	· The library is open at nutrition, lunch, and after school for student use

· Four computer labs and three mobile labs are available for student use

· Students have access to computers in the college career center, the library, and various classrooms

· Internet is available in every classroom

· Student presentations

· Students are assigned Internet-based research projects. 

· Students create PowerPoint presentations 

· Students use graphing calculators in higher level math courses

· Some teachers use websites for student discussions, blogs,  readings, and assignments

· MyAccess software is used in the computer lab to build writing skills

· Turnitin.com is used to verify that students are producing original material

· Smart Boards 

· Digital Projectors 




	SELF-STUDY FINDINGS


	Category C:  Standards-based Student Learning:  Instruction

	Strengths and Prioritized Areas of Growth

	What are the areas of strength that provide the foundation for excellence and pride?

What are the prioritized growth areas that will strengthen the school program in relation to the critical academic needs, the expected schoolwide learning results, academic standards and the criteria concepts?

	            Areas of Strength                             Evidence in Support of Findings

	· Diverse and experienced educators utilize a wide range of research- based learning strategies to appeal to our multi-cultural student population.

· General education teachers collaborate with specialized resource teachers. 

· English, social studies, and math teachers have been trained to use district designed standards-based lessons that contain a variety of strategies, incorporate cooperative learning, higher level constructivist thinking.

· English teachers meet to analyze and discuss student essays from the periodic assessments.

· Collaboration within departments and SLCs take place to articulate and share best practices. 

· Teachers use technology to strengthen student writing skills.


	· A majority of Marshall teachers have over six years of teaching experience

· Classroom observations

· Professional development 

· Student work

· Master schedule 

· Sign-in for ELA / math trainings

· Instructional guides

· ELA (benchmark) results available from Princeton Review

· Sign-ins

· Sign-ins and agendas

· Classroom observations

· MyAccess lab

· Sign-in schedules



	Prioritized Areas of Growth

	1. Marshall will refine and continue improving development of SLCs with more use of thematic units and career focus. 

2. Marshall will develop vertical and horizontal cross-curricular instruction within SLCs.

3. Marshall will continue implementation of best practices and strategies.

4. Marshall will increase the use of technology in the classroom as a tool to engage students and increase rigor.



	SELF-STUDY FINDINGS

	

	Category D:  Standards-based Student Learning:  Assessment and Accountability

	D1:  To what extent does the school use a professionally acceptable assessment process to collect, disaggregate, analyze, and report student performance data to the parents and other stakeholders of the community?

	Summary of Findings

	Marshall’s Data Team analyzes data from a variety of assessments, such as STAR and CAPA summary reports, AYP reports, school-wide CAHSEE reports, CELDT reports, benchmark assessments, as well as attendance reports and end of course marks to analyze student performance.  Teachers and instructional coaches meet to review student work on benchmark assessments.  This data is distributed to all stakeholders, including students, parents, faculty, and community members to develop goals for curriculum and professional development, and as the subject for observations, discussions, and collegial feedback.  



	

	FINDINGS
	EVIDENCE

	The school employs a full-time testing coordinator who organizes all aspects of the school’s testing program. 

The Data Team gathers and analyzes student data.

The Leadership Team meets to discuss the Data Team findings and develop corrective actions.

Members of the Leadership Team take the information to their stakeholders (department chairs to their departments, SLC leads to their faculties, Coordinators to their advisory councils, etc.).

Teachers and instructional coaches meet to review student work.

CST, CAHSEE, and CELDT scores are distributed to teachers and mailed home to parents.

API scores are publicized via Internet and newspaper.

Pupil Service and Attendance counselor and the Diploma Project Advisor meet with and counsel at-risk students.


	· Faculty roster

· Memos

· Sign-in forms for testing PD

· Data Team agendas and sign-ins

· Student interview records

· Student interview protocol

· Leadership Team agendas and sign-ins

· Department meeting agendas and sign-ins

· SLC meeting agendas and sign-ins

· SSC meeting agendas and sign-ins

· ELAC/CEAC meeting agendas and sign-ins

· Coaches logs and sign-ins

· Student rosters with CST, CAHSEE, and CELDT scores 

· Copies of STAR reporting parent letter

· API scores published in local newspapers

· Students sign-ins




	SELF-STUDY FINDINGS


	Category D:  Standards-based Student Learning:  Assessment & Accountability

	D2:  To what extent do teachers employ variety of assessment strategies to evaluate student learning?

To what extent do students and teachers use these findings to modify the teaching/learning process for the enhancement of the educational process of every student?

	Summary of Findings

	A variety of assessment strategies including CST, CAHSEE, CELDT, and classroom formative and summative assessments is used as a basis for evaluation, reflection, and modification of instruction.  Teachers use the most appropriate assessment tools to analyze student learning.  

	

	FINDINGS
	EVIDENCE

	Teachers use various assessment tools to evaluate student learning. 

Teachers meet to grade Benchmark tests, analyze, and discuss the results to modify instruction.

Departments use the assessment data to align curriculum to the state standards and modify instruction.


	· Portfolios, tests, projects, essays, diagnostic tests, presentations, labs, homework, warm-ups, and Socratic discussions

· Math, science, social studies, and English Benchmark tests

· Sign-ins

· Science department agendas and sign-ins

· Math and English department textbook training attendance records




	SELF-STUDY FINDINGS


	Category D:  Standards-based Student Learning:  Assessment & Accountability

	D3:  To what extent does the school, with the support of the district and community, have an assessment and monitoring system to determine student progress toward achievement of the academic standards and the expected schoolwide learning results?

	Summary of Findings

	The LAUSD has a system to continually assess student progress.  The school assesses its own progress by analyzing student performance through its own internal assessments and through standardized tests.  Other indicators of student success, such as attendance, graduation rate, and college entrance rates, are also reviewed.   The school provides timely and appropriate reports of assessment and planning efforts to all its stakeholders.   



	

	FINDINGS
	EVIDENCE

	LAUSD provides testing procedures to the school. 

LAUSD provides various data to the school.

The Data Team analyzes various data.

Special Education student progress is monitored through the IEP process.  Special Education teachers gather information from various sources.

GEAR UP staff collects and uses data to monitor student progress.  This data is shared with parents in counseling sessions 

Student data is shared with all stakeholders in a timely and appropriate manner.
	· Testing bulletins, memorandums, and guides

· Decision Support System (DSS)

· SIS

· Drop-out reports

· Attendance data

· Data Team agendas and sign-ins

· Student IEPs

· Student annual IEP meetings

· Student counseling sessions, parent meetings, community representatives, review of academic grades, and intersession 

· Provide classroom tutors 

· School Accountability Report Card (SARC)

· SSC, CEAC, ELAC agenda and sign-ins

· Student report cards

· Copies of STAR reporting parent letter

· CAHSEE results/parent letter

· Graduation status information letters


	SELF-STUDY FINDINGS


	Category D:  Standards-based Student Learning:  Assessment & Accountability

	D4:  To what extent does the assessment of student achievement in relation to the academic standards and the expected schoolwide learning results drive the school’s program, its regular evaluation, and improvement and usage of resources?

	Summary of Findings

	Marshall uses these findings to determine its priorities in terms of funding, academic focus, and intervention.



	

	FINDINGS
	EVIDENCE

	The Data Team meets to analyze student data and make appropriate recommendations to the Leadership Team.

SSC meets to approve categorical budget allocations which are based on data analysis. 

SLCs meet to analyze data and develop instructional strategies and interventions.

Individual departments meet to align curriculum to state content standards based on data and develop instruction strategies that will strengthen student skills.

Intervention programs are developed and implemented based on data analysis. 

The school is in Program Improvement.  Marshall’s PI plan determines its focus for professional development. 

.

	· Agendas and sign-ins

· Agendas and sign-ins

· Categorical budgets

· SLC agendas and sign-ins

· Department agendas and sign-ins

· Saturday School enrollment rosters

· CAHSEE Boot Camp enrollment rosters

· Master Schedule

· READ180 class rosters

· Carnegie math class rosters

· After-school and in-class tutoring

· Jaime Escalante Math Class

· PI Plan




	SELF-STUDY FINDINGS


	Category D:  Standards-based Student Learning:  Assessment & Accountability

	Strengths and Prioritized Areas of Growth

	What are the areas of strength that provide the foundation for excellence and pride?

What are the prioritized growth areas that will strengthen the school program in relation to the critical academic needs, the expected schoolwide learning results, academic standards and the criteria concepts?

	            Areas of Strength                             Evidence in Support of Findings

	· Marshall’s testing program provides a foundation for excellence.

· Marshall’s Data Team uses testing data to drive curriculum and instruction.

· Marshall also uses testing data to plan and implement student intervention programs.


	· Full-time Testing Coordinator

· Testing procedure instructions 

· Training session agendas and sign-ins

· Agendas and sign-ins

· Collected data 

· Mentor sign-ins

· Tutoring sign-ins

· Saturday School sign-ins

· CAHSEE Boot Camp rosters

· ELA counselor and administrator



	Prioritized Areas of Growth

	1. Marshall will use data to more accurately identify at-risk students.
2. Marshall will increase teacher use of data to effectively align curriculum and guide instruction.




	SELF-STUDY FINDINGS


	Category E:  School Culture and Support for Student Personal and academic Growth

	E1:  To what extent does the school leadership employ a wide range of strategies to encourage parental and community involvement, especially with the teaching/learning process?

	Summary of Findings

	Community and parental involvement has improved at the school through recently formed partnerships with various outside organizations. In addition Marshall’s Small Learning Community focus on personalization has further promoted parental and community involvement. Parents serve on school governance committees and are involved in all aspects of school life. Community partners assist the teaching and learning process in the area of academic achievement, career and educational planning, enrichment and intervention. More involvement of parents in all aspects of school life, including the formation of a viable Parent Teacher Student Association (PTSA), is an area of growth for Marshall.  Marshall makes efforts to communicate with parents in multiple ways ensuring that parents are kept informed of student progress and upcoming events.  Communication is routinely conducted in the appropriate home language.



	

	FINDINGS
	EVIDENCE

	Improved community partnerships:

· Councilman LaBonge’s office has worked with Marshall on keeping bus lines and enhancing parking enforcement to allow easy access and transportation for parents.

· City Council is working in conjunction with Marshall staff to improve and upgrade school facilities, particularly the football stadium.

· The John Marshall Alumni Association continues to inform alumni and community members of school news, upcoming events, and volunteer opportunities.

· The Asian Pacific Healthcare Venture Partnership maintains a health clinic on campus.

· The IMPACT program has outside agencies that provide services to students.

· The Rock on Education program provides enrichment classes and tutoring.

· The UCLA SPACE peer mentoring/tutoring program provides after school tutors.

· The GEAR UP partnership provides parenting workshops and contacts.

· The California Partnership Academy grant was awarded to the School for Environmental Studies and provides for partnerships with Tree People and ACE.

· The Performing Arts Academy has partnerships with Southwest Chamber Orchestra and the Greek Theater. 

· Both the Social Justice Academy and Humanitas work in partnership with the Constitutional Rights Foundation.

· Humanitas is partners with the Urban Education Partnership (UEP).

· STARS partners with the Asian Pacific Healthcare Venture, USC Athletics in Excellence, Kaiser Permanente, and the Los Angeles Recreation and Parks.

· SLCs offer specific parent activities.

· SSC, SDM, CEAC, and ELAC solicit parent involvement.

· Marshall communicates with parents through monthly newsletters and Marshall Happenings.
	· Meeting agendas and sign-ins

· On-site public meeting agendas and sign-ins

· Alumni Newsletter

· Scholarship presentations

·  Donation to various school programs

· Logs and information from Asian Pacific Healthcare Venture Partnership

· IMPACT program sign-ins

· ROE grant

· SPACE meeting agendas and sign-ins

· Field trip agendas and participation logs

· GEAR UP sign-ins and mentoring and parent conference logs

· CPA Grant 

· Southwest Chamber Orchestra contract

· Greek Theater Performance agreement

· Internships

· Urban Education Partnership meeting and PD agendas and sign-ins

· Meetings and agendas

· Agendas from SLC specific parent meetings

· Agendas and sign-ins

· Marshall Happenings and newsletters




	SELF-STUDY FINDINGS


	Category E:  School Culture and Support for Student Personal and Academic Growth

	E2:  To what extent is the school a safe, clean, and orderly place that nurtures learning?

To what extent is the culture of the school characterized by trust, professionalism, high expectations for all students, and a focus on continuous school improvement.

	Summary of Findings

	Marshall is safe, clean, and orderly. The plant manager and crew members do an amazing job of keeping the school clean. Administrators, school police, and security are highly visible during nutrition and lunch.  Teachers keep order in their classrooms and they are supported by security personnel and deans.  Students are surrounded by caring personnel including:  the plant manager, clerical staff, security, and faculty. Small Learning Communities are fostering personalization to make students feel that they are part of a nurturing environment. Students are proud to be at Marshall and are respectful and polite. 



	

	FINDINGS
	EVIDENCE

	The campus is clean and well maintained.  Graffiti is removed promptly.

Many teachers are at doorways; administrators and out of classroom and security personnel are visible before school, at nutrition and lunch, and after school; doors and gates are locked; campus police cars are parked in front; and district security supervise the campus.

Rules and policies are in place to ensure a safe learning environment.

SLCs focus on building student personalization.

Leadership activities, clubs, and other school student organizations promote school spirit and pride


	· Plant management schedule and overtime schedules

· Supervision schedule

· Campus observation

· Incident reports

· Discipline policies, dress code, electronic device policy, and  attendance policy

· School planners

· School website

· Posted memos, flyers, and posters

· Referral and suspension records

· SLC retreat and meeting agendas

· PD agendas and sign-ins

· Lunch time activities

· Club sponsored activities

· Back to School food fair

· SLC sponsored activities




	SELF-STUDY FINDINGS


	Category E:  School Culture and Support for Student Personal and Academic Growth

	E3:  To what extent do all students receive appropriate support along with an Individual Graduation Plan to help ensure academic success?

E4:  To what extent do students have access to a system of personal support services, activities and opportunities at the school and within the community?

	Summary of Findings

	Students receive support through the counseling office and the Small Learning Communities. Counselors meet regularly with students to assess educational growth, and 10th grade counseling sessions include a meeting with parents. The Diploma Project Advisor (DPA) meets with students who are at risk of not graduating on time. Small Learning Communities meet regularly to assess student progress by examining data such as test scores, grades and anecdotal data. SLCs are providing professional development to teachers regarding personal support and intervention activities. Classes reflect the diversity of the student body.  

Intersession, Saturday School, and Rock on Education provide academic intervention and enrichment. Library services, technology, and other extended resources promote academic achievement.  Personal support services are provided through SLC personalization, the College/Career Center, the IMPACT program, as well as Asian Pacific HealthCare clinic located on campus. Growth areas include early and planned intervention as well as expansion of psychological services available to students.  English learners and Special Education students receive additional support services in order to enable them to succeed in a rigorous academic program.  A myriad of student activities reflect a wide range of interests.  



	

	FINDINGS
	EVIDENCE

	SLCs meet regularly to discuss student progress both academic and personal.

Counselors meet regularly with students.

The DPA intervenes with at-risk students.

Classes reflect the diversity of the school.

Saturday school, Intersession, and ROE programs support academic intervention.

The IMPACT office and the Asian Pacific Healthcare Clinic run intervention programs.

College/Career Center provides information about post-secondary opportunities and work experience.

English Learners and Special Education students receive additional support through tutoring, and collaboration between general education and Special Education teachers.

School sponsored clubs and organizations offer activities for students.
	· SLC meeting and retreat agendas

· Counselor records and copies of home correspondence 

· DPA logs

· Class rosters 

· Classroom observation

· Saturday school, Intersession, and ROE materials

· IMPACT and Asian Pacific Healthcare literature and logs

· School Bulletin

· College/Career Fair flyers

· College representative schedules

· College application workshops

· Financial Aid workshops

· Regional Occupational Program (ROP) orientation sign-ins

· Division of Transitional Services (DOTS) for Special Education students

· PD logs 

· Student sign-ins

· Lesson plans

· School Bulletin and website

· Lunch time and after school activities

· Field trips

· Community organizations internships

· Service learning and community service projects




	SELF-STUDY FINDINGS


	Category E:  School Culture and Support for Student Personal and Academic Growth

	Strengths and Prioritized Areas of Growth

	What are the areas of strength that provide the foundation for excellence and pride?

What are the prioritized growth areas that will strengthen the school program in relation to the critical academic needs, the expected schoolwide learning results, academic standards and the criteria concepts?

	            Areas of Strength                             Evidence in Support of Findings

	· SLC structures provide personalization for students.

· Community partnerships support the school.

· Counseling, academic enrichment, and school activities provide services for students.

· Impact program provides comprehensive intervention and referral services.
	· SLC meeting agendas

· SLC student academic records 

· List of involved community partners including Councilman LaBonge, Tree People, ACE, CPA Grant, and Rock on Education Grant

· Counselor/student meeting records

· Sign-in logs



	Prioritized Areas of Growth

	1. Marshall will continue to personalize instruction and strengthen student support services.
2. Marshall will continue to increase parent involvement via efforts to establish a viable PTSA and a Booster Club.  Marshall will also support individual SLCs in building their parent support groups.
3. Marshall students will continue to become active citizens in the Marshall community.




SCHOOLWIDE ACTION PLAN

Goal 1:  To improve our short term English Learners’ academic language comprehension and mastery.

Rationale/Critical Need:  Our data indicate that Marshall’s short-term English Learners are not meeting basic levels of mastery on standardized assessments.  On average, 98% of our EL students are not meeting proficiency levels in all subtests on the CSTs.

ESLRs Addressed:  Effective Communicators and Critical Thinkers.
	Action Steps
	Targeted Populations
	Evidence
	Timeline
	Monitoring Responsibility
	Funding Source
	Monitoring Comments

	Identify short-term ELs and develop intervention strategies to support this population

· Schedule short-term EL students into English classes designed to provide short-term EL students with addition academic support 

· A co-teacher provides additional academic support 


	Students enrolled in the EL program five years or less (Short-term ELs)
	Class rosters

Agendas

Sign-in sheets

Achievement data

Classroom observations


	May, 2009
	Administrators

Literacy Coaches

ESL Department Chair

SLC Leads

EL Coordinator
	EL 

Title I
	

	Design and implement professional development that focuses on SDAIE methodologies 
· Scaffolding

· Modeling

· Differentiation

· Manipulatives

· Multiple Intelligence Strategies
	Short-term ELs
	Attendance at professional development workshops.  10% of all teachers observed are using differentiated instructional methods
	July, 2009
	Administrators
Literacy 

Coaches

ESL Department Chair
SLC Leads

EL coordinator


	EL

Title I
	

	Increase the involvement of short-term EL students in Accelerated Reading Program and My Access Writing Program
	Short-term ELs
	Program logs and summary Reports

My Access summary reports
	Ongoing
	Literacy Coaches

ESL Department Chair

English Teachers


	EL

Title I

GEAR UP
	

	Monitor teachers who are trained on intervention strategies to determine the extent and consistency of implementation
· Professional Learning Teams

· Formal and Informal Observations

· Teacher Collaboration

· Peer Review

· Lesson Study
	Short-term ELs
	Classroom/

peer observations

Debrief/discussion sessions


	July, 2009
	Administrators

Literacy Coaches

Department Chairs
SLC leads

Teachers


	EL

Title I
	


Goal 2:  To reengage our long-term English learners in order to improve their academic performance.

Rationale/Critical Need:  Similarly, our data indicates that Marshall’s long-term English Learners are not meeting basic levels of mastery on standardized assessments.  On average, 98% of our EL students are not meeting proficiency levels in all subtests on the CSTs.  Our long-term English learners often demonstrate a lack of interest in academics and school in general.  

ESLRs Addressed:  Effective Communicators and Critical Thinkers.
	Action Steps
	Targeted Populations
	Evidence
	Timeline
	Monitoring Responsibility
	Funding Source
	Monitoring Comments

	Survey all ELs to learn more about their attitudes towards education
	Long-term ELs
	Survey results
	April, 2009
	Administrators
EL Coordinator


	EL

Title I


	

	Develop and implement intervention strategies to reengage this population
· Personalization

· Advisories

· Counseling


	Long-term ELs
	Agendas

Sign-in sheets

Achievement data

Attendance data


	May, 2009
	Administrators
Literacy Coaches
ESL Department Chair
SLC Lead Teachers
EL Coordinator


	EL

Title I
	

	Monitor teachers who are trained on intervention strategies to determine the extent and consistency of implementation
· Professional Learning Teams

· Formal and Informal Observations

· Teacher Collaboration

· Peer Review

· Lesson Study
	Long-term ELs
	Classroom/

peer observations

Debrief/discussion sessions


	July, 2009
	Administrators

Literacy Coaches

Department Chairs
SLC leads

Teachers


	EL

Title I
	


Goal 3:  To increase the number of students scoring proficient and above in Algebra I and Geometry.  
Rationale/Critical Need:  On the CST, more than 93% of our students are not meeting math standards.

ESLRs Addressed:  Effective Communicators and Critical Thinkers.
	Action Steps
	Targeted Populations
	Evidence
	Timeline
	Monitoring Responsibility
	Funding Source
	Monitoring Comments

	Administer a Pre and Post Assessments in basic computational skills
	All students
	Pre and Post test results
	July, 2009
	Administrators

Math Coach

Math Department Chair

Math teachers


	EL

Title I

General Fund


	

	Provide support and intervention through ELA Saturday School and tutoring
	All students
	Achievement data
	July, 2009
	ELA

Administrator
Math Coach
Math Department Chair

Math teachers


	EL

Title I

ELA Funds


	

	Monitor student progress towards math proficiency
· Summative and formative assessments

· Homework assignments

· Professional Learning Teams 


	All students
	Achievement data (increase the number of students moving up a CST band)
	January, 2010
	ELA Administrator

Math Coach

Math Department Chair
SLC Lead Teachers
Math teachers
	EL

Title I

ELA Funds


	

	Provide and implement professional development that focuses on aligning the curriculum to the math content standards
· Quarterly Concept Lesson training

· Aligning textbook and assessment training

· Geometry training for upcoming 9th grade classes
	
	Achievement data
	July, 2009
	Administrators

Math Coach

Math Department Chair

Math teachers
	EL
Title I

SLIP
	

	Provide and implement professional development that focuses on math instructional strategies  and teacher collaboration 

· Scaffolding

· Modeling

· Differentiation

· Manipulatives

· Multiple Intelligence Strategies
	All students
	Achievement data
	July, 2009
	Administrators

Math Coach

Math Department Chair

Math Teachers
	EL
Title I

SLIP
	

	Monitor teachers who are trained in math instructional strategies and teacher collaboration to determine the effectiveness of student learning

· Professional Learning Teams

· Formal and Informal Observations

· Teacher Collaboration

· Peer Review

· Lesson Study
	All Students
	Classroom/

peer observations

Achievement data


	July, 2009
	Administrators

Math Coach

Math Department Chair

Math Teachers
	EL

Title I

SLIP
	

	Monitor student progress toward meeting proficiency in California math content standards 
· Teacher generated assessments

· Periodic Assessments

· CSTs
	All Students
	Achievement Data
	January, 2010
	Administrators
Math Coach

Math Department Chair
SLC Leads
Teachers
Coordinators
	EL

Title I

SLIP
	


Goal 4:  The graduation rate will improve on a yearly basis to meet the 2010 NCLB benchmark of 82.9%.
Rationale/Critical Need:   Our graduation rate of 76% for 2007-08 school year was below the NCLB benchmark of 82.9%.  We also noted that beginning in 2005-06 the number of seniors dropping out has increased dramatically.   

ESLRs Addressed:  Effective Communicators, Critical Thinkers, and Active Citizens.
	Action Steps
	Targeted Populations
	Evidence
	Timeline
	Monitoring Responsibility
	Funding Source
	Monitoring Comments

	SLCs administer a Pre and Post assessment in English and math  to all students at the beginning and the end of each year
	All students
	Pre and Post test results
	July, 2009
	Administrators
Literacy Coaches

Teachers

Testing Coordinator

SLC Lead Teachers

Title I Coordinator

	EL

Title I
School Improvement

	

	Identify instructional strategies and provide teachers professional development training to improve academic achievement  
· Jane Schaeffer Writing Program

· My Access Writing Program

· Shared Inquiry
· Community Service Project 

· Project Based Learning 
	All Students
	Agendas

Sign-in Sheets
	July, 2009
	Administrators
Literacy Coaches

Department

Chairs

SLC Leads
Teachers

EL Coordinator

Title I Coordinator


	EL
Title I

SLIP
	

	Monitor teachers who are trained in instructional strategies to determine the extent and consistency of implementation 
· Professional Learning Teams

· Formal and Informal Observations

· Teacher Collaboration

· Peer Review

· Lesson Study
	All Students
	Classroom Observations
	January, 2010
	Administrators
Literacy Coaches
Department Chairs
SLC Leads

Coordinators


	EL
Title I

SLIP
	

	Monitor student progress towards meeting proficiency in California content standards
·  Teacher Generated Assessments

· Periodic Assessments

· CSTs
	All Students
	Achievement Data
	July, 2009
	Administrators
Literacy Coaches
Counselors
Department

Chairs

SLC Leads
Teachers

Coordinators
	EL

Title I

SLIP
	

	SLCs will continue to implement thematic units and career focused lessons that make school relevant 
	All students
	Sample Lessons

Student work
	July, 2009
	Administrators SLC Leads

Teachers


	Title One

SLIP
	

	Increase the number of career and technical arts course choices in order to strengthen the transition from school to career pathways


	All students
	Master Schedule
	July, 2009
	Administrators


	General Fund
	

	Broaden our leadership base and provide professional development focusing on leadership skill with particular attention to our SLC leads


	All students
	Agendas and Sign-in sheets
	Ongoing
	Administrators

SLC Coordinator


	Title One

SLC Grant


	

	Increase parent involvement in school organizations and activities 


	All students
	Reestablished committees 
	July, 2009
	Administrators
	General Fund
	

	SLCs will encourage students to become active citizens by participating in the school wide extra-curricular activities and organizations


	All students
	Student rosters for activities


	July, 2009
	Administrators

SLC Lead Teachers

Activity sponsors
	General Fund
	


Goal 5:  To reduce the number of 9th grade students retaining their 9th grade status.
Rationale/Critical Need:  Our graduation rate of 76% for 2007-08 school year was below the NCLB benchmark of 82.9%.  

ESLRs Addressed:  Effective Communicators, Critical Thinkers, and Active Citizens.
	Action Steps
	Targeted Populations
	Evidence
	Timeline
	Monitoring Responsibility
	Funding Source
	Monitoring Comments

	SLCs continue to develop personalization and engagement strategies through vertical and inter-disciplinary thematic curriculum development
	9th graders
	Retention rate
	July, 2009
	Administrators

SLC Leads

Teachers

Counselors
	EL
Title I

SLIP
USDE SLC Grant

	

	Develop and provide support and intervention strategies
·  Personalization

· Advisories

· Counseling

· Parent Involvement

 
	9th graders
	Retention rate

Academic Achievement
	July, 2009
	Administrators

SLC Leads

Teachers

Counselors
	EL
Title I

SLIP
USDE SLC Grant
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